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Evafhatiog of the Knox (County Extended'ﬁchool'Year Program (ESY) is »
a team effort involving ten- Uriversity of Tennegsee faculty he@bers: S
Questionnaires developed by this team were administered,to (If.wore than .
92 percent of the professional staff associated with E§Y during the ‘summer *

amd JFall of 1974, and (2} more ;than half of those students énrolleéd " in the
Summer quindes;er, along yith a random sample of ten percent of the students
enrolled %n October 1974, Interviews Were conducted with a small. sampie’
SY schopl to verify findings. - B
X e ) y g

!..

of teachers at each.

“

.
o

More tnan two-thirds «of the primary, middle, arfd high school gtudent
respondents liked the ESY Program. The mést favorable attituded (approval
rates of‘more than 90%) were expressed by Summer quinmester and p.imary
level students: ~ . ‘ ’ )

. ' Mafbritieé of teachers at all levels favored ESY; hpwever: ;pproval
was mich greater among those who were involved in formulating objefrives
and writing curriculum modules. Specifically, teachers were supportive of -
the néw curriculum goals and~object ves, and appreved of most aspects of

' - Almost 907 felt that the .brief time available

for making ESY ppeggﬁionalﬁhadJ%reated significant problems; time was | .

! insufficient for adeqhate-1dvolvement and orientation of students, parents,
the ‘comhuhity- and’ some féa?hérs,*: :

. : N J» . .
wﬂife administrators éhdaéupe;visors expresged a feeling of
ment apd satisfaction from their work in ESY

)

. v
— . .

(SN

- _;g. <

- -

»_teachers apparently had not
" Té*date there has not been a-
ighly Structured professional development program for'the total ESY_ facalty.

Jfeachers ‘#nvolved in planpling the new curriculum have a commitment and
_lténd to view ESY favorably; teachers not-so .inyolved cOﬁ?&dﬁ;,their initial
‘orientation insufficient and .their-.understanding of program oggeetiygg;l "
jsomevhat inadequate. ” -

- Tt

The Summ r:1974'eﬁrollment oé 13% of students in the ESY schools per=
wmitted

i C reddcg ons of 1 to 5% in enggllﬁent§‘in subsequent q dtpmesters
Jduring.l974-75. JIncreasing' summer ‘enrellment will allow.for further’
from gvercrowding in' the coming years. . /

3 A sy
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v

-
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achieve~ -

A éamplinglpf voter opinion.ini the Cedar Bluff and
i, indicatéd that the program bf‘genegql‘information concer
very ‘effective. Approximately 70 percent of the respond

Halls communities
ning ESY, has been
ents knew about .

EsY; .75 percent re

ogram. ‘' .
- - e ‘
.o C.-ESY appéarsklé be applicable at all leve s—-~primary,
According to the Heacers, the new

gistéred apprva§<of a number' of specific aspects of the

. L.

v
middle, and

.

curricylum seems Lo of fdr

. advantages over the curriculum of ~pevigussyears in fostering student -

*dévéropmefit of creative "apilities,
- . Y .

A »

sglfrdiqectiop,;?qd'thé dgsire;to learn.
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N . LX)

oAl ey Ta revarkable amolint of work has i
.7 ) . v y .

« shnyi.t{my by the Knox Counly staffs

created

! seen accomplished
The brief preparation period .
some problems in thetareas of &taff moratét due to lack of invobve-
gent’ o1 semejsand staff orientation, due to the lack of a ‘structured N
professional devblopment“program., During the second year there exists a s
danger” that, the momentum established in the ‘fifst year'of tHe program will
subside. "To maintain the moméntum, and,to help correct .the problems just
mentioned,; the fellowing“critical activitie® are recommended : :

A
4

.
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L
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+

v
.

. - - . . . = ; s y . . ~
sharing of system-wide objectives For ESY with faculties, “who
can then participate in an information program for stludents ‘and

)
-

barents

-

ELS
s

.
. .o .
)

L3 . ~ -

extensive involvement, of teachers'fn curriculum ‘module revision
‘ A L T v '

involvement of faculties. in planning

de¢velopment ﬁrogram'focusingﬁa

of instruction and'
. .

dn intensive professional

articularly. on individualization

analysis ot the usage of ‘curriculum modules
' & . .

.
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SECTION . . . .
f . THE SEIFIVC FOR THE KNOX COUNTY, E\lF\DED SCHOO& YEAR PROGRAM ot ; &1
rd \‘R,‘:\ ¥
f T O o . ‘ . . West #nox County . .
o g Y " Thé Farragut High.school attendan:e zone, which includes the five
: schools trying out the.Extended Schobl Year Program, is Iocated in West
’ . o
¥ knox County, an area. which is growing faster than any other part of the
-" ”
s . Lounty ‘Thehknox County Wetropolitan Planning Commission {MPC) has

-

- reported’tnat between .1960.and 1970 its West Knox Study Area, which

3, *y -
’ -

T . ineludes 'the Farragut.Higb school attendance zone, Fperienced a growth
4 , > rate é? 80 1 percent and t%is accounted for 77 percent of the total population
;" ‘.garn for Knox CounLy (MPC, "West Knox Data Base ™. According to the MPC
o ‘° , . ghe webt Knox Study'Areaowili continue to have a high growth rate because .
- ? C ‘Qhe availability of prime developable land makes possible continuing ‘
e - . s

increases in retail—commercial~industria1 activity in .the area, and because
. . g
. . = 51gn1ficanc improvements in existing public services .and fadilities have

LI

. » . ¥
* been programmed for the area. The Study Area is expected to grow at the

- b N . *

- rate of 5 percent or more each year compared with an estimated rate of 1.8 *

.
o

. ' . percent for Knox County as a whole. *

a -
- N 4

’ A A
The average numbet of persons, per household in the census tracts

o . . - L]

included in the Parragut High Schoal attendance zone is 3, 44, higher than

the 3. Ol“persons “per. household in all Knox County, 3.15 in Tennessee and

3.17 in the United States as a whole. 1In 1970 prevaience of single family
. [ e
dwellings and relative sca.scity of high aenslty housing in the area produced
‘ ﬁnusually high percenté%es of young adults (25- 44) and children (14 angd '
under) These’ﬁacts, coupled with the anea’ s high growth rate, explain the

- v

v concern of" the Knox County School adﬁinlstr?tion with alternatives, such

’.,‘ . » ’

[ ’ -
: . |

4y ?_) ‘ IS e
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sa» the extended school year, desicned to meet the Tducational needs of N <
mushroeming school age population. . .
Futher demographic information may scrve to eharacterize more {ully .

the area in which the Extended Scliool Year Program is being tried. The

-
»

~lverage family in West Knox ‘County has not only more children, but also

more education and a considerably higher income than the average family
- & '

in Knox County, in Tennessee, or in the natiou. The median for years of

schooling in 1970 was 12.8 in West Knox County, 12.0 in Knox County as , -

% // . ‘,
1 whoie, 10.8 iu Tennesse., and . 12.1'in the U.S.

-

In 1970 the median Vamily °

. - - 3
income in thce West Knos Studv Area was $11,433. “ihis may be compared with -
e .7, p

38,195 rfor Knox Countg,/$7,447 for Tennessee, and %9310 for the nation.
/
’ [ 8 »

-The West Knox Study Area has a much smaller proporticn of families

-

with incomes of less than $10,000 than does Knox County as a whole. The *

-

1970 census showed that only 1 percent of West Knox Count;'nesidents were

.

non-vwhite. This percentage for Xnox County was 8.4 and for the U.S. 11

(MPC{ "Wést Knox Plan"), In 1970 most of the West Knox County residents

. »

who were employed worked within the Knoxiille city Limits: 65% in Knoiville..
¥ s ‘; -‘ FL A

)imit%f, 97 in Anderson County,’ and A

et ? -

13% in Knox Courty (outside the city

“

1% in Blount County. Principal sourves of employment in“these areas include »

N

-’

wholesale and, retail trade;, federal, state, and local government: services;
- . -

manufacturing of such durable goods as primary and fabricated metals,

s

electrical and transportation equipment and scientific and control instrumefits;
)

- ¥ -
-

“ .
gna manufactuﬁing of such non-durable go&ﬂs as chemicals, paper, products oi

I‘/

'petroleumgﬂcoal and leather; aﬁbarel; fdod produdts; and textiles (Tennessee
: ) ' - N .
Jepartment of Employment Sccurity statisticds, 1975).
- ‘/ -

- - [ | .

‘l L 4
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. a‘\ - Physical.Faciiities at the Five ESY Schools ) é

. o - Physical facilities at the rlve $Lh001$ 1nvolved in the Extended -
. Scheol &ear Program (ESY) are relatively modern. Farragut Midde School
. is*housed in a building constructed in 1948, with additions in 1955 and d961.
- Accerding to State stdndards this school is located on a site‘that is too
small for the number of students enrelled, but it has a cafeteria, a iibrary
and- a multi-purpose area fgr'ufe as auditorium/gymnasfuu. Farragut High
School was constructed in 1958 with an additior in 1965. The high schodl ‘
qﬁte~s£zé is considered adequate and the building has cafeteria library,

L4

L gymﬂasfum: and auditorium facilities. Cedar Bluff Mlddle School was built

. - in L?é) on a site of adequate size, and has facilities for 11brary and gym-
\\\§§31um but not for cafeteria or auditorium., Cedar Bluff Primary School
% A +
opened im.1971 on a site that is nearly twice the size of the Stat. minimum

. for a‘ﬁriﬁar? school with its enrollment. CBP has a cafeteria, library,

auditor'lu, and gquasium. FarragutNPrimary School Qpened’idzl922 The

i3

v,
«

’ site size is adequate but the schobl has no aux111ary facilities for
\ cafeteria, library, aud1tor1um or gymnasium. -

Attendance in the first summer quinmester was not sufficient to alleviate

S

sighificantly the‘overcrowding at'several of the ESY schools in September

) -7 1974, ‘A number of temporary classrooms have been added to existing pPermanent

facilities to aécommodate the overflow, but the enrollment at Farragut High

School was almost twice the capacity in permanent gtandard classrooms. The
enrollment of almost 1300 at Cedar Bluff Middle School exceeded capacity by

approximately 200 students; Farragut Middle School was also overcrowded.

-

Cedar Bluff and Farragut Primary schools operated in the fall of 1974 at

better than 90 percent of capacity.

w
ol
1
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-;Pn_‘~"7A*~wAL¢th«the largest block of tlmg/kavﬂrOhlmately 2 hours) reserved for

.

.~ week's schedule. At least once a week each student receives instruction in »

‘Developmental Learning Program in Languége‘Arts and the Mathematics Contin?um

5 . ~e
o
~
* « ” ° % oa

Urzaunization of Instruction in the ESY Schools

- , .

The Primary  Sehools’ :> [N

Instructional orranization plans have been provided by ;he principa1;1 .
of Cedar Bluff PrimaryfﬂCBP) and Farragut Primary (FP).scﬁools. CBP houses -
students in grades K-4: FP .includes grades K~3 : .

’

Double shift kindergartens at the two 9Lh001§\g§;113e flexible
schedul ingeand include small group academic instructidn: individual apd

group activities in art, music, language arts, and mathematics; and outside

plav. - . -

For grades 1-4 at C8P and 1-3 at FP flexible schéduling is emnloyed

’

language arts, i.e., reading, writing, spélling, and some English grammer.
Mathematics is scheduled for apnrowlmately one hour each day. Blocks of O

time for social studies, sc1ence, and health'and safety are part of each

«rt and music from specialists in these areas, but art and musie activities: ;
.
are woven into the curriculum by the other teachers as well. ,Physical

, N < )
education, whether taught by a’specialist or by classroom teachers, is a

part of each da¥'s schedule. . .
Both'primafy gchools offer an individualized program with hontiﬁuous ¥
H : '

®
~ .

progress for each student. Students are divided into multi-aged groups i
. = > C
based on level of achievement in reading, mathematics, etc. Use of the /

f&cilitaces“individualization of instruction in these areas; records of /
. - [ -

’ . . . . f
progress in acquiring these skills are maintained for each ¢hild. Content

in science, social studies, and health and safety is given direction by /

, : F A
the ESY curriculum modules. o .

. 4 gA ' ' : )
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;modules a11 teams except oné 2-3 combination are nov graded.” The. e are

. . » b N .
leams ol teachors cooperatchlv pldn and implcment Lhe instructional

.
. S . .

At CBP teams consist of four teachers _

‘

program at buth primary schools.

- -

mlth each member assigueg to. a subjeét area'(the'ieacher serves 'also as a

’ -

-

mémber of a staff-wide committee in'her suhjéct). A team chairmanassumes

-

adm1n1strat1ve responsib111t1es, and all team chairmen meet together

- .

a2t -t
on
.

periodlcally as a staff adv:sory committee.

- ~

’ra
S

- Prior to the beginning of ESY Farragut_Primary School utilizéd multiaged
. . 7 .

. ~

Toqfacilltate use of the ESY curriculum

l\ .

téams in d non-graded approach.

.
s

[

.

ten teams. of two teachers each in grades 1-3

’

team for afternoon act1v1t1es, and all.first grade te€ams interteam for
A

» .
-

" Two first grade ‘eame® {nter-

mathemat1cs instruction. - .
<
Both schools‘dtilizé'a variety.of personnel to assist in the instruc~

-
-

L4
.

tional program:‘stﬁdent peers when appropriate, aides, student teachers,

- .

mothers of pupils, and resource oersons from the communii?h«eSpecially

T *

from the University of Tennessee.

-

team one day a week; and an aide from® U.T. helps two hours per week.

At FP a school a1de works with, each

Mother&

Y

are utilized as tutors,” and in the library and teachers' ‘workroom to

. N * -~

* provide materials for further individualization.. Supplemental learning
i ! : s

materials include records, cassette tapes, films and film strips, charts,

.
“

maps, globes, etc. Learning centers are used extensively,

Innovations being tried by some—teachers in the primary schools include

v

performance contracting, use of praise in behavioral modification, languige*

z

erperience for nonereaders or beginning readers, independent study for

bright students, and extensive use of learning center§., Both schools use

field trips as a means of-enriching educational experience.

»

4
Ay
ot

"




The Middle schools .
- . . .. KN R <« ‘

Inform.tion on._ lnstructlonal prnrrlmmxng at Cedar Bluff Mdelc S\hnnl

-

- -

(QBW) and Fdrrdgut Middle. Scheol (FM) was prepared by Lhe Knox (ounL"
4 %, - -
Middle Schobl Supervisor. Grades 5-8 are housed at CBM;-while M contains
\b '—h r “‘ *
grades 4-8. © . “roo. ‘ v \ . o

Teachers and scudents have a great deal of flexibility in plannlng "«

¢
o2 -

the mlddle schoo] schedule. Groups of- students are assigned to 3- and 4- '

teacher teams and each team divides- the school day into blocks of cime

. - .

. L 3 . »
for language arts, mathematics, social.studies, and science. The master

s

schedule for the school prov1des one or more large blocks of tlme per day .

" ¢

, as well as’ scheduling’ for art, musxc, physrcal education, and lunch.

.
-

[ T ~krequency of classés in art, musi¢, and physical education,varles depending ,
|
|
I

’. - “

. . on class size and number’of spec1alrsts avallable 1n these areas, but ench

N ey - ¥ /
. middle school youngster has at least 40_minutes of instruction pey week in
oot e

-
t e - art and mu51c,,and at least an hour of physical education (in two or more * .
-~ ¢ ) - L . . 7
. . sessions) each week . . : ‘ .
.oy " . a- - A) .
L} * ) b
. . . Heterogeneous grouplng of students is utlllzed in the team struuture

|
. at both middle schools. Four-teacher'teams are responsible for approximately
| . ’

|

| X

1 . . 4‘*‘) ’

! . gradlng is attempted by 1ntegrat3ng in each team approx1mately equal

. 140 students each; three-teacher teams have somewhat smaller groups. Non--

.y

numbers of students in two age or grade levels. ‘At CBM teams consist of S

comhinaéﬁons of fifth and sixth graders or-of seventh and eighth graders. At
.é{ . & (. < ', '
| " FM, the multi-aged teams containggtadesk4 and 5 and grades 7 and 8. Here

the sixth grade teams funct}on independently due to’siae of the school ‘and

)

- -

1 . available teaching spaces.
\ . . N * ( Py
N\ Direction for instrdction in mathematics and reading at the middie

.\\ischoofs\is ptovided‘by skills continua. A check list is availahle for

H N\ . *

" ERIC A\

7 M ol o
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-
. .

recording the progress of each student toward the achievement of sequential
skills in these areas., ISCS science is utilized in grades 7~8 at FM. A

new language arts curriculum entitled INTERACTION is being tried by all

teams in gradis 4-5 and 6 at FM and by two teams ‘in grades 5~ 6 at CBM.

Both middle schools utilize _several textbooks in every subject area,

A
-

supplemented by additional r%80urce materials.

+

- »

B
)-r . Al
\\ 3 . ' .

} every teacher of language arts, mathematics,

social studies, and science atf CBM-and FM is a member of a team. This (
P Py N \

.

With just two exceptions

i
'

- structure provides the middle 'school student with the security of a self-

contained classroom and the competence of subject matter-specialists’,

1
-«

*

Farragut High School .. -

H
'

Information on instructional programming at Farragut High School (FH)

was developed by the Director of Academic Affairs at the school Scheduling

at FH which contains grades 9- 12, is based on div151on of the school day

into six 55-minute periods. The fourthnperiod is actually a double perlod

‘with half of the time alloted for lunch, the other half for a class. (In a

few cases this has enabled students to schedule a total of seven classes

!

in a day.) Some- students have-been allowed to contract on an individual

basis for classwork done outside the regular classroom setting, but still

r v /4 M .
during one of the regular scheduled school periods., :

Some degree of.homoéénepus<grouping of étudent§ s utilized at FH:
At each gyide level there>ére 'basic" and "standard" gkoups. . Students in
the bas[ grouﬁ appear to 1;ck the basic skillé necessaly for pursuit of
the acadé&}c curriculum at the standard level. Studenés in the standafﬁ}
group arve e<pected to fulfill academic exppctations at an "average" level

~

or above, . - N

-
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Most classes at FH are conducted on a grade level basis, but a few
¢ o . .

‘ciasses may contain students classified at two or more grade levels. th

[ . N

latter include social studies,”math, science, husiness, art, music, home

¥

*economics, foreign languages, and the'llth-thh grade English elective

K x —
-~

X
program. * . . ) f o

FH utilize; a departﬁeﬂtal plan of orgaﬁization, with very little t;am
teaching. All classes meet for a single®period f;ve times a week, withJ
i ' \
the oxc@étion of Vocational dffictiducqtion which consists of a three-
t ‘ .
period block. Y } ‘ ' :

Prior to the initiation of ESY there had been no é;hdol-wide emphasils

v »

on attempts to individualize instruction at FH. However, placement oﬂ\\

- v

. ) .
students in "basic! and "standard" groups was aimed at improving the match .
, .

between student capabilities aﬁ§,staff expectations. Some teachers had
S f g ‘ .
tried to individualize learning opportunities in their:-own classes, and
. :
a few students had contracted for a course of study on an individual basis.

A major goal of the ESY curriculum is igdividual&qation, and the new

. .

. .
currizulum modules contain provisions for varying learning activities for
)

L -

'stu&ents\aqhieving at different level$. Better than two-thirds of .the FH -
faculty have, reported that they are utilizing the ESY modules, so to the

extent that the modules providé/;dequately for differential learning

\ .
‘ Vo P 3

gxperienaes,'steps toward the goal of individualization are being made at
. a »

. .
< .

‘the’ﬁigh %Ehool. ¢ ~

~

-~ e

<
.The u¥d’o£ field tribs, resource persons from-thé community, and audio-
. . « 7, . . o

visual equipment to enrich the (lassroom experience at FH has been en?ouraged
N } .
t - J
7t /
by adminiStquors, but left entirely to the discretion of each teacher. The
- [ /

4 = ‘ . ' .
school has a supply of audiovisual equipment but no attempt has been made to -
* *

[

R ) . .
plan a comprehensive audiovisual program or .service.

. .
€ :
e A .

.o >
. e

-

>




Some experimentation with the application of various learning theories
H - M . - . - A - ’ -
in the <lussroom has occurred on an individual teacher basis at FH. During

. * A

ta

the 1971 school year } course for college credit was offered at the school

4 ~ - . « - %)
“on the subjcct of behavioral modificatien and learning styles.

.-

Some Characteristics of Teachers and P
. . : Administrators at ESY Schools . .
. v ¥ ¢ . » ¢

. Two of the five principals of ESY schools are women. The median'age

04

?f/the five is 47. Ail hold master's dégrees; two have paken at least
45 hours of caugée work beyond the master's.
In the fall 6f 1974 there were 42 teachers at Cedar Bluff Prfm;fy
. ‘School. All wvere female, all were white. The médian teachqr.aga was 29.5;

all held bachelor's degrees, three held master's dqg;ees.--

There were 28 teachers at Farragut Primary in the fall of 1974. All .,
< .- . } . . N

-~

« . Wwere white; one was male. ‘The median age of these teachers was 26. All

[}
- 1

. teachers, with one ex-eption, held bachelor's degrees; three had obtained
master's degrees. ’ )
. ~ . i
At Ce¢dar Bluff Middle School as of fall 1974 there were 44 tezchers, .

. one-quarter (or 11) of whom were male. With one exception, all were white;

' *  the median age was 28.5. All CBM teachers held bacheior's degrees; 14

&

(32 percent) held master's degrees.
» ‘ .

The Farragut Middle School faculty in.the fall of 1974 consisted of

36 teachers, seven of whom were men. All but one were white; the median

age was 30.5. All but one teacher had obtained bachelor's deg;ees; two

§ ’ B ) . ?
held master’s degrees. ‘
{ . I * N -« ")’
In the, fall of 1974 Farragut High School's faculty“gdnsisted of 60
’ ',' - teachers, 26 {or 43-percent) of whom were men. All were white; the median
-2 . . N
. 9 4 . -

-




N

teacher ame was 30, ALl held bachelor's dcgréesiqﬁO percent (24) had

. * -
acquired master's degrees.  , .o

'

.. ' Years of profegsional experience tor teachers in thn ESY sthools

ranged from iess than one to 44, with the med%an at 5.2 years.- More

tedchers had been teaching for two years than for any_other length of ]

.the. 1hu median numbér of ‘years in present position reported by ESY ‘

” 3
.

teathcrs was 3.5. ,

. . The ESY Students ‘

. .
-
.
»

Since the adults in West Knox County, including parents.of ESY

: . v
, . students, are considerably better educated than adults in Tennegsee, - -

. even adults in tHe nation, one might expect that students in the ESY

4 P
T ¢ schools would exceed national norms for intelligence and achievement,
-

. .
f . -
¢

o ,This expectation is confirmed by scores on'the Otls-4ennon Mental Ability N

Y

Test given annually to thlrd fifth, and elghth graders; and by sc01es on - ¢

the Metropolltan Achlevement Test for the same youngsters. During the

past three years mean I expressed as a percentile for the two prlmary and

twe middle’ schools has ranged from 50 at one of the middle schools to 7

. N
- ’ .

80 at one of the primary schools with most of theﬁﬁeans in the 60s.
i

During

IS

the same period reading achieVement, as measured .by the ’Total Readiug’ :

score on the Metropolitan, has R3

-

anged from a mean'percentile score ‘of 43
< e ! . ]

o\ at une of the mldhle schooLs to 75 at one gf the primary schools (mo%t of

. . the means during the period are in the mid- to high 50s). The 'Total ﬂath' -

- .

- mean percentlle scores for the period range from .35 at one.of the middle

\

« schools to 71 at one of the primary sghools, with most of the means clustered

Y
- about 50.

K
.
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No intellkigence or achlevement testlng was gone at Farragut ngh

School during the three years prlor to initiation of the ESY Program.

Howevdr, in 1970 Farragnt's evaluation report for thg Southern Associativn

.

©f Colleges and ‘Schools included a table labeled 'Student Ability' which

or higher, and just 15 percent had 1IQs of 91 or below. Typically, more

than twq ~thirds.of FHS graduates seek further education .-~ most at four-

v
-

year colleges and universities, Those who seek employment upon_graduation

could be expected to go into the primary industries of the Knoxville

-

Wetropolitan area: retail and wholesale trade' government, serv1ces'

|

i

J

|

. . .

showed that 50 percent of the current student body possessed IQs of 109 . )
|

|

manufacturmng of nondurable goods such as chemicals, paper, apparel,

food produtts, and te'tiles, or manufactqring of durable goods such as

primary metals, fabricated metals electrical and transportatlon equipment
and scientific and control instruments. ) .
v H
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1
. ¢
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. SEGTION 11. o LN

”~
\ »

FVPI[&I[UN~0[ PHh KNOX Coupwry l\P,NDlD bhﬂnul YEAR S
PROGRAM BASED ON SPECIFIC PRnGRAM\OBJICTiV

+
" x

.
: , <

Background for the Objectives

The present investigation embodies two major kinds Bf aetivities:

- 1) on-going formative evaluation of planning procesSes 1n the “following -

L

areas which were listed in the original Knox County progect pr0poea1 !
L]

a. Curriculum content . !

b. Student scHeduling !

¢. Facility and staff schodullnp . .

I. Staff orientation and devg]opmtnt

. Public relations . J

Financial accounting and 1neruet10na1 supplies control

Facility maintenance

Student orientation f ~

Adninistrative organization®

2) collection of datagnecessary‘For'summative evaluation in each of
ae. » * -

the general areas.of focus mentioned in the original project proposal:

13

~
.

He 702 0 0

¢ .

R ) a. Program planning . . é:?-
! - b. Cost effectiveness -
. c. Educational soundness
d. Public acceptance .
* ¢. Relative applicability at all gra?c levels-K-12.
. Cuntinunus*interactlon between the evaluation glrector and staff of

* TToTh

hc Ehtended School Year Program (ESY) during the summer and fall of 1974

v

provided the dlrector with an understanding of Esz which led to the formulation

of a set of bpe(lflc ob]ectnves based on the pldGnlng processes and general

“dreas or focus mentioned In 1 ard 2 above, .as well as a set of objectives

“which also appeared in the- original prOJect proposal. This new, statement

of ob;ectlues was -submitted to members of the ESY Adm1n1strat1v5waahm1ttec
3
in November 1974 and was subsequently approved.

2

r | ~ R
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Aruitoxt provided by Eic:

* \.}

. .- v (SN . .

. . o xS o

*
3

speeific Objectives of the Knox County
Extended School Year'Program
J , L
* = . [ %
it is assumed cthat the following objectives will have been dchieved

»

\ . . x 5 . . .
at the end of thé three-yeaf trial period for the Extended'Schodﬁ Year

Program. . . ' ’ .

z

'Y . ’ -.

1) To provide a .new curriculum which represents an improvement over that
employed herctofore in the ESY schools in these areas:, - J
a) Student morale and motivation as evidenced by . . “

. " R
< "
.

-

“--increased attendance

---attitude toward school (as measured by a standardized instrument °*
designed for this purpose) . .

---reduction in incidence of disciplinary referrals to principals

.

-~-reduction in vandalism, i.e., willful destruction of school '
‘- property . . -
. . Lo . s L, . L \
T --~expression of the perception by at least a-majority of the
) students that instruction is. being individualized: ’
» ‘ - - N .
- --~increased cirtulation of library‘pooks R ) ?

---increased circulation 8f other ‘instructional materials (partic~

i ularly those avaiiable in the classroem) ', . . .
.=-~lower dropout rate - ,:’ ,
b) Professional staff‘satigfactioh as evidenced bi'~ . v
s ) ) . -
---positive responses on the part of at least ; majority of the {

;;Staff to at least half of the queries about the new curriculum
'which.may be included in questionnaires ‘or interviews adminis-
tered as®part of the internal or external evaluation process
. T : Y
1:—qxpression of satisfaction on the part of at least a majority -
of the staff that mdre curriculum matexials have been made
available thrdugh ‘the ESY Program : RN

S N . -

- {A I L
~---expression of the perception by at least a majority of the staff
that the new curriculum materials facilitate individualization
of instruction
-

w

H . . .
—---No appreciable increase in staff turnover o

c) Student .achievement as evidenced by ’ : .

o

13 Y . .
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standardized achicovement (ost s

=e=tedinct Lo in the
High School

.

3

\ . -
===higher (or 1l least not substantially lower)sproup o ares on -

Qronnrlinn ol Talling grades piveo 1l o rapat

.

>

college work (e.g

-~-incredsed parental approval of the

on their children

---higher group scores on tests designed, to measure aptitude for
N 3 1

., ACT or SAT)

‘ . T
effects of the -curriculum
.t . *

3

. *yand professional deve
‘of the stdff as adefjuate to neet

-

2 - )
2) o provide- an instructional prog¥am which is perceived by at lesast a -
majority of the aaministra:ors as’easier to evdluate than the previous
: 2 .
propram - ) t . - ,
R o ' . ] . . . 2
.3). To provide student scheduling which will facilitate operation of ESY
> . and not penalize the studeqﬁ «10 attends school during the Summer
* quinmester. ’ b ! e Y
. ) e . ‘ - N
“ 4)0 To provide an* organizatiohal structire which at ledst a majority of
: the professional staff ,perceives as swppartjve of ESY aind the new
curriculum . K : .
¢ - -
a) ¥o “explore role perceptions of administratdrs, supervisors, and
¢ teachers - ’ . * . . ot
. ) To assess staff satisfaction . i
l ) . . ) . . ) & "
¢) To explore communication and decision-making processes
d) To satisfy the perceived need for psythelogicalrand technical . .
support for prqfessional staff . i . T
‘ ‘ ‘ ~ . X ’ 1.
* e) To satisfy the perceived need for curriculum materials |
n -~ - . ’ .
' £Y To satisfy the perceived need for physical facilities essential
to the progranm ’ - ’ ~ Y
. ( o, ,
] . ) . )
-3). To provide professional ‘staff with a continuing program of orientation

lopment which is perceived by at least a majority.

their informational needs

R *

6) To provide more efficient -use thin at present of school facilities
" and professional personnel .
. . . . .
. ) ﬂb'provide“some rebef from over-crowdr? facilities by reducing
B N ~ bv-at least ten. percent the anticipated pupil enrollment during
| ) " vach of the four "regular school year' quinmesters (Septembey
- . "through May) : .
A b) Ta provide, over a period of years, sufficient reduction in
[ 4 capital outlay to offset the increased operational costs of the .
| o . . ESY Program e T .
* .
o ’;} * » T4 . )
. ERIC R ‘

Aruitoxt provided by Eic:
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. i K
< % ’

¥ ) <. |
‘To produce an expression of a favorable attitude toward ESY-on the o
. part of at least a-majority of those persons concerned about s¢hools
i~ the Farragut High School attendance zone through an appropriate |
informatjon program : : -

"\\b.
a) To produce an eXpression of a favorable attitude toward ESY-on the .
apart of at{least a majority of the voting population i the Farragut .,
High'School attendance 'zone ) : 7

the part of at least a majority .of the students attending the -
<, - . N ¢ L) n . A . e
+ ".five ESY schogls =« ~

b) Té"produce an eXpressicn of a favorable att;fuae toward ESY on

4 o
.

- ¢)- To- produce an expression of a favorable attitude toward ESY oa
the part of at least a majority of the parents -of the studenfs * -
attending the five~§fY schools * ’ 5, . .
. - o . ~ - . .
©d) T6~pr6dupe an expression of a favorable Attitude toward ESY on .
’ the part of at least a majority of the professidnal sgaff associated
. with thenfiva_EgY schools - oo :

- .
-

8) To document the féasibiiity:oﬂ a fivé{iefm,

€ ggtiohal'attendance,
extended school year program in a suburban

Teniiessee schéol'system

a) To show that usiﬁg a voluntary attendance plan, a summer quinmester
enrollment of at least,twenty-five percent of the anticipated
total school enrollment for the coming year can be attained

» v >
b) To deﬁonségate that a quality,educationﬁl program-(with sufficient
& . materials, equipment, and facilities) can be* provided at a cost

‘which thetsommunity is willing to bear .,
e) To determine the adv%gtages and/or disadvantages of an extended
- school year program at the primary level, at the middle school .

ki

level, and ai the high school level

In otder to establish a relationship between the new statement of
r’ ’ . - ’
obigcciyeé,for ESY and the planning Processes, general areas of focus, and

. . v L ; : .
objectives outlined in‘thé original Knox County project proposal, sthe

rd

\‘

L) e A

. original objggtiveé are’listqgfbelbw followed by a chart illustrating the

O «

N . =

N . - . . -
correspondence between the areas of concern in these various. listings. '

Origihal pbjectives for the ESY program were: ‘

» 2

J"‘,;_’

1: To-improvg the instructional program over<that whiéh is currently
- . ava}lable through curriculum revision and updating. ’ "

- .
. .

2. Td‘provide some degree of relief from oéercrgwaed facilities.
‘ ® \ ’ 1. ¢ )
15 7S




3. to assess Lhe overall value ot a f fve-
a4 suburban Tennessee school systc.h.
. . T
N " 4. To dererudne what subject matter caf be

>

must be partially or totally sequential, o

\ guidelines which would be written or procured that

said specifications. -,

6. 'To develop k-12 curriculum modu
subject areas.

- 1

2 >

i 7. To fkeld test such curriculum‘modules <&t all. grade

8. To document anticipated ahvantéges in k

9. To idennify'disadvanfaggs

against .the advantages. : ) -
T . . 3 ~ ’
PO . . L 4 -
10. To dctermine relative costs of -this program versus
om program. : - v
11. To determine the degree ofpubiic acceptancez for a

five-term program of instruction.
. - '

- (.

-to use by other Tennessee school ‘systems.

. . -
[ . . .8

and weigh their detrimental é?fects

. a five-term (quinmester)’program in grades K~-12 which ma

term opt i,ogal program for,

+

non-sequential and what-

would meet

.
x

les of nine-week durdtion in all

levels.

. -
ind and.in degree,

.

. tréditional

voluntary

o 12. To produce a booklet describing the processi used to implement

y be put

S - . L
‘ ) -
New ( .. Onigipal .
Objective Planning General Area(s) of Objectived(s)
Numbex Process{es) Focus (bv number)*
’ ' } . .Curricuium Educational soundness +1, 8,9
- . ‘content ] )
) Staff scheduling N
.* .~ Student . ) Lt
: N . orientation ? N
v LY ]
-~ . 2 Curriculum -" Program planning 1
. - .’ content Educatdonal soundness * >
. . * Administrative ) . .7
: organiZatjion : s
3 - .. Student " Program planning ————
. ) scheduling Educational soundness .
N b Ny —~—
) 4 " 'Staff_ﬁgﬁéahlidg Prgéram pladnihg
- B - - Adminjstrative o -~
: L L organization

N ] )
"_O

Aruitoxt provided by Eic:

~-

*. 5. Fo produce specifications For curricular unit$ followed by actual

-

L 2L I
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¢
[vd

New \ ; R \ ) Original
* Objective ﬂlanning General Area(s) Objective(s)
Number Process (es) of Focus (by number)*
5 Staff Srientation Program planning . ————

and development

) Accounting and ;Cost_effectiveness .- 2,710
. supply control . »
- Facility B
maintanence

7 Public relations Public accept;nce \ - 11 ~
8 . . S Relative applicability 3, 8,9

- K~12 , C

. * '

-

——

N ' ‘x
*Objectives &, 5, 6, 7 and 12 do not appeé& since they are, assumed

to be covered in the Knox County school system's internal evaluatlon
-of ESY.- - & :

13

L4 ’

Summary of Evaluative Findings Related to Each Objectivé

P ~
’
% - ~

Emphasis should be given_to the fact that the specific objectives *

.

* of ESY stated previously are long-term objectives, most of which cannot
. . ) -

.
1 .-,

be‘gdequgtely assessed until t?e project is completed. In some cases, an,

. interim report on related f£ind

-

ngs may prove helpful to program admin-

', istrators as they attempt to imbrove operations. In other instances,

reporting’oase-lfné data obtained as of January 15, 1975 would serve no

useful purpose since meaningful comparisons cannot be made until the close

B

of school years 1974-75, 1975-76 and 1976-77.

[ R . ) '
The ESY evaluatian is a team effort coordinated by Dr. Trudy Banta

t

of the University of Tennessee' s‘Bu;eau of qucational Research and Service.

‘Tﬁe curr1cu1um component of ESY is beihg assessed by Dr. Lester Knight,

. Dgr: Charieé Chanceﬁ and Dr. Robert Howerd, of U.T.'s Department of Curriculum
apd-ImECruction. Dr. Knight is working with the primary schools,
’ ,

. 17 aze)
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Dr. Chance with the middle schools, and Dr, Howard with Farragut High
‘ b

School.

fhe ESY administrative structure and the program of professional

< »

. ] i
development for ESY' personnel are being evaluated by br. Johd Lovell of

the U.T. Department of Educational Administration and Supervision (EA&S). ‘

dr. Kenneth O'Fallon and D: . George Harris of EA&S are in&cstignrimg the
’

fiscal aspects and cost effectiveness of HSY.thuring the fall of 1974+

-

Mr. Jerry Kondwros, under the direction of- Dri- Larry Hughes, EA&S, conducted

- »

4 public opinion poll on the subject of ESY.

Ay

Technical assistance cu -the ESY'prOJQkL is being provided by Mr. Bill

P

Phillips, graduate student in EA&S, and Mr. Don Broach, graduate student,

-

in statistics.

Members of the evaluation team made an assumption at the outset that

< —

since no control schools were available .for comparison with ESY schools,

- -~ . - °
tive best source of data for.comparative purposes over the three-year ESY

trial period would be data accumulated on the five ESY schools during the

three years prior to ESY (i.e., 1971-72, 1972-73, 1973-74).

Objective L. . ,
- Of primary importahce in the Knox County trial- of ES¥ is the new
A
curriculum which has been designed by >the system's administrators and
. "

teachers.  Accordingly, Objective #1 of the program is 'to provide a new

N

curricudum which represents an improvement over that employed heretofore, .

in the ESY schools...' Evaluation of this objective is being conducted in v,

i
s
three areas: student’ morale and motivation, professional staff satisfactdion,
and student achivvement. It is assumed that students and staff involved

v -~

in ESY can make judgments , about the relative values of ESY curriculum

. Components and components of the previous curriculum, and that these judgments,

20 '

18 ’
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kinds of learning activities and materials Available to them.

along with indications of teacher-student satisfaction with aspects of .

the curriculum, are valid criteria for asseséing the worth of thath curriculum.

.

-

a) Stuﬁeﬁt morale and motivation. .The statistic twhich will be used .

. "

to determine whether or not ESY.has increased daily attendance in the s
five schools is the ratio }expressed ds a percentage) of average daily

.t 'Y ¢ .
attendance to total enrollment for the school year. Base-line data have

-

been collected for school years 1951-72, 1972-73, and~1973-7§‘
N a1 A ; Y )

1

-Student attitude toward school will be measured in a variety of s

ways in the course of the evaluation. To date, two attitudinal measures

x - . - LY
have been taken: one during the first (summer).quinmester, a second in

October 1974. Both measures were in tHe form of quéstioﬁnaixés designed
» 3 . ] FA

s . 3
by evaluation team members.
N .

ES N B .

Summer quin students approved of ESY almost unanimously: at the end -

of the quin only 6 percent of the‘spudeqﬁs said they were not in favor.of

yqar-rdaga Operagion of the schoqlg. Ninety—thée percent gf the‘students
responding said they were glad fhey had atte ded the sumﬁer~sgséion‘ They
» E - ) hd
favered the smaller class sizes they had experiénqed, and the opportunities
for individual assistance from instructors. )
. . o

If student re'sponses to questionnaire items administered in October .

are valid, a substantial majority of ESY students have favorable attitudes .

L

toward school. Between 75 and 95 percent,of primary school students

)

responded affirmatively to such statements as 'I think learning is fun,'

-

'I am happy in school,' and 'T think what we do in school is important.'

More than three-quarters of the primary students were pleased with‘;he

L)

-

At the middle school level 97 percent of the students sampled think..

what they do in school is important. Eighty percent like the quinméster .

7y *
. (%
19
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\\ ) ‘

N .

PO |

plan tor schovl atrendance. About 55 percent ol these students like

. school more with ESY than they-did in the past. More than tWo-thirds of
! Y I 2

[
[y

the middle school students expressed the opinion that their learning

N Ar »
.. naterials and activities were more interesting this year than in the past.
~Iwo-thirds of a gample of Farragut High School students said that they
- 2 x

- R -

liked the quinmester system better than ‘the* traditional 9-months~of~

fchoul plan; and relt thev had 'a greater choice of subjects under ESY.'
. Bisruption ot the peer s%ruvﬁqkb at Farragut d&; Lo EéY a;parontly is nat

a problem.  Just over half the students said ihey would havcutu make new

friends 'as a rasult\of‘ehtering and leaving school at different times of

~

vear,' and 80 percent were pleased about having this opportunlty ! %

. Farragut High students were less positdive about certain aspects of

the new curr1culum than were prlmary and middle school students. Only 534
percent felt they had more opportunities to use and develop their own

talents under .ESY. Two-thirds said 'no! when asked if they were learning

*

more this year about careers apd jobs of interest’ tq them. Only one-third

felt they wer® 'learning more this year as a resull ol the new ESY curriculup. '
. \, )
However, ii this sample of Farraput High students was typical, there will

bc‘morg interest in summer quin attendance in 1975 than -in 1974 at TFHS.
N .

Sixteen percent of the respondents said they planned to attend the Summer

197§-quinmester. . Sixty percent of those réﬁpondeﬁts (excluding seniors)

whosattended the Summer 1974 quinmester reported .plans to attend in the v

.

Summer. of 1975.» o, ’ : o

- - L4
The evaluators recommend that a concerted effort be made to explain
r Y .
ESY.and its objectives to student participants at all levels, but especially,

in-the primary schools. Only a third of the youngest'children (levels 1-2)

agreed with the statement 'I understand what the ‘Extended School Year means.'

‘ .- [
. ‘ . 20 u ;3 !
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. :‘i .
Tro-thirds of the students at levels 3-4 "agreed. In thc middle schools

, R .
ana 2t Farragut High some’l5 to 20 percent of the studeqts confessed that

they did not understanﬁ the Extended Schgol Year Program. Simply going \

to school under the new system undoubtedly will help students understand
\
its operation, but ah‘lhformation program which also.cammpnicates the

objectives »f ESY should increase student understanding of the total program,

& .

and could even help to boost summer enrollment. . The potential impact of an

~
f

information program aimed at students and their parents could be great.
' i

In connection with the survey of publl*\ppinion which is part of this

evaluation, more respondents received information about ESY by word of

[

mouth -- from children - and other adults, probably parents —- than‘any

1

other source. )

+Reductjon in vandalism at the five ESY schools, and a decrease in L

N

disciplinary referrals to principals ‘at the schools could be considered

»

indicatrve of improved student attitude toward school Base—line data for

-

the three school years prior to 1974-75 are presently being collected fi m

principals.

1

/
*Apparently a majority of ESY students share the perception that
instruction is being individualized in the ESY program, but more work remains
to be done in this area. The youngest children were most positive about

the eccurrence of individualization. Approximately 70 percent of youngsters

at levels 1-2 responded affirmatively to such statements as 'when it comes

»

to my school work, I get to make a lot of choices for myself' and 'my
teachers give me help with my work that is just for me.' At levels 3-4
affirmative percentages for these items dropped to 60 percent. Sixty per-

rent ot the middle school studggts said 'ves' to the statement 'Since ESY.

bepan my assignments seem to be more individualized--just for me.' At

2
.
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. ¢
Farragut High o3 percent of the students indicated that-under ESY they

. .
were able to choose for themselves more of the activities desivned to T
. . Ty ¥ x

help them lecarn. But only 54 percent believed they-had more oppertunitics

.

. \ \ * . -
to use and develop their own special talents under ESY. In addition, 53 /

percent reported using fewer learning materials this year than under the
old program, and 56 percent felt thvre.hug-heen'u decrease in opportunitics

e

~ -

to work ar learning materials at one's own pace.

v
© If individualization of instructidn is .to becomea reality in more

-

ESY classrooms, it appears that turther professional devlelopment programs

fori&gachers mugt be concentrated in this area. Guidelines for' such

4
o

programs are available and the Knox County administration could take
N ~ ot ~ . R *
aavantage of wethods tested by otier school systems.

¥

* Base~line data on circulation of library books and other instructional -

materials will be collected at the ESY schools during the spring ot 1975.

It is assumed that increascs in such eirculatdon wofld provide further

« -

indication of improved student motivation to learn.- ‘

» Information on the school drOpdﬁt rate~aLAFarragut High ror the years
%

“

1971-72, 1972-73, 1973-7% is currently being sought. A change in dropout

’ . D .. . ) . . .
figures should provide Vet another indication of student moralé and motivatiori
to Iearn under the new program. ‘ - .

b) Professional staff satisfaction. Positive responses have been
. -
given by at least a majority of ESY teachers and administrators to at ]east.i
s

half the queries ab%ut the new curficulum that have been included in . .

:
.

evaluative questionnaires and interviews to date.
M R B
During the Summer 1974 quinmester faUr of seven ESY school administrators»

14

. ’ S .
reported that teachers were expressing understanding and acceptance of the

22 34 ' .

FRIC | -
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new curriculum modules.. Another opinipn, however, came in the form of a
] . 1] .
. b .
comment that teachers who had previously participated in a nongraded multi-
' ) ¢ " ~
hd . x o . M . .
age grouping structure were finding the new modules frustrating because

,

- .

they weréitied too specifically to given grade levels. This negative

JAmpression may help to explain the lack of enthusiasm conveyed in“the

responses of personnel at one school to virtually all questions concernin
- "‘; ’ ‘ * - <
the new curriculumg '
: . - * ¢
. When Sufmer quin administfators were asked to name the best feature
' : * g.‘ 3

of "the ESY program, they most often identified curriculum lmprovement, i.e.,

»

increased curriculum options, more opportunities for individualizatien,’

P P

greater variety of learning ‘activities, and more enrichment activities.
Nearly 80 percent of the teachers employed during the Summer quin

expressed the opinion that the .new curriculum modules represented an improve-

ment over the curriculum used in'the past few years, The same proportion

i & 4 -
of teachers felt that the new modules were clearly written and well organized.

. - .
P - . Comments received from teachers have made it clear that the curriculum )

Al . Ay

{ 'modules vary tremendously in quality: some are very good, others rather

2

poor. Unfortunately, then, any statements made about the favetage' reaction

to modules will obscure thesz two extremes. Similarly, teache§ opinien
- . / >
about the modules varies considerably. The teachers who wrote modules and/or g

helpgd formulate curriculum objectiveg’are generally committed to their

' work and tend to say nice things about it. Another group of teachers .
. ; " (probably only 20 percent or so) has difficulty accepting the new curriculum,

probably because these ihdividuals had little or no role in planning it.

4

A weakness of the evaluative instruments to date has been the failure to

distinguish the responsgs of curriculum writers from those who were not

+
[

« Involved in planning or w:i;ing.

)
A
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Aruitoxt provided by Eic:

“»

» Set were

‘purpose of completing «sets ol evaludtive instruments. Inchuded in this

s

bn Uctober 22, 1974 approxima.ely 92 percent of the teaa?ers and .

. 1% ~
administrators associuted with ESY met at Farragut Middle School for tin

"Teacher-Administrator Assessment of ESY Curriculum" and a series

- . ¢ -
of three forms, similar in design and yet each oriented toward teacher

rcaction to the curriculum,at a dilferént organlzational level, i. e s
primary, .middle or secoﬁda;y. On the first form majorities of te%Lhers

/ .
and administrators provided positive responses to 12 of\20 items related .
< 1 !

* ’

to the new curriculum. On the sccond series of forms, majorities of .
i

primary, n1ddle and secondary Ceachers responded positively to 15 of 22 T

Lommon ltumb ~

- » . -

Three-quarters of the teachers and 92 percent of the administrators .—
- Ny ‘

responding to the form."Teacher-Administrator Assessment of ESY Curriculum" -
A -

'

thought it was a good idea:to write new curriculum modules in most areas

+

instead of édOpting pre-existing curriculum plans. Approximately' 90 per-
cent of both groups agreed that too little time for designing the new

curriculum had create¢ problems for the staff. T

More than two-thirds of the ESY teachers and administrators were

. s

satistied with the role given to teacbers, pr1nc1pd1s, and curciculum
SpeLlallstS in formulating goals and obgecLives ror the new curriculum.

But just one quarter felt that students, parents, and representatives or )
the puhlwo had had, suffic1ent input. 6

All administrators and 88 percent of the teachers felt‘they‘could o
support the goals and objeetives.of the new curriculum. More than 75
percent of both groups were satisfied that the goals and objectives*&ere

realistic and attainable through accepcable learning processes.

-

Ty
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'studnnts, parents, the public had been apprOpriately involved.

qdinmester, but guidelines were still being formulated when the- first

B A\ B . -~
‘< ) ‘ Q i ) ‘
.
. o ' ” .

y ~ ‘ » ’A F . 3

ximoxt unine-tenths o; the professional staff approved of having st
individuil Knox County teachers write the ourriculum.» But only ane~third

-
»

- of theyadministrators and 54 percent of the teachers felt that teachers

S

(other than module writers) had had appropriate input in developing énd/or
3 v

approving the modules. Principals and outside curriculum specialists}were

perceived as hav1ng had su&flcient responslbility fox curriculumicontent

A3 ’

by about 55 percent of the professional staff. Less than 20 percent believed

Two- thirds‘of the teachers and admin%strators responding blamed
g . i

'inadequate’ gu1delihes for weaknesses and\problems in the modules. ﬁ&t,

.
Y

~» 90 percent of the staff_agreed.that eaéhlmodule contained-behavioral

obJectlves d1rect1y related to Knox County's new instrucékonal goals and

- s
-

. .
ObJ&LtLNeS S e . - . .
*The ESY fdculties seem to feel rathet gopd about the-process used

v

’\ . .
product, too. 'Tney_thoughb it was a good idea to have Knox County teachers

. .
’

A .
to formulate goals and objectivl&s for the new curriculum. They like the
Y R -~ - {o

write the curriculum modules, But then the time factor operated to

produce some negative perceptions.k Such a tremendous amount of work had to

% X < \

be done that there wasn't time tb involve appropriately all teaohers, and —

[N . "t

a sample of students, parents, and other* interésted members of the commuﬁity
TLS firsg modules had to be written quickly in preparation for‘the Sumiier '

» 1 -
writers went to work These writers were somewhat frustrated whenlthe. ! -
guidelines were modified.in thé middle of‘their work. As mignt be‘Expected, c
some of theimodules that came ont oi)this process werge quiteygoqd, others
contained gerious weaknesses, . : - 1

‘j . Y ¢ . Iy

¢ s I
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» d {
< The cvaluators strongly recommend that evaluation and revision of 1l
. . . , ——3

-\ -
! curricubam wodules be the focus ol o concerted effort, to pet all fteacher s
f
r involvesd iu the ESY currienlum. Supervisors and/or administ rators mipht
3 ' ' . .

begin an in-service project with statement of guidelines amd characteristic:

.all.modules should possess. Then teams of teachers, perhaps in combination

/

with selected students and even parents, could get together to discuss a °
. 3

! module or series of modules each had used. Written recommendations for
. ) . ‘ . -
, ' revision from each school should be considered by the original module >

writer, or by whomever is made responsible for(actuaLly making changes in

~ P Y
the modules. ..

L | |

. The quest ionnaires submitted in October ro primary, middle and sccondars

, -
srhool teachers to obtain differential redctions to ESY at the three leveis
o 1 - !
vontained one gection which was ?&e same in all three forms. This permiLs

. z

+dirtgt comparisons of teacher reactions to ESY across the three ovganizational

»
.

levelg,

. .
+ ' A

Roughly threo—qd\rtors of the teachers at all three levels believed L

. . . .
that the curriculum modules contain 1) appropriate sequencing of objectives, °

>

we o=+ > 2) objectives representative of all levels in the cognitive domain, and )

Sy

. 3) objectives representative of the affective domain. Only half the teachers -

feel that objectives in the modules can be achieyed wili;an the time allotied.
¥

Faculties of the two'middle schools and of Farraghé High School feel very

-~

much the same about most of the items related fo curriculum objectives

N .

) (7578 percent agree or strongly agree with the positive statements).
g . o0 -

. Cedar Bluff Primary teachers are more positive (82-90 percent agree), while

Farragut Primary teachers are nuch more negative fonly 40-60 percent agree)
tog .
about the objectives.

/ . . * . .

ERIC . - ‘ 8.
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< Cvwer.doot ihe iters common to the forms for teachers at the three
¥ . .

- VTeand car fog el levels purtained to content of the curriculum modules,
AY

SoprosiTatels 0 percent of all tvachers agreed that module writers had”

can-vited poropriate Turrent references, and that the varietyv of materials
- N [4
R AEN
L and aetivities listed made the modules suitable for helping individuals,

of wraryine ability levels achieve the stated objectives, Teachers were
N . 1 bit less positive about the evaluatiodn component of the modules,

. 60 percent s2id they had made "extensive yse

Roughlv

'a

of evaluat:ve suggestions in

A

»
-

the modules, and approved of them. But only one-thlrd or the teacnurb Yelt

A
the ﬂUdHlLb provided adequately for pretesting of studerits.

-

p EN i

With the exception of one school, approkimately two-thirds of the

teachers at the ESY schools reported that contqn; of curriéulum modules *
N i rted t ne

13 *

v ‘ provxdes #uldance for most of What goes on .in fheir classrooms each day.

e

At Farragut Primary only 24 percent of the teachers were uelng the moduleb
~ 4 Q +
this extensively. For all oLer content statements Tarragut Primary

S

-

, teachers registered more negative reactions -- often differint Jiy 20 to

-

. . N M
30 percentage points ~- than'gid teachers at any other school,
Only a third of the primary and secondary teachers felt .“eir studénts

4 N - - . .
were well informed .about ESY operatidns and objectives. This flgure'was

. 4
"nearlv 60 percent at the middle school level. ‘Substantiation for the Vle

- &

27 the primary teachers comes from prxmary students at levels l 2. Only g

’ L]

thzrd of these students said they understood vhit the Extended School

Year meant. Less than a majority, of all tedchers believed their students

had a1 rore positive attitude toward school this year as a result of the

& .
new curridulum, . : . .

3
,‘ore than *hree—tourth4 of the primary and middle school teache

5 -

s

) xpressed confldence that modulesyin their SubJect areas could be-otfered
1 -

.
»

n B -

2 7 3 9 ‘ ‘9 ’
O
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noar Tednent allye But at Farraput Hiyh, just 58 percent. ot the Luurth*g
t ree’y ta say thid. Most Leacher$ fet that students can vacation durin: °

L . * ~

e cor’ iviester without feeiing they have missed something when they return,
1]

N - -
. . .

. +* t.=thirds o1 the Farragut Primary t'-achers Jdoubted this. Further

. -

- a ) P -
. ' 1w m o these points shduld be avalilable by the end of the current .
) t‘ N [ ot ‘
‘ ce . )
S beslovear. y. “ . ’ -

. B
N ’ = . N
- .

Tnree out ot four of the primary teurchers expressed gpggcrn that they

-
. 3 » ¢

: . would cventually have studeats in the same ¢y ss who were working on two- -

»

wr more different modules. Sixty-six percent ot tbe high school t.achers '

eipressed this concern, but just 52 percent ¢l the middle school” teathers
N . ) - - . . !
S ~ s . ! e A o )

. didl. The extent to,which this apprehension is warranted shonld fecome

- :

etideit by the beginning of the fifth quinmestér. T

« »

] .t . T
.+ Comments from teachers have made it evident hat the evaluation -~ ~ ]
. . ;
!
v ) componenk; especially pre-testing to determine the lével-at which an

»
> individudl is functioning prior to“instruction, is a source . weakness

. in many of—the curriculum mody es. Methods for evaluating students'

.. Y « « » -

oF v hievement of curriculum objectives should be asmajor 16cus’of\any effort
2 b ' e

‘ - - w
; ) to rezise nndules. . ¢ g ‘ . qLJ

L
I3 - . «a
x 3 \

Anoay L8Y teachers there seems to be a variety of opinion about how

.

”~
St curricilum modules should ‘be used in the classroom. ;The Curriculum

] ) 3 A

|4
. o . - - ’ o . :
Steering Committee apparently inténded the modules to bhe ‘resource units, : :

-
. » 2

. . i.«., another source to consult for new ideas aboyt--learning activities ‘

.

. and materials. \anf teachers, however, have considered thé modules ax
( 4

feachiQF»units, ile., the.g;imary sonrce of the daily lesson plan for a - -

N ¥ . -

. ¥
. uinmester, Nany_gj\tho teachers who have used the modules as teaching
\ - . % -

T - - . . . ¥ - .
. nie s have been frustrated because some modules "contain too much material

B Lo Le covered in a quinmester." Supervisars and administrators should s

* ” A - A

.

. ) 28 .’ ‘10 . l ) -

Q " ‘e 4 -
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"througﬂoht the five ESY schools, and (2) the most effective plan for

o

"

make an attempt Lo correct whatever misunderstanding may exist amony
- — 3 »

.-
teachers abcut how modules shouid be used. Further study is nveded to

[ N . -

J;termine (1) the extent to which the modules are being used in classrooms

E3

3

usage,, i.e., how are particularly effective teachers using the modules?

3
+

N . b . L.
Finally, there appears to be a conflict at Farragut Prlmary be:ween

o I :

Lhe vertlcal organlzatlon plan which that faculty favors (a non-graded

v

plan) and the .plan which that faculty believes the ESY currlculum requi.es '

. - -

* >
(2 graded approach). Is this a real conflict?

It certainly seems real

. -

‘- when the responses of Farragut Primary teachers to statements about, the

/
new~currich@um'are consistently much more negative thap those df .other

faculties. ~Of course other factors could be at work, such as a’ feelijng’

of non~involvement (on the part” of some) in

FP structure, or by withdr ving the ESY curriculum from thatg school.

.
*

If

eing forced to wise plans that seem contradictorv

-

FP students could become victims of the

FP teachers feel they are

N

.to their basic philosophy,

faculty's frustration and hegativism. As of October, however, this had
y's, g .

~

(by 14 percentage points)

- ”~ a
not happened. FP, students reported: a lower level
- - - ,,“’
- Te— // - B . .
‘of understanding of what the EXtended School Year means than students at
R s ° ¥ . 1 L4

Cedar Bluff Primary, but on almost every other comparison FP students

were as positive about their school work ,as were GBP students, Indeed it
" i

<

i3 noteworthy that on the two items most indicative of students’ perceptaonq

that’ Instruction ‘is being individualized ('My class work and home, work

»
«

assignments seem to be just for me;, not for the whole class,' and 'When it

~ =
»

\' » 29 V‘

. .
» . "
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N i - .; . ,.,f

. comes to my School work I‘get ta make g lot ot,thoices for qyself ') “FP

. . N o — D

4 ’ atudenrs responded more positiwely Ehan CBP stLdents by 17 and/lo percentane
e —, - \: ’
L © ppincs,, tespecttvely ) LT - f*‘_*, o

2 . -

T ‘' s ¢ An instrument is being prepared for admlnlstratlon durlng the spring ~¢

v 01 1975 whxeh should prov1de an indi#aﬁion nf facultv satlsractzon with

> - [ : - \“'

~ gpc‘addltlonal instruccional ‘materials made available throhgh the ESY
) + =Program. T t o
- . N N , ‘ : -

sTo date teather reSponse 1s ava11able on two items related to mater1als.

e o= - . 0,

. approximately 70 percent of all teachers agreed with the statement 'Theﬁ
. . .
Z

»

L nodule(s) I have used offer(s) materials and activities suitable for a

-~
-

»

variet * of stgaent abilities, interests, and learning styles.' o
- M \) -y
Cedar Blu*f Primary and Middle schools appear to provide te. ors <%

' e yxtn the best -access to 1nstruct10nal materlals mentioned 1n the modules.

- Y

1About 70 percent of the teachers at those schools were satisfied with
*

 their access o materials. Jﬁﬁly one-third of the Farragut Middie‘School

faculty felr they had sufficient access to materials. Fifty-three percent

-~

of Farraéutingh teachers, and 60 percent of Farragut Primary teachers
ve.uo satisfied in this respect. Apparently improvements are needed, -

especially at the Farragut Middle School, in the system for suppiying
Y
teachers with curriculum materials, . ’
&
. (-4
The questionnaire administered to teachers at the end of the Summer

. quinmester contained an item on individualization of instruction. At

3

that time, 55 percent of the ESY faculty members expressed the opinion
that the new curriculum modules helped them individualize instruction to

a preater degree than in the past. Vhen teachers were‘queried again on

. >

this point in O¢tober, .near the end of the second quin, the percentage

Pl

, AD
30 -
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. - { - .
41% at Cedar Bluff Péima;y, and ‘12% at Farragut Primary. Roughl? 40% of

-

the ESsztud?ntsiquestioned in October” felt that not enough individinilirat ﬁnv'
was taking plate in their clas§es.
Siﬁce indivdidualization of instruction is the foremost goal.of the
~ " ESY curriculum, supervisors and adminisgrators must find out why the
modules are not assisting adLﬂaately in this task. Some other scheool systems

that have attempted to accent individualizatlon have found it necessary to
v

tnvolve staff members in intensive professional development programs for

A4 year or more in order to create significant impact on the traditional
management of instruction. The Knox County administration must consider

such a ﬁrogram if the commitment to individualization is to be fulfilled,

Certainly individualization must be a key concern in planning revisions .

for the curriculum modules.

.

* Base-line data have been obtained from the Knox County personnel

officé concerning staff turmover in each of the five ESY schools for the

«

years 1971-72, 1972-73, 1973~74. These data will be compared with similar
information, for 1974-7% 1975-76, 1976- 77, in order to provide another

indlcator of professional staff satlsfactlon with ESY. It is assumed that

f staff members are satisfied with the new program, they will want to

ay with it; the result being a staff turnover rate that is less than,

>y

or at least the same as, the rate which prevailed prior te initiation of

ESY.

1S

= AV

[

c) Student achievement. For the years prior to 1974 no series
of achievement tests were given at Farragut High School. In the fall of
1974 the Stanford Test of Academic Skills was administered to eleventh

grade students at the high school. This year's mean scores can be compared
y 0

»

nag
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*

next year and the following year to // ‘
¥ / |

Eal .
determine what effect, if any, the new currjculum is having on échieveméht. .

For the schonl vears 1971-72, 1972-73, and 1973-74 base-line d

with scores for the eleventh grade

! -
[

have been gathered on the intelligence and achievement levels of

fifth, and eighth graders in the five ESY schools.

system the annual testing program involves,administering thj/Otis Intel-
. f

. . /
ligence and Metropolitan Achievement tests to students ig/these~three ‘
i

/ .
|

To minimize the effect of being unable to compare achievement

|
grades only.)
/ . !
. 3 4 . ) L
scores for the same ycungsters in successive years, the discrepancy .(positive | * -
) i . - , . |
. /
or negative) between mean IQ and ,achievement percentile scores at each of '
/ s i
1

the three grade levels will be used as the indicator of change (if-t:heret

is any) in achievement due t~ the ES$Y curriculum.

-~
!

Data will be collected during the spring on the pr0ponEion of failing !

| "

to passing grades given at Farragut High School during the past three years. ;

-~

A clear change in the trend of these figures over the next three years
could be interpreted as an indication of a change in attitude on the part

4
of students and/or teachers attributable to the ESY Program.

As a further measure of achievement at Farragut Higﬂ School, group
i ¢

, . oo - .
means on such colleg~ entrance tests as'the ACT or SAT will be compared
(R

for the  six year period 1971-~77.

During the spring-of 1975 the assistance of Parent-Teacher Associations .

at the ESY schools will be'sougﬁt in the tasks of developing and administering

sess parental opinion about the effects on children of

-

an instrment to as
% .

the new curriculum.

bjective 2
To provide an instructior-l program which is perceived by at least a
majority of the administrators as easier to evaluate than the previous
A%
32
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program
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During the final.quinmester of the 1974-75 school year, an interview
guide will be prepared and used to obtain information from supervisors
and ESY administrators about tge relative ease of evaluating‘the ESY
instructionai program comp§red to the ﬁ}eviou; program,

&
»

-

Objective 3 - : . ,

To provide student 'scheduling which will facilitate operation of ESY
) and not penalize the student who attends school daring the summer
quinmester T : -

-
-» x

- -

At the time ESY students were guestioned in October 1974 only half

AR

of the respondents at Farragut High. had confidence that they could really

_ Vacation during any quinmester and return without feeling they had missed

something. Three-quarters of these students reported~that they were able

. to schedule the classes they wanted during the second quinmester. 0f those

October respondents who had attended the Summer 1974 quin, 79 percenc were

-,

-able to get all the classes they wanted to take during that session. The

verdict on student scheduling is still out -- it remains for a spring -

+
.

student questionnaire to reveal whether or not the skepticism about missing
. 0

out during a vaeation quin which prevailed\in October was warranted, It
. . v R
must be determined also whether the 20-25 percent of students who did not

get "the classes they wanted were victims of the scheduling process, or

4

whetheér they wanted courses Farragut High School was not prepared to offer.

While it sounds good that three-quarters of the students were satisfied

with their schedules in the fall, 25 percent of the‘student body is actually

a large proportion to have disappointed.

Objective &

)

To provide an organizational structure which at least a majority of the
professional staff perceives as supportive of BSY and the new curriculum

A
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a) to explore role perCLDLLons of administrators,  Supervisors, and
‘teachers ’ . b

b) to assess stuflf satisfnct ion

[

¢) to explore communication .und dec1s30n—mak1ng processes "
d) to satisfy the perceived noed for psychological and technical support
for professional staff ‘ )

e) to satisfy the percoived need for curriculum materials

- ~

£) to satlbty the perceived need for physical facilities essential
to the program

o
.

Investigation of the organizational Structure associated with the
ESY Program involved considération of (a) role perceptions of administrators,
supervisors, and teachers; (b) staff satisfaction; (c) communication and

decision~making processes; and (d) psychelogical and technical support .for

"

\

professional staff.
a) AdminiSTrators, supervisors and teachers feel that they have a
clear understanding of their role in ESY and the authority and competence

Lo carry it out. However, all of the administrators and supervisors

v

indicated that their jobs had changed substautially as a result of ESY and

-

tha there was just more to do. “Some adjustments have been made; but in a
. !

substantial number of cases, "administrators and supervisors were burdened
by the new responsibilities and felt Lhat they were overworked and in some
cases, forced to neglect certain aspects of thelr work, It is recognized
that some of this was caused by the newness of the program,

It is recommended that joB descriptions for pr1nc1pals and ouperV1soxs

be carefully developed and examined in view of ESY. Adjustments should be

*

made if necessary.

b) Administrators and supervisors feel a genuine sense of achievement

and satisfaction from their work in ESY. However, only half the teachers

S

% - a0

, 2
L4
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o " =

share the same degree of satisfaction, and only a small percentadse of

teachers eXpressed‘;he feeling that their administrators arnd fellow teachers

‘. were a source of recognition. *

It is re4ommended that administrators (1) attempt to determine why
teachers do not feel a’very great sense of achievement, -and why admin-~
istrators are not perceived as a source of recognition by teachers, and ~ . |

v then (2) develop a définite plan for action,
: ) : A

c) Administrators in the Knox County School System have a strong sense
of power in decision-making. They feel that they are "in" on what is

going on in the system., They indicated a heavy sense of involvement in

~

decisions relating to ESY¢ There is evidence. that this is a function of . |

strong communication linkages that are both formal and informal. ' s

¥ < -
[

* Basically, data from all sources indicate that teachers felt little

sense of power in decisions relating to ESY, job descriptions for teachers

BN

-
and administrators, curriculum development, and evaluation of teachers and

administrators.

It is recommended that a study be designed to determine more specifically
why‘teacher§ felt this way, and that plans be developed to assure greater

Involvement of teachers in decisions which will affect their lives in

¢ .
- -

such crucial ways. . . ; "

* Supervisors felt a lack of power in decisions on ESY. They even indicated

>

@ lack of power in the planning and, evaluation of the program of professional
. L "
development for ESY. Supervisors have a heavy stake in this program. They
have worked long’ hours, are heavily committed, and appear to be competent.

It is recommended that an attempt be made to find out more about the

feelings of supervisogglon involvement in decision-making and thay an effort

bé made to get them more involved.
\ a7
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\3‘ true at Farragut Middle School | where only one~third of the teachers N

-

d) Teachers are not entirely satisfied with the instructional support
system for ESY. rhey view their supervisors and other instructional

consuitants as competent technically, but not as. sources of psychological
support or feedback that woula help them improve their effectiveness. -

These findings deserve firther §£hdy since the quality of psychological

and technical support for the program would certainly have a bearing -on

-

~ .
the sense of achievement and satisfaction teachers derive from their

’

work. , . &
4

<) According to ESY adwinistrators, a greater variety of curriculum !

. -

materials has been made available to teachers since the E§§ Program
¢ began. Apparently the supply system for getting these materials in the '

hands of *the teachers needs some improvement, however. This is especially

7

‘responding to the October series of questions were satisfied with their

access to curriculum materials. While the percentage of teachers with

< '

positive perceptions of the materials supply system was greater at the
other schooks (547 at Farragut High, 60% at Farragut Primary, 70% at

Cedar Bluff Primary and Middle Schbols),'thereqwere still substantial

»

'proportions of all the faculties that vere dissatisfidd. .

o
‘ z

) In Oétdber three-quarters of the teachers at Farragut Middle and
- i - . v
igh schools indicated that their schools lacked the physical facilities |
N . . Vi
needed tor accomplishment of some of the objectives in curriculum modules

they had used. Between 50 and 60 percent of the tdachers at the other
. * L
schools responded similarly. This finding deserves further expleration
L d -~

Yo determine just what facilities are needed. Tt may not be posible to o
: ‘ °, . - A
provide aomajor facility such as a4 gymnasium (Which miébcimake it possible
\ +

.

tor Farragut Primary students to respond as positively as Cedar Bluf¥

36 ‘153 ' | o ‘
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Primary -students to the statement 'AL séhool I have a chance to develop
\ .
- ¥ o
\ , .
}gnping, throwing, and. catching,'), but something
o ' .

ny bodv by running,

1

“1ike an Simproved arrangement for a materials center might be worked out
I f

-

. . c e

- .
- > .

at little or no cost. . . '

[T ’ .
N A FOY
. .

To prouide professional staff with a continuing program of orientation
and professional devenopment which is' perceived by at least a majority
of thL staff as adequate to fmeet their, informational needs

-

. v w
Objective 5

v
¢

. - 1 ~ * N
In view of the time limitations, the program of o{ientation and -

|

development for administrators and superviqors was remirkably effective,

Basically, administrators and supchisorthave very pasitive ftgiings about . «
> - A

the program.” However, there was a strong feeling that there simply was

e

(" ~

.ot enough time to get reaéy for thé program.

that could have been avoided.

~

This caused a lot of problems

2 -

The administrators and supervisors also '

L

indicated a lack of involvement in the planning of the prgfessional

'3
S

development progra

-

to.be continued as E Y continues to develop.

o

There was a definite indication the program needs

-

A

4

«

It is recommended that the program of professional development for o~
-4

administrators be continued and extended with more emphasis on the lullow1nb

D~
P

a. Greater 1nvolvement of administrators and supervisors in
and evaluation of program Bl

b. Relatively greater emphasis o needs analysis, program development
and program evaluation

, o o ® 'i? , '

¢, More structure for program

planni%g

d.’llore transportation of ideas among schools
\ ,
. ,
L Y
e. More opportunity for visitation of otHer.outstanding programs
S v ’

in generady, the -Leasbers did not react favorably to the“programs of’

orientation .and professional development for teachers. There was =a feeling

U ¥ ' .o
A 7 37(1_ .’9 . o, . )
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that time was too short. They failed to get the ﬁQdules early enough to
prepare for their use. Many teachers are not uging the modules, and some. L7

. -

are not usin2 them effectively. The teachers who participated on the :

=~ * —

. Al -
curriculum committees and those who wrote the modules hall\great professjienai

» ¢ v -

development experiences,, But, other teachers did not-. ThéSs\feachers felr )
- — N ~ . , %

-

. (3 ~ . -
left out of decisions related to curriculum development, and dMd not consider

'

themselves ready for the program. They %id not react favorably %o the .

LY

. . q :
L
program of ,srofessional development on the “"Opinionnaire for Teacgéfs." :
I \.. 2

K

.
- o -

They did not feel that thgyrwgfe involved in the.planniﬁg o?ievaluangn

.

of that program. There is a strong indication of lack ‘of .con

Py e

sisténcy among
[

-~ U

the programs of professional development that oclurred at the local

P

\‘\
schodol

w ¥
-
~
F

1 ’\‘l e N N s X7 P S S N L . < 4
e N N . : NI e ot T .- . E .
. .-:e\l“e"v ‘i ‘e v LI LIS L ; - “ [ L [ Lol e c

: JoX :
The Summer quinmester participants had a much more positive reaction,
& * - . ‘ - .

-~

to ESY in general than non-participants, The participants were heavily
. - . ] i ‘ :
involved, and there dis a need to get the rest of the cegghers

v
t
the program of professional development is one way to do it.

.
- -

It is recommended that consideration be given to the following factors

LI
¥ -

in the development of the program of gtofessional groyth for tcachers: °

involved; - .

.

a. Greater involvement of teachers.ih planning,. implementing and
evaluating the program .

r v -

e

b. More emphasis on teacher evaluation of modsles

\ (]

¢. More emphasis on teacher cooperation In the developmeht and revision,
- of modules ' !

#

(Exploration of development, usage., and revision of modules could be’
the focus for an intensive professional development program.)

3

d. ﬁore‘emphasis on pianﬁing and implementding professional development

_programs at the local school level with ¥reater cooperation among
. schools -
PYSEE 3 4 d ’ -
) e. Hore vpportunifies for teacher visitation of outstanding programs

|
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- t. Cont inued mehdbib on the evaluation of the work of the curyicalun
committees with “across the bonfd" invalvement of teachers in this
process, ‘ - .

- Obhjective b

-

¢ To provide more efficient use than at present of school facilities
and professional personnel

N o §3 to pyovide some reldef from over-crowded facilities by reducing
‘ by at least ten percent the anticipated pupil enrollment during *
each of the four "regular school year" quinmesters (September
through May) '
2 . ‘\g
- . b) to provide, over a period of years, sufficient reductlon in
. " . " capital outlay to offset the increased operational ‘costd of the
ESY Program N .

2 - -
s
. e
2 . " b . -
f

[ . L

. The fact that facilities and some professional personﬁei at the five
. ‘z‘ . :‘)\ . N . 7

°”

o ESY schools are currently being used for twelve months rather than nine
. - 3 ’ " . T .
_ can be interpreted as fulfillment of the objective of using facilities .
\ S e oo T : T
N and personnel more efficiently. * . v t
R N

a) The hoped-for degree of r¢lief from overcrowding dufing the ?ugular

[ . :
achityed at the ESY sehgols. In 1974-75 the

\f A

., “
) ' maximum reduction in sch 61 ;n:g}lment dde to sum er attendance wxll be 5 c _)'
o, ¢ ¢ ’
- . percent, Jduringgthe fifth quinmester.- Maximum enrolléegi wil&ibe expemienced .
’ ) during the fourth quin, when the reduction ﬂfé to ESY”bill‘bq only 1 pprcént.‘ \:)
\Q%.,f’ ) h)-Dr. O.K( 0'Fallon of Lhe Bureau of Educ;¥iqn;1 Research.an? Serﬁic%, '

LY

.

\ 'l "
and Dr. George Harris of the Department of EducétiénalAédmi istration and

Supervision have developed a set of three ihﬁtrumpqts to col¥ect informatiun
" G
v needed for an analysis of ESY costs, and a compari%dh of t@?ég costs with

- < 3 . “ . -
By those of the three previous years (see Appendix C). Tﬁeiinstrumenrs include:

. . 1
4 . AP .
v .

) - 1. A building level data form which inclades basic information such
) as the name and location of the school, ‘the grades in the' school .
;! organization, and a brief description of, the school inStructional s
L e e .
N brganizdtign. This form also asks for teacher schedules, class Lo
< .. \ < enrollments, and.teachers' aides' salaries. :
Co ' » cor L.
P .! N é' Z—; ) ) ) .
. R N , . 39 | 1 . _ . - % i
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T L T \ .
2. A district level data form which identifies the total number of

teachers in the county, number of teachers in each attendance

unit in the Farragut district, the number of students in average

daily membership, by the county and by the units within the Farraput
+ district) cost an! size information relevant to buildings and sites,

instructional space available at each attendance center, and

information relating-€o equipment, (

3. An Exgended School Year Cost Analysis Breakout Chart for Ehree‘
fiscal years beforg“agd following -the beginning of the project.,

The instruments were developed and presented to the members of the
b A

school district central office for comment and criticism. ‘Then the

instruments were révised to make them easier to use and amenable to .

o

computer analysis.

3

¥

The instruments, when used by the school district) will ptovide data

- * . ’
; which will make it possible to answer two questions. The first, "What .

. are the césts per pupil of the education'programs under the Extended ‘Schoolf*

%

. . Year as' compared with the costs of the programs in the Farragut district

during the three years preceding thé project?” The second question: "Will

1 L4

- - -
+

hool Year Program be
- . . '
reduction in capital outldy costs?" The .

increases in the operational cost of the Extended:Sc

4
offset over a period of years by

. extent to which these two questions_can be quwered depends upon the extent «

‘ fo which the-data requested from the schoéi district can be supplied. »
. : The  instrumerts are now*in the hands of the school district and tche
. - “

14
.

. " data are in the process of .being collected. As the data become available,
m.“ k -

. tliey will be subjected to computer analyéis.
4

s < N . . ‘ .
. Objcgtiveuzu. - ¢

N -
2 .
-
- .
S -
-

. To produce an cXpression of a favorable attitude towvard ESY on the
. part~of at least a magoiity of those persorm¥~roncerned about school:.

S . ¢« in the Farragnt.ligh School attendance zone through an appropriate
informatjon propranm. o . .- ‘
- 1 .
S
: Y3 /o
¢ 40 <
. Q ‘ - .
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¥ -

. . . -
. . . N ‘. 3 - ? »
— a) fo produce sn expression of a favorable attitude fghard ESY on the

«- part of at least a majority of the voting populatlbn in. the Farragut

. ’ - <.

) Te )T'JHLQ.IH vxpression of a4 favorable. attitude toward ESY on
pry bF

\
|

- fligh Hsuuol attendance zone , : ) 1
.the part of at least a majority of the students attendinb the

five ESY qc@gnls, \ . .
c) To produce an expre551on of a favorable attitude toward ESY on -
K\ the ‘part of at’ ieast ’a majority’of the parents-of the students, s
g ) attendlng the five ESY schools

% :
- o d) To produce an ewpressidn of a favorable'attitude teward ESY on

' the .part of at lgast a majority of the’ profe551onal sLaff associated
with the five ESY schools. .

|

N . N ’} ) - . . . . A o - "
‘ ./ In addition to 1nformat10n which has undoubtedly been transmitted to

. L3 . \ ér . .,

\txxends and neighbors by ESY . itudents and the1r parents, public1ty for

- ¢ *

the ESY Program hag also been transmitted by dally and weekly newspapers,
radic“,and television, and through P.T.A. and other comﬁunity meetings.

. a) In an effort to assess the effectiveness of this information = .
1

» .
' ¥ 3 -

. program in transmitting news of ESX to the geﬁeralcpublic, a questionnaire

1‘ N g 2 . ) .
., was mailed in November 1974 to a sdmble of registered voters in a precinct

of (1) the Target Area (Cedar Bluff'agd Farfégut commurtities) and (2) a
* L « [}

Non;Target Area elsewhere in Knox Counity (ia this case, the Halls communitv).

. The total of 163 ltspOndents represents 2} percent’ of the reglstered voters

X

in the Target and Non-Target precincts.

rd

Appayently the’generz! information program mounted in-behalf of the X -

»

Extended School Year Program has aécoﬁplisheﬁ its purpose veryieffectigeby.» I

Seventy-eight® percent’ of the respondents in the Target'Area, and 697 of-
¥ 3, .ot °
those in the Non-Tavget Area teported that they had 'received enough infor-

»

mation to know what* the E.tended School Yeat is about.'! .

v ' - . ' A :
t The voter questionnaire contained a number of items related to specific
e )

1spects of the ESY Program. l!More than three-fourths of the respondents from
. C*:: ) X , \

-
. 41 o0




. 4 N " ! .
. cent felt that ''Schools can be organized so children can return from

.
-

Target and Non-Target areas combined registered their approval Qn most )
. . . € - .
of these items. dinety percent of voters agreed that while ESY might not

—— : . 1 ,
ot educat fonal costs, QL. could "provide ror greater use ol school buildings

~ DR
4 ‘ )

and relieve overcrowded schools)! Einhty-three percent felt that 'Ag -

v
»

. - s ] .
. elementary student who works with two or more teachets in a team has more

s L)

advantages ‘than if he or she worked with .only one teacher per year.' Eighty- .

¢ * .
. N

two percent believed that families should “be able to 'select the season
. " L] 1 N . . % . .

they desire for vardticn and not depend on the usual summer school vacation

’

’

- > . b h . .
period.' Seventy-seven percent of.the respondents agreed that the ESY

. Program should be offered to ,other parés’of Knox County. Seventy-four per-

N -

Vacation at different times without causing them special problems or
" ® N .' - ,b' ' . E
. hardships.'* Seventy~two percent of the respondents agreed that the Extended

. ",
: School Year Program could im?rove education in.Knox County.

Almost two-thirds of the voters responding—iﬁ November agreed with )

. . ’ \ ;
the statement, 'The Knox County Schools arg, providing. students with the

* Kind @ﬁ educaticnal experiences that they need. '

\ The only questionnaire item which was not affirmed by a majority of .
. . o .y \ : X
respondents was th~ statement, 'l have received as much information about

. the courses oE'stuay in the Extended School Year'ég I need to know.' Only

; " 387 of the respondents agreéd with ‘the statement.

. .In short, Knox County voters’ seem to have peneral information about
i I

3
Y

ESY and aépear to favor most aspects of the program, but they would like to
hd [

. - -

‘have more specific ‘information about ESY course offerings.
Fal o ) .
Analysis of woter response according to various sub-groupings revealed
2 ‘ . .
L4

the i'ull:owi.ng,: ) -

. 1) Target Area respondents including both parents and non~-parents, were more
positive about the ESY Program thgn were Non-Target Area réspondents.
. .- . . X r - ’ *
I P .42 it C

%
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©

:
E

: . 2) Respondlnts whose childxen are participating in ESY.had a more
R ‘ . favorabie attitude.toward the program thah,respondents whose. .

¢hildren attend other Knox County Schools, -

~ [ 4

L4 3) Female crespondents felt a stronger need for more informatioa about l
courses of study in-the ESY Program than did males. But in no
_other respect was there a sigmificant dlfference between responsa2s .
Rrov1aed by women and men.

Al .

N
*®

~4) Respordents 63 years of age or older had more Specific informatiun
about ESY and had mcre positive attitudes about the program than
respondents of any ‘other age group. .
- A « A
- Reeponse to another part of the’questionnaire submitted to voters

reqealed that the daily newspapers and word of mouth (adults~to-adults

[ Rad Y~ -

-

dud children-tc-adults) were the two chief sources of -information about
ESY. This suggests that the most efficient ways to publicize ESY in -che
tuture will be through newspaper stories and information programs in the

schools “for students and their parents.

' ~

t

In response to gyuestions about what they Iiked or disliked.about the

: #* Knox County Schools, voters saiditheyxliked the well~qualified, dedicated

teachers and the vocational education‘opportunities; they disliked “lack . o
.0# discipline and overcrowded classes.
b) Durinz the Summer ‘1974 quinmester, approval for year-round programming

was registered by 94 percent of the students responding to a questionnaire
abqut FSY. This figure fell when second quinmester enrollees were questioned '
i fn October, but a majority of students at each level expressed a favorable

artitude toward ESY. Two-thirds of the respondents at Farragut High said

o " . \J
.

they liked 'the quinmester system better than the traditional 9-months-of-~
school plan.' Eighty percent of the middle school students said they liked
» 3
N .
"the quinmester plan for school attendance.' Primary students were not asked

A4 v

" the question’diyeCCly, but 88 percent believed 'my mother and dad like the
~ : .
Extended School Year Program,'

.

%

l)JC»~,;/Y*_ . :
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<) Durine the spring of 1975 a questionnaire specifically desiyued

for parents of ESY studehts will be administered. Parents who were included

in the sample of registered votcrs responding to the voter questionnaire
in Nevenber expressed very favorable attitudes toward ESY and were more

mositive abovut the program than respondents whose children attend other
i ~
Knox County schools. E
*

d) Durine the Summer 1974 quinmester all administrators and nearly
4ll teachers questioned said they would faver contintation of year~round

+ programmirg. When teachers and adeinistrators were surveyed in Ocrober, ;

the question of year-round operation was not posed, but substantial

majorities of both groups responded.positively to statements about most

other aspects of the ESY Program. (Please comsult the discussion of

Objective 1 for further details.) Since the Surmer quinmester staff was

composed of volunteers, it might be assumed that this group would express

the most positive attitudes toward twelve-m« 1iths' operatior of the schoels.

But the feeliny <hich the evaluators e. .ountered at the ESY schools durin:

- 3

tne fall was one of hope that extending the school vyear could work per-

maneatly, -

Objective 8

To document the feasibility of a five-term, optional attendance,
extended school year program in a suburban’ Tennessee school systen

a) Te show that using a voluntary attendance plan, a summer quipn~
mester enrollment of at least twenty-five percent of the
anticipated total school enrollment for the comming year can be
attained. »

b) To demonstrate that a quality educational program (with sufficient
materials, equipment. and facilities) can be provided at a cost
which the community is willing to bear

- +) To determine the advantages and/or disadvantapes of an extended '
school year program at the primary level, at the middle school
level, and at the high school level.
L .
4 -2
Q
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«) buriax the Summer 1974 auinmester the enrollment achieved was L3’

percent of the unticipated emrollment for 1974-75 at the five ESY schools.

- %

vals fimre fell short of the Jesired 25 percent, but was considered good

tor the first sumner of ‘year-round programming. The evaluators propose
that a publicity campaign involving (1) newspaper stories, (2).televisicn

- appearances by BSY staff and students, and (3) intensive information -
sessions at the schools for stdﬁents and .parents be mounted during the
v . :
spring of 1975 to promote summer atterdance.

©) When voters were questigned about ESY in November 1974, approximately
96 pefcent agreed to the statement, 'While the Extended School Year may
not reduce educational costs, it can provide for greater use of’schopl
buildings and relieve overcrowded schools.' This strong responée seems
to indicate that the community {at least in West Knox County and the Halls
. Community) would be wllllng to bear the cost of continuing ESY if 1t can
. he demonstrated that the program actually results in relieving overcrowding

&

in the schools (that year-~round operation provides for greater use of

%

school buildings and staff is assumed to be evident without further proof).
N

fowever, the conclusion on this matter will not be reache? until nearer .
>
the end of theAthree-year trial when the Knox County Board of Education”

must decide whether to continue funding for ESY:
;) In the original ESY.project proposal one of the concerns expressed
was the relative applicability of the extended,school year at all grade
levels K-12. Reaction of professional staff to date indicates that the”
propram is equally applicable at al; grade levels. But the ties of the
ne§ curriculum to grade levels are just what the Farragut Primary faculty

,

{by far the most negative toward the program) seems to find most objection-

s Y

[T .

! able, A According to the principal, this facuylty was using a non-graded
|
l mamu-l




. . .
multi-age grouping plan until it was decided that the ESY curriculum

. »

modules werc not helpful in maintaining this organization. The Ffarragut
- . v _’y z
« Prinary facualty has not been asked for opinion concernifig the concept .of
. .. % . S .
. vear-round scbeduling apart from t@: ESY curriculum. So it cannot be said

-

that this faculty opposes 12-month programming. It does have reservations” .-

;'. - Q' . 'I' >

about the new curriculum, at least.in its present form, which has been ' *+
- L % he

s

presented as an integral part‘of the Knox County Extende% School Year Program. .

¢

It seems that the situation at Farragut Primary is serious enough to warrant -
) *

further investigation to determine (1) exactly what that staff considers

.
»

the problems te be and (2) if cumpromises on the curriculum can be worked

out to make it more acceptable to the Farragut Primary faculty. -« '_ . ¢

-

y Questionnaires submitted to primary, middle, anq high school teachers

E *in October 1974 contained sections which permitted teachers at each level
L . R - L4

to make a number of comparisons between the ESY curriculum and the curricirium
of previous years. Teachers were asked to rate the new curriculum as

'much better than,', ‘'somewhat better than,' 'about the same as,' 'not
quite as good as', or 'much poorer than' the program of previous years.

At every level a majority of responses indiqsted that the new cuE{iculum
- ) S ‘a

; . was 'about the same as' the program of previous years.- In no case did a

| ! T

d /

majority of teachers consider the new curriculum ‘not quite as good as'

or 'much poorer than' that of the past. . , (

4

At Farragut High there was no rnespect in which a mqjority of the

faculty felt the new curriculum was bettersthan the program of the past.
However, this criterion was almost met in'two instances: . 48 percent felt
the new curriculum was better at 'assisting the student to develop his

: &
creative abilities,' and 45 percent thought it was better at 'stimulating

in the student the desire for continuous learning.'
4q = -
. Q
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Middle sihool teachers apparently found the ney curriculum superior
to the old in a number of ways. Sixty percent or more of the'middle school
faculties rated the ESY curriculum better than that of previous years on

such charhcteridrics as 'providing opportunities for the development of
. v : K

crearivity, ' 'providing for continuous progress,' 'emphasizing the .
Q ~a

development of self~directed®tudents,' and 'facilitating smooth articulation

between the levels of the total educational program, K~12.' Differential

LI A3

response levels on the teacher questionnaire indicated that the Cedar

Bluff Middle School faculty wWas more favorably impressed by the new curriculum

than the Farragut Middle School faqulty. Interviews'at each school terded
/

to confirm the impression that’the Cedar Bluff faculty was more informed

3

about ESY, more attuned to program objéctives, and generally held more

N .
positive attitudes toward the ESY Program than the Farragut Middle School

faculty. g -

bn almost half the comparisons between the ESY curriculum znd that
v
* of previous years a majority of Cedar Bluff Primary teachers favored the

. .

'ESY curriculum., Repeating the trends in the high.and middle school data, !
the ESY curriculum was perceived by these primary teachers to be most
effective in' 'promoting creative output among children,' ‘'assisting

" children toward .self-direction and self~discipline,' and 'motivating child-

12
ren to learn.' TIn short, the new curriculum seems to offer advantages

over the old at all three levels in fostering in students the development
. \ .
¢+ . 5f (1) creative ébilit@es (2) self-direction and (3) the desire to learn.
’fn no instance did a majority of Farragut ,Primary teachers consider
the ESY curriculum superior to the curriculum used previously. Thirty-

siz percent of these teachers considered the ESY curriculum butter than

the old one in 'developin% in children the ability to adjust readily to

. 47 =N
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soclal change' und in assisting teachers to individualize instruction

{a surprising firding in view of the chief objection of this facultv to

the nev currigulum), but these were Lthe hiphest ratings; in most cases

3 " ~ N *
less than 20 percent of the Faculty considercd ESY better on the COMPLT s,

Future questioning of parents, students, and teachers should providy

.
" .

additional insight into the relative advantages of year-round school

eperations at primary, middle and sccondary levels.

h

48
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SECTION ITI.
o
EVALUATION KREPORTS OF .TEAM MEMBERS
Organization -of This Section

This'sectiqn of the evaluation-repcrt contains tﬂe analyses o% data
thch were provided by individual members of the evaluation team. Abbreviated
analysgs, along with conclusions and recommendat;on§, taken from t;ese
reports formed the basis for much of Section II.

During the Summer 1974 quinmester two sets of questionnaires were sfhb— -~

A series of questionnaires and interviews was administered t

teachers, administrators, and students by curriculum evaluatofs on the

team during the fall of 1974. Total response from teachers and administrators

at all levels was analyzed and reported in the second chapter/ (B) by the
and students

evaluation director. Responses of teachers, administrators

“

at the two primary schools were interpreted by Dr. Lester Knight (C). Faculty

and student response at the two middle schools was measufed and summarized
by Dr. Charles Chance ). Pinally, the opinions of tfle faculty and students
at Farragut High School were interpreted by Dr. Robert Howard (E). Drs,

Knight, Chance, and Howard are associated with the Departmeht of Curriculum

and Instruction at the University of Tennessee.

vl

Questionnaires used to
sample the response of teachers, administrators, and students to the ESY

Program were compiled by the evaluation director using the combined suggestions

of the three curriculum evaluators. Responses to these questionnaires are

summarized statistically in Appendix A.
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"University of Tennessee. Dr. Lovell's report forms ‘the sixth chapter (F)

> L]

Investization of the organizational structure and professional
development program associated with ESY was carried ont by Dr. John lLovell,

Department of Bducational Administration .nd Supervision (EA&S) at the

1

’
- »

in Seetion ITI. Copies of his instruments appear in Appendix §.

.
The seventh subdivision of Section III (G) consists of the réport of .t

LI
Drs.0.K. O0'Fallon and George Harris of EA&S concerning the cost effectiveness
4 . <

of the ESY Program. . ) .
Finally, a summary of the results of a public opinion survey conducted - -

in November is included (H). Registered voters in the ESY school at

* +

tendance

zone and in the Halls community were asked abou their knowledgéﬁof, and

L4

opinions about,’ESY. The survey was designed and carried out by Mr. Jerry
Kondwros, doctoral candidate in EA&S, under the supervision of Dr. Larry

Hughes of EA&S.

A. THE SUMMER 1974 QUINMESTER: INITIAL REACTIONS

[N

» During the first week of the first’ESY quinmester -~ Summer 1974 -~
\a brief quéstionngire was administered to each of the. three groups of

Kersonnel most directly involved in the new program: administrators at the

-

five ESY schools, teachers, and students enrolled for the summer quin, Slightly
di%ferent questions were asked of each group, but the purpose of all three

instruments was to sample initial reaction to the new program.
‘

Seven principals and assistant principals were employed during the

T

summer sassion. All seven responded to the initial questionnaire. All

seven agreed that they would '...like to see year-round operation become a

@ -

permanent feature of programming in the Farragut High attendance zone.'

~
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respondents said 'Yes'. As 'the Primary motivating factor' for try-out of

Four of the administrators viewed "improved educational program for

RO -
. f
B

students'-as '..,the primary mot%vating factor for ‘the current try~out of
thes extended school yéar.! Three of the seven considered 'relief From over-

crowdiﬂg. and operational efficiency' as thé primary motivatdng factors for

. (o « 0 B N
. -, [N .
. .
ESYo . " - Al f .
4 ’
s

> All administrators felt that they had received adeﬁuate preparation fo
¢
‘...makg a good start at administering the‘prqgram.' They also expressed

confidence that their faculties were '+..sufficiently prepared tq carry’

) 1 N F h s
out the program, . .
, When asked to name the best fcature of ESY, most .administrators said

¥

'improved curriculum.' ‘'Better utilization of buildings' was the feature

- €

rated second in imp&%tadcer The admindstrators also mentioned smaller
s . M ,

N

classes and more moné} for “téachers who want ‘year-round employment,
The administrators brediéted that their Eiggest problem in administering

the ESY Program would be the increased record-keeping responsibilities, i.e,,

I3

maintaining grade point averages, attendance data, and individual progress

» .

reports for students. as they move from one quinmester to the next. Scheduling,

and breaking the tradition of the suhmer‘vacation,were viewed as additional

problems that would have to be met.

*

Of the 60 teachers employed during the summer of 1974, 46, or about

three-quarters, responded to the initial query about ESY. In response to

the question 'Would you like to see year-round operation Lecome a permanent

feature of programming in the Farragut High attendance zone?' 44 of the

ESY, a few more teachers responded 'improved educational program for students'

than marked the response 'relief from overcrowding, and operational efficiency.’

4
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1 |

. Auninistrators were much wore conf ident of«their faculties' readiness, .
. ye o = . * ’ . ke
Lo carry ont the PESY carricufm: thn vere the teachers themselves. Twent v,

s

\ A ‘ "

L3
or 33 percent, of the teachers said "no' to Lhe question, ' Do you fecl

that vow have received sufficient preparation for carcrying out the quin-.
- - - } '-- -
' . * 4

mester plan of operation in your own classes?' ) i

%

qmaller clas S¢s were 'mentioned by siore teachers as the 'bust feature'
1 4

of the ESY program. Curriculum improvement, i.e., more flexibility, more

3
) * ~ 14 R

choices for students, improved materials, etc., was serond in frequency of,

1%

mention. More pay for teachers was third in the 1lst1ng. .
Teachers felt that the biggest problem standing in the way of ES¥ suncess
would be public relations, i.e., selling ESY to parents, studgnts, the publié.
A second problem named by the reSpondents was 'getting the support of teachers'
some of whom felt left out of the ESY planning process.
lnitial reaction to the ESY Program from students came from 460, or
71 percent, of the 650 students enrolled during the Summer quinmester.
When askeﬁ for an opinion about 'having schools in operation year-round',
95 percent of the respondents sqid tgey were in favor, S‘percené vere
Oppoéod. Similarly, only 5 percent felt that their parents were not in
favor of ESY. But in response to the question 'Do you believe the community
in general (your neighyors in Knox County) favofs the extended gchool yé;r?'
32 percent =aid 'no’. .
High school students gave the opportunity to graduate earlier as their

chief reason for choosing to attend the Summer quinmester. Students in

{
#rades 3-8 said they were attending so that they could vacation at another
time of yecar. When responses of students in grades 3-12 were combined,

however, the primary attraction of the summer session appeared to be the

opportunity io get more individual attention in the smaller classes that

52 “h
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‘were eXpected. Some primary and*@iddle Echool youngsters pointed out.fhat

' '.‘ - * \"
» theiglparents,.rather than they, had made- the decision that thev would

» .
~ e * ‘

-

“sttend durlngghe summer. But anyther cogéingent of these students reported
& . ) . . . e ‘
trying the summer Sessign because it might be fun. . .

. . . ¥ ’ i . N v
\ . When sgudents were asked how they believed the qu}nmester system would

‘e

“help (of* hindey) them, most’ said tﬁey‘ﬁonedito receive, mére individual

) assistance due to the relief from overcrowding they expected to result. .A .

' . vt . . .

. : second major response.was’ 'tle opportunity to catch up or get ahead' in . .
. . . . * , ot ’ » . e " y

. A\ - N , X ' 4 < . .

schoel., - .- ¢ ) . .

\

v

%

4

t

',‘ipst,before the Summer quinmester ende8 in Augg§t 1974,.administrators,
teachers, and students were asked to complete a second questionnaire aimed

- 4

- = . L3
at sampling qggctions to the first summer's operation. Again, all admin-

istrators returned questionnaires, and all still favored the continuation

S

of year-roynd programming. The seven viewed the responseé_of thelr faculties

R < -
and students to use of the new curriculum modules as generally favorable.

Four of the administrators reported that they had received few questions

v

and/or complaints from teachers about the implementation of curriculum
modules. One_said that teachers had voiced acceptance and understanding .of
w Al »
modules. But another comment was that teachers pxeviously using a nongrared
. \ ‘

- »

multi-age grouping plan were finding the new modules frustrating because

1

\

thev were tied too specifically to given grade levels.

Y
Administrators viewed the best.fgéyures of the ESY Program as (1)
N '
N
curriculum improvement, i.e., increas«d curriculum options, more individual-

«

ization, greater vaciety of learning activities, and more enrichment act-

B

tivities; and (2) smaller classes, less pressure, better student-teacher

relations.
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Two of the administrators could think of no ‘'biggest problem' in

‘ - > .
administering the summer program. Two mentioned the fact that there-had

' N ) .
hezp no librarian or other manager of resourcoes at their séhodl. “Two

N .
. .

‘ . ; . . v .
fent joned record keeping, i.e., scheduling for remaining guinmesters aand
1 - ‘ 4

b .
X N .

-recording student progress. Q(ne administrator had a problem ‘'with 'visitors.'
The second summer questionnaire was completed by 38 teachers in the
LYY N *
five ESY schools. Again, only two teachers:said they would not.be in favor L

1 -~ 3 N ¢ o B B s . ’
* of permanent year-round programming. However, this time two - teachers ssid

*
'mavbe.' , All others respondents favored continuation of ESY.-

’ -

L4

- " Nearly 80 percent of the teachers expressed the opinion that the. new < -

N
»

. curriculum modules represented an improvement over the curriculum used in «
the past few years. On the other hand, "just 55 percent felt that the
e - I

modules helped “them individualize instruction to a greater degree than in

®

the past. . .

In response to the question 'Were the new modules clearly written and

organized in such a way that you were able to interpret and follow them R

with ease?"a{mbst 80 percent said 'yes'. However, those who reéponded
; negativeiy indicated through comments that it was difficult to speak in
seneral terms about the medules since the§ varied in qualitx: some were
very ggod, others were rather poor. In addition, some of the modules came
'tg the users in rough dréfp form and were thus hard to €ollow.
' Teachers considered the‘hest features:of thé new curriculum to be .
1) smaller «lasses, permitting more individual attention for each student;
() oppnrtunikies for self-pacing within the curriculum organization; (3)
Increased organiiation of the curriculum: specification of goals and behavorial

-

nbiectives" subject fields which enables teachers to define the skills to

be developed at each.ievel; (4) provision of a variety of materials, activities,

e
, 54 hd
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methods, and evaluation procedures to supplement teachers' own ideas about

y ‘ F
illustrating and developing concepts, . .
.

?

I . . : ' . .
In order of importance, the worst features of the new curricylum

identificd by teachers were: . - ‘

" .

1. too little lead time for preparation of modules, ﬁady modules were
hastily put together and thus were vague, hard to read, poorly bound,
disorganized, and hard ty follow. References were sometimes made to
materials that were not available; teachers had”to improvise their -
own materials’ in some cases. Some of the writers of modules complained

. of frustration because the 'rules' for writing ‘the modules were

changed severgl times. Summer quin teachers received modules too
late to read them through, think about them, and make decisions as to
options they would exercise. Consequently, sonfe teachers felt that
they were behind and could not complete all material in a given
module. Teachers who were expected to teach sybjects outside their

N areas of competence were handicapped most by these problems. '

H

*

2, ambiguity concerning the extent to which modules should provide
directiop for what happens in the classroom. Some teachers saw
modules g% supplemental resources, i.e., an' additional place to
look for new ideas about activities and materials, Others viewed
them as prescriptions for day-to-day operations. Some of the latter
tended to view the modules as too confining, and expressed frustration
that the modules included too much materifal to be covered in a nine-
wveek period. ‘

3. uneven quality of the modules. Some were considered, excellent; but’
others were poorly organized, hard to follow, or made no reference

TR}

to the skiils to be developed.

4. modules tied too closely to a given grade level,
_—

5. some materia1§ were never received, oxr the wrong ones were sent.

,In ryspoﬁse to the question, 'How'would you go about improving the
curriculum modules you have trieg?' teachers mentioned a number of strategies
for improving, ;ehw;iting, and ﬁpdating the modules. It was suggested that
both teachers and sthdents keep notes on their sugge;tions for modification
of ‘modules so that writer-user cod%erences could be held to discuss revisions.
Teachers wanted the form for constructing modules to be standardized;

developmental skills should appﬁa;\}n every module.\ Some teachers felt the

modules were too prescriptive; they preferred that teachers be allowed to

[

¥
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decide whea md o ow \uu«Lptb would ove preseuted.  Two teachers felt that {
\ 'r-modules should !escat so Lhat the materlal in each could be covered in 9

l weeks. : . o .

. fhe second sample of student reaction ta the sumier quinmester vas e
» . : ‘ )
tiken {com 3349 students in the five ESY schools. The idea of ving

- schwools in operiation year-round was as popular among*summer stidents at the
’ & . . -
) vad of the quin as 1t the beginning: only 6 "percent were not in favor of
vear-round operation. 1his figure was 5 percent in June. , <

- - >

K Vinetv-thrﬁt percent of the student respondents said they vere glad

e f

they hud dk‘Undcd the summer quin. However, 12 perLLnL ;ndicated that
s - ’
they sould. not adv1sc b frxend to attend the summer session in 1975. o

[ %} =

. Most of the students felt tpat the new curriculum had increased

d - individualization @pportuliities, i.e , moving ahead at orne's own speed and

. . - N

] &brking on projects of interest to individuals. Thirteen percent did notl .

. . consider the unew curriculum an improvement over that of the past with ™
respect to opportunities tor individualizatign. .- ‘

h -

s . s} .
D %hen asked to name the best thing about the new curriculum, most

primury and middle school students naned specific subjects or activities

« .

v such a8 language aris, scie ence hvsxcal educacion, plays and films. Smallér
. * 2 f*

Glasses werc.favored bv many students. Ability to progress at one's own

1

rate of speed was a third 'best' feature of the new curriculum.

Speciftic sabjects == math, socinl studies, En tish -~ were alsc lisreq
r - T
a8 the worst feature (or biggest problem) associated with the new curriculum,

.

[}

"Teo nach honewovk!. rankea second.  Some students said they received tow

Jittle help in «lass with difricult concepts, Specific teachers and .

. 3
scheduling problems also appeared in this categ (v.
.‘ % *
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N

When asked ho¥% they would improve the new cur?iculum, many stud.uts l

L 4

~~ Sald they w uld 1ike to see the quality and quantity of learning activities

o

improveds mopelépecifically, more and better lab work, films, and fictd
.mor&. Some students recommended o?fering more (or less) of specific

suﬁjects such as English, social gtudies, swimming, and horseback riding.

¥

'ess homework was inevitably ment toned by some students as a needed

improvement . .
@ -

B. ASSESSMENT .OF THE,CURRICULUM BY ALL
. - ESY TEACHERS ,AND ADMINISTRATORS . .

On” October 72, 1974 all teachers and administrators (i.e., principals,

assistant principals, and counseloré) ci the five ESY schools were asked
+ to attend a meeting called for the purpose of administering a set of -

Anstruments related to the ESY evaluation. The meetingrwas held at 4 p.m.- -

in the Farragut Middle School cafeteria. Appfoximateiy 92 percent of the

~
~

teachers and admipistrators associated with the ESY Program were in attendance. -

in administering'questionnaires to ESY participants as part of the

«

process of evaluating the currficulum, members of the evaluation team were

« -

- . - 4
“aking ceriain assumptions:
- ’. . . 'o . . 3 . - . ’
1) .that participant opinion about curriculum ~- including compariso s
of a new curriculum with the curriculum of previous years ~- is a

valid criterion for assessing the worth of that curriculum.

2) that participants in a program can and will honestly report their

opinions about the program on a questionnaire that allows for
% - anonymity of responses, -

N, 3 .
j‘ 3) that curriculum 'experts,! can design series of questions that will
- elicit those responses critical to the description and assessment
of 4 given program.

. <

. ) . - A
"Teacher-Administrator Assessment ‘of ESY Curriculum" was the title

ot the tirst instrument in the set of evaluation materials given to )

e

e '
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articipants in tue October 22 session. Twelve administrators and 175
P P \

teachers completed copies of this form. Yereentages of 'strongly agree!

and "agree! responses for teachers and administrators are reported in

fable A-i of Appendix A. f\\\

Planning the ESY Program

Teachers and building-level administrators in the fiver ESY school§

wWere not extensively anolved in the decision to try the ESY. Prog*am vet:

2 majority appeared to be satisfied with the planning which resulted in
thas decision.
« A
Both teachers and administrators felt rhat 'sufficient study was

undertaken to determine the feasibility of trying out the extended school
* - -

¢

o i » .
Year n Knox County’, "but administrators were mich more convinced of this

<~ .

than teachers. 'Strongly agr?ef and 'agree' Jjesponses to this item were
”#

given by 92 percent of the admiqistrator;‘éhd by 58 percent of the teachers.

Un the other hand, teachers were stronger (78 percent agreed with

L]

the statement) .than administrators (58 percent agreed) in thelr bellef that

'educational needs of the West Knox County (Farragut) area from which ESY

N - -

students are drawn were -dn "important factor -in the ducisLun to try ESY

+

there'. . ) ‘ d

. «

There was near-perfect agreement between teachers and admlnlstrators
that teachers~ in ‘the ESY schools were notAguff1c1ent1} involved in the

¥

decision to try out the ESY Program. Only oﬂé-third of the administrators
i

nd 38 percent of the teachers felt that teachers had been 'appropriately*
& - = .

involved. -8
o

. f - '?{)




A

-Huwever, two-thirds of both teachers and administrators agreedithat
v ~
. 'build}qg level admihistrators in the Farragut area schools werc appro-
m A d

|
- . 1
“ / '

orratelv lnvelved in the decislon to try out the ESY Program.'

# Leither teachers nor administrators felt that students had been appro-

.

. -
priately involved ir the ESY decision, but administrators felt more strongly

v

ibout this (only 25% agreed that students had been appropriately‘/involved)

than did teachers (45% agreed). About half of the respondents in both groups

-
kY

vere satisfied with the input of parents in the Farragut area, however,

- - . -~

More than 60 percent of the administrators believed -that representatives
s ' ‘ - .

ol the public, such as area employers, had been appropriately involved in

the ESY decision, but just 44 percent of ‘the teachers shared this opinion., .

Development’ of the New Curriculum : :

. g

-~

. Substantial proportions of administrators (92%) and teachers (757)

atreed with the central administration's decision to begin the ESY Program
.

'ty writing new curriculu in most subject areas rather than adopting for =
triil curriculum plans already in use.' But there was also overwhelming
ryrecnent (924 for administrators, 887 for teachers) that 'the brlef time

span (November 197 3 - June 1974) available for writing goals and ob]ertlves

N dnd degigning the first curriculum modules has created significant problems

-
-

for teachers and administrators.' )
Better thangtwo~thirds of the teachers and aéministrators felt that
. teachers; buildfng level administrators, and outside curr&culum specialists
had received the opportunity these groups should have had to participate {n
formulating goals and objectives for the new curriculun. Tn most cases,
THomnsver, le;s than,on;-Qharter of teachers and administrators were satiotied

sithoree anput of students, parents, and representatives of the public in

this Aarea. .

ERIC
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woals and Objectives of_thf-New Curriculunm

Abr avsinistrators, and 88 percent of the teachers, agreed that 'the

~Sodls and objectivés of the new curriculum are ones that [ can support.’
. . {
Majoritics of both gronps believed that the stated goals and objectives

are, in foct, thé real goals of the new curriculum,
Yore than three-quarters of the teachers and administrators were ‘

satisfied that 'the curriculum goals and objectives are realistic and
, ] . .

attainable through acceptable learning processes.'
Development, of REL Curriculum Modules

Hdost ot the ESY staff (87 percent of the teachers, 92 percent of the

-

‘administrators) approved of 'the decision to have individual teachers
- within the Knox County system write the curriculum modules.’ But only

building level administrators and outside curriculum specialists were

d -

seen- as having had 'appropriate input in develsping and/or approving the

content of the curriculum modules.' Teachers (other than those hired as
module .writers) were viewed as having had appropriate input by -only a third
of the administrators and by 54 percent of the teachers. Just 18 percent

of the‘StafF. on the average, thought students, parents, and representatives
of the public had been sufficiently involved. A
Both tethers and administrat;ré registered “issatisfaction with the
guidelines develeped by the cefitral administration for development of the
cuarriculun qodales. \pprcximaéely two-thirds of both groups felt that the

suldelines given to module writers 'were inadequate and created weaknesses

v problems in the modules tliemselves, '

i

prinp
J !/

Aruitoxt provided by Eic:
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Niae-tenths of

- ' .
cont.ains behavioral
ditectis related to

JURIYPN
Knox Connty Schools

“

the ESY staff agreed that 'each curriculum module

objectives, or skills.to be achieved, which are

the general objectives stated in the publication

“

Instructional Goals and Objectives.'

M'B
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C. ASSUSSUENT OF THE CHRRICYLI™ 1% THE PRIMARY SChHOO]

i

Lester N, Xnipght

reecher-Adviniast rater Assegsmenrt o L SY Curriculum (rimary Schools)

fhe followine swuation is based on data from the questionnaire
entrtled, "Teacher-Adimivistrator Assessment of ESY Curriculup v (See
T le A~1 in Appendi: %). The sacrpling was very near one hundred percent
of that possible’ inasruch as there were thirty-eight respondents from
Cedar Bluff{ "rimary (CBP) with thirtv-seven teachers in the school and
twentv-five respondents from farrasut Primarv (FP) with twenty~two teachers
in the school. The eacess abow the nuwber of teachers can be accounted
for Hv the orincipals and librarians vho alse participated in the assesg—
ment .

The_sur“nr" of the dala from the 7vestionnaire is orpanized and re-

ported accordiny to the categories stirulated.

Planning the [’V Progran, .

A larse majority (79,4 percent arreed or strongly agreed) of teachers
and administrators at hoth LBP and FP felt that the educational needs of
the West Knox County area were an important factor in the decision to try
ESY there: Approximately two-thirds felt that building level administra-
tors (66.7 percent agreed or stronglv arreed) and parents (67.2 percent)
were aporopriately involved in this decision. It should be noted, however,
that the perception of involverent of these two groups contrasted consider-
ably between ¥P and GARP sith the degree of involvement of administrators
and parents perceived as heine greater by the Tarracut sample of teachers

and administiitors. A srallor majority (57.6 percent agreed or strongly

—~—

- L
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‘speclalists, 75.0 percent). However, FP teachers and administrators ap-

- ‘

agreed) believed that representatives of the public were involved.
\ sizedsle nfaority (47.6 percent) félt that sufficient study
wis rade to detersine the feasibility of initiating ESY in Knox Countvy.

. 1 i - §
dowever, this was the majoritv view at FP (52.0 percent) and the minority |

view (44.7 percent) at CBP.

Almost three-fourths (70.7 percent) of the teachers and administrators

»

believed that there was aot sufticient involvement of teachers in the de-
cision to try the ESY progran. This feeling was most marked at CBP (78.8

percent) with the FP perception of lack of teacher involVement at a lower

60.0 percent. A majority (52.6 percent) of the teachers also felt that

v ' -

students were not sufficiently involved in making the decision.
‘l

-
. <
s

Development of the New Curriculum

About two-thirds (65.6 percent) felt that it was wise to write new

W

curricula for ESY. However there was overwhelming agreement (88.4 percent)

- “ .-

that the brief time span (November 1973 - January 1974) for;writing goals -
and objectives and designing the first curriculum modules has created sig-/

nificant probiems for teachers and administrators.

\ N

.

There was suhftantial agrqgfi::)fhat teachers, building Jevel adminis-
trators, and outside curriculum sp@cialists were given appropriate oppor-
tunity to participate in the formulation of goals and objegtives in the new

curriculum (teachers, #5.0 percent; adwinistrators, 86.2 percent: curriculum

parently did not feel nearly so strongly as CBP teachers and administrators

that these three groups were appropriatelv involved. Their perceptions

varied from 12.0 percent to 24.0 nercent.




~
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on the othe> hand, onlv a little rmore than a quarter (21.3 percent)

> . -

‘felt that studerts vere,sutficientlv invelved, while 40.7 percent believed

representative < of the oublic were sufficiently involved. With respect

to parental involvement a bit more than one-third (39.3 percent) of the

'- . £ 'o . ) . ’
entire prinary teacher and administrator sarple felt there was appropriate
¥

iuvolvement. Awsain rhere was rather marred contrast between schoolq with

52.0 percent of FP agreeing there was suff:cient parental involvement,

-

while only 3.6 percent of the CRP sample so believed.

» 1

Goals and Objectives ¢ the MNew Curriculum

.

A lagge majoritv of the teacners and administrators of both schools

®

(90.3 percent) acreed that they could support the groals and objectives of

>

- the new curriculum, and approximatelv two-thirds (66.1 perceat) thought the
) ‘

stated goals were the real goals. However about one-quarter more of the
i

teachers and admmnlstrdtors at Fp (44 0 percent) questioned whether they
s

were the rea1 voals than did those at CEP (27 0 percent) .
About three-fourths ¢77.4 (°reent) of ﬁhe teachers and adrministrators

felt the woals were c;:}§§tic «nd attainable throuph acceptable learninp

processes. The dlqparltv between the two schools was again rather large,
o

with Farrayut Prumarv qhowing 64.0 percent agreeing or stronglyv agreeing
\ 'Y

while Cedar Bluff Primary showed 86.5 percent or a difference again of

about one-fougth between the two schools' perceptions on this question.

"

Development of the Curriculum Modules ' 5

3 [}

‘fost of the teachers (89.1 percent) at ChP approved of the decision to

<

have individual Knox Countv trachers write the curriculum modules, while

4
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" appropriate input, and less than one-fourth (22.4 percent) agreed that repre-

]

just under two-thirds (60.0 percent) of the teachers and administrators
Al ' {

at FP approved. Interviews with teachersiat CBP and FP tended to confirm

this particular finding, althou?h there was some feeling that "two heads are

.

hetter than one.’ .

About two-thirds (63.8.percent) of all the teachers and administrators
sampled agreed that there had been appropriate input by.out®ide curriculum
specialists and the building administrators in developing and/or approving

1 &

the content of the curriculum modules.

Less than one-fifth (18.0 percent), however,.felt that students had had

sentatives of the public had had appropfiafé input. Also, only 20.0 percent

felt there was sufficient parent input. ;' -

In terms of perceptions of teacher input there was a large difference

between the two schools. Only a little more than one-fourth (28.0 percent)

of the FP teachers and administratoxs. felt there was appropriate teacher input,

hile over two-thirds (66.7 percent) of the CBP teachers and administrators

’

agreed there was appropriate teacher input.

One—half of the teachers and administrators agreed that guldelines given

to curriculum module writers were inadequate and created weaknesses or problems

« ’

in the modules. FP supported this view by 60.0 percént while CBP support of

)

this view Was onlv 41.8 percent.

A substantial majoritv (88.4 percent) of the teachers and administrators

arreed that each module contained behavioral objectives or skills to be achieved

- Py ~

that are’directly related to the Knox County 3chools Institutional Goals and

Y

Objectives.

e

65

-




~—

Teacher Assesswent ol ESY at the Privary Level

The following summation is based on data from the questionnaire
"Teacher Assessment of FSY at the Primary Level " (See Tables A-2 and A-?
in Appendix A). The quesLionnaire vas completed by virtually all of the
thirty-seven teachers at Cedar Bluff Primary (CBP) and the twenty-two
teachers at Farragut Primary (FP),

T%e summary of the data from the questionﬁaire is orpanized and reported

-

according to the categories stipulated.

Overall Nuality of Modules tsed . .

3

Objectives. Teachers indicated in general that they had positive \

4
feelings with respect to the stated objectives in the modules used for

ESY. The total percentaves are reported in Appéndiz: A. However, the dif-
ferences hetween the twg scheols (CRP and FP) were rather marked. The thrust

1

of the reporé here, therefore, is on this cd@parison. While é8.2 percent
of the teachers at gBp stronply agreeé or aq;éed that module objectives
are realistic and attainable through nrceptéhle learning processes, only
", -52.0 percent uf tue F? teachers so respondeé. ‘About two-thirds (67.7 per-
cent) of Fhe CBP teachers felt that the module objectives could be.achieved
. within the allotted time, but only two—fifthé (40.0 percent) of the FP
te;chers agreed or strongly,agreed.' ‘ ‘ )
e Just over half (56.0 percent) of the FP teachers felt Eequeﬁcing of
objectives was appropriate, while alrost all (91.é percent) of‘the CBP
teachers so believed. Exagtl& half (50.0 percent) of the FP teachers found

the modules to contain ohjectives representing all levels of copnition, in .

contrast to the 82.4 percent of the CBP teachers who agreed or stronélx

[als
‘L ’ \
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apred. With respect to objectives reflecting the affective domain, most
C8P teachers (85.} percent) felt the modules contained objectives which

did <o, in conrarison to the three-fifths (60.0 percent) of the FP teachers

who felt likewise.

Content, FE:tent of Use, and Provision for Assessment

The rost positive feelings teachers showed with respect to the con-
tent of the modules were related to (1) use of appgopriate references by
writers (89.9 percent), (2) inclusion of materials and activities sult-
able for a variety of student ahilities, interests, and learning styles
(76.3 percent strongly agreed or agreed), and (53 usefulness of suggested
activities in helping students achieve stated objectives (74.1 percent)
agreed or strongly agreed). About two-thirds of the teachers (67.8 per-
cent) also felt they had sufficient access to materials mentiongd in the
modules used. However, only about one-half (57.9 percent) felt their
school had physical facilities to attain some objectives i;'module(s).

Teacher response to other items regarding module content was not
as positive. The most negative reaction was to the item which indicated
that "thanks to the new module(s) I am now able to individualize in-
struction in my classroom to a greater evtent thag ever before," 71.1.
percent either disagreeing or strongly disagreeing. _This percentage
breaks down to 53.8 percent and 80.0 percent at CBP and FP respectively.

Since responses * other "content'" items between CBP‘and FP were
disparate, their sepa " reactions are reported here. This is particu-

larly true with regard to extent of use. Over three-fifths (61.8 percent)

of the CBP teachers felt that "sugpestions and content from a curriculum

e
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module provide puldance tor most of what students and I 1o cach dav,"
but onlv one tourth (24.0 perceat) ol the ¥ teachers agrecd.

'he idea that the module(s) provided adequate pre~testing wou apree:d
to or stronslv agreed to bv one-half (51.5 percent) of the CpP teachers,
hut by onlv 12.0 percent of ~he FP teachers. Response to the item that
"t"e modules(s) tried provide adeauate instruments and/or guidelines for
assegsing accomplishment of ohjectives by students" received almost three-
fourths (7.6 percent) agreement from CRP teachers, but less than one-third
(29.2 percent) from FP teachers. About two-thirds (65.6 vercent) of the
‘UBP teachers responded that they make "extensive use of the sugeestions
for evaluation of students' work included in the modules,” while about onc-

.

third (32.0 percent) of the FP teachers agreed.

Students and ESY

Consistent with otherafindings relative to student involveme&t, etc.,
the primarv teachers generally felt (67.8 percent) that students were not
“ell informed regarding the operation of the FSY program and objectives
of the new curriculum. This perception was far stronger (92.0 percent)
arongz FP teachers than CBP teachers (50.0 percent).

Only about one-third (31.0 percent) of the primary teacﬁérs sensed
2 more positive attitude toward school among students as a result of
the new curriculum. And about three-fifths (60.3 perternt) of the teachers
felt "the ESY curriculum has created a need for more academic and personal
guidénce and counseling for students."

Only 11.9 percent of the teachers felt that the student peer group

is being adverselv affected bv students taking vacations at different

<0




tires, and dhout three-fourths (76.7 percent) believed attendance at i he

surmec quinrester should not he mandatorv for some students to assure

radustion of students for other quinmesters.

Sequencing of Subject Matter

Alchough only about ene-third of the teachers (37.1 percent) tended

to see the subjects they teach in a less sequential way as’a resuit of

the new curriculum, about three~fourths (77.6 percent) were satisfied

that thev can offer the completed modules in their subjects non-segquentially..
About one-half (50.9 percent) of the teachers believed that students Wt

cannot actually vacation during any given quinmester and return without

heing penalized. (The comparison between CBP and FP on this quéstion was

37.9 percent and 66.7 percent respectivelv.) TIn addﬂ@ion? roughly three-

quarters (77.4 percent) of the teachers were "concerned tﬂat there may

be a time when 1 will have in the same class students who are workin, on

two or more different modules."

.Comparison of ESY Curriculum and Curriculum of Previous Years

Substantial differences of opinion were shown to exi-t between
teachers at FP and CBP regarding the comparison of ESY curriculum with
the pregram of previous years. This summatign therefore reports these
comparisaﬁs rather than total teacher percentages which may be seen in

Table A-3 in Appendix 2.

ttems related to Knox County goals and objectives. Almost one-half

(48.5 percent) of all primerv teachers felt the ESY cursiculum helped

children to develop a positive self-concept somewhat better or much hetter

2
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-t “ - . - t \ =
"than the oller provram, bul over four-{ifths (84.0 percent) of the FP
had ) b ) o ﬂ = 1 ) .
teachers felt tiwe pac it il e~ wore about the same. In terms of motivating
AN . : ~T ) '

children to lenrn,'54.ﬁ rercent of the CBP teachers felt the F&Y curriculum

3

- - N -
was better, while only 16.0 percent of the FP teachers so believed.

About two-thirds .(68.0 percent) of the FP teachers indicédted that the

e

ol curriculum was ”nbnut‘the same" as past programs in assisting children
3 toward self-direction and'self-dlsciﬂline, but 66,0 percent of the CBP

. teachers felt the ESY curriculur did a better job of this. Although al-
most one-haif (48.6 nercent) of the teachers at CRP believed the ESY curri-
culum was betté}:;t producing .growch in respect ot rights and beliefs of
others, oﬁiy 8.0 percent of the teachers at FP so believed. Almost one-
third (36.0‘percent) of the FP teachers iggicated that the ESY curriculum

%

was better at developing in children the ability to adjusE readily to

b

social change, in contrast to the two-thirds (65.7 percent) of the GBP

&

'teacherg who felt likewise. Over four out of five (88.0 percent) of the

-

FP teachers indicated value Eeaching with the ESY curriculum was '"about
- the samé",as previous chrricdlum,but only.slightlv over two out of five -
(45.7 ner;ch) of the CRP teachers felt the same wav.
Yeérl?vonefhalé (48.0 percent) of the teachers at FP believed that

L

. teaching skills in the language arts and teaching mathematics skills

]

using ESY curciculum was "not quite as good as” or "Doorgr than" the :
~ older program, while about one~half (50.0 percent for language arts and

i *
53.0 percent for math) of the teachers at CBP feltr that the ESY curriculunm

N B

was "'somewhat better" .or "much better." . .

About three~fonrths of the teachers at FP felt that opportunities for

promoting creative ocutput armony. children (72.0 percent) and for develaping
. [ . )

£ *
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wovsteal bilities and motor skills (76.0 percenc) were "about the same®

T awrriouhaee . Ober one-half (56.3 percent) of UBP teact eprn bl leved

e ; o )
~onortunities ter »sromoting creative output with ESY curriculum were

« -

- . Uhetter” or “much hetter™ and,they felt rather str6ﬁgly (45.7 percent) rhe
. - N s -
. ) N - : .
53me wav abeyt q?ssibilities in- developing physical and motor skills

M N

3 «
L *

- . » .

yoong ohdldren. .

L Planning and Individualization. Over two out of five (44.0 percent) Qt Fr

~
o

, . . .:“ . ‘ . =
tel: that the F31 curriculum was "not as good as" or “poorer than" nre-

. L)

Mious programs in "plamning mv work." However about the same ratio (45.7

«

percent) of the CBP teachers believed ESY curriculum to be-"much better”

<

-~y

»

_in helping in planning. o oo

. or "eomewhat hetter"

Over half (57.2 percent) of the CRP teachers helieved the FSY cur-

<

ricnlum helped them individualize instruction more than did previous pro-

; .

DU wiile ahout ome-third (36,0 percent) of the FP teachers so be-

- fievéd.: Too out of ‘five (40.0 vefcent) of the FP teachers felt the ESY
currigu]u; was less facilita&ing'in get'ting to kﬁo;:students, but the
(Hé tedchers by the same ratio felt it was more facilitating.
Teacher attigyges and relationéhigsT Over two out of five (45.7 .
N L)

- .o mercent) of the CBPgteachers indicated that the ESY curriculum fostered

i

a positive attitude toward :eacﬁing on their part "more <o" than prderams
p P Pxog

©of previous vears, while oﬁeg Half (56.0 percent) of the FP teachers” -
&

- L A . -
*indicated the E£SY curriculum was "about the same" in this regard.

-
K3

fosc teachers at both schools felf that the ESY curriculum wast "about
Eed - . .

see thee wame as”

" . ; T 4 .
to-teacher relationships (83.3 percent), and over three~fourths of all ~

. ' tuarhprs (76.f percent) felt the same way regarding the fostering of
- , - ] e ’

L

: <y
. ) , )
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.ot "better than' previous progtams in fostering good teacher- t
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zood teacher-to-adrinistraror relat ionshine, Hovever, with reupoct ta

fontering pood tencher~tﬂ»parent'relatinnshins, 42.8 percent of rhe CEP .
teachers felt IV was "somevhat Letter” or “much better," while 40,0 per-
cent of the " teachers felt that FSv was "not as good as" or "much poorer

than" previous vears in fostering said relationships.

Studeut Assessment of ESY at the Primarv Level
|

The tollowing =umpation is based on data From the auesticnnaire

"Student Assessment of FSY at the Primary Level" (see Table A-4 in A%-
pendix A). In selecting 2 sample of primary students a formula for deter-

mining sample size developed by the Research Division of NFA (Research

Bulletin, HNIA, Vol. 38, MNo. 4, Decemher, 1960, p. 99) was used. It was found
that a’representativevsanplv could he obtained by surveying 230 primary

* students [eighcv~eight at Farragut Primary (FP) and 142 at Cedar Bluff

Primary (CBP) 1,

A computer listing of all students in each grade level at each school

was used tc draw the riandom samples, Muestionnaires were left in each
> T - Y

»chool, office for teachers to administer to the students idenptified in

id

theivr tears.
* \
Approxirately ninety mercent of the primary stusents selected for

L4

the. sarmle actually completed and returmned the questionnaire. The 207 .

- \ » L . .
primary school respondents represent approximatelv fourteen percent .of
. < - \

the total enrollment in the two primary schools,

" The surmary of the data frqm the ‘questionnaire is organized and

reported according to the categories stipulated.

-
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[ters Jelated to tnox Countv Seals and Objectives

“tudent responses te items related to the state of Knox County goals
and ohjectives were extremely positive, regardless of classification,

with more thar 75.0 percent (usually over 90,0 percent) of the students

responding "ves" to such items as "I think learning is fun'; "At school

[ bave 4 chance to develop my body by running, jurping, throwing, and

catciiog”s or " am learning to spell better." This finding pervaded

-w

. schools and each level. The reader may wish to check Table A-4 for
sucﬂ sognitfve-related iters as MNos. 18, 21, 22, 27, 28, 29, and 31;
auch affeﬁrive~relate§ items as Nos. 1, 10, 14, 15, 17, and 19; or such
ﬁsécho“otor~related items as Nos. 13, 20, zud 30. At-this point it
mizht\be noted thai FP students felt lees able to “"run, jump, throw,

and catgh" (iten 13) than CBP students. This may reflect the absence

of a gyﬁﬁasium at FP.

“uch more negative response with respect to items related to the

‘Eno: Younty goals and objectives, was to the item "we often listen to

records," from students in levels three and four. These students showed

4 nexative response of 50.5 percent. However, this comrared to only

=0.2 percent J(. studerts responding similarly at levels one and ‘two.

" In additica, almost half (&9.3 vercent) indicated they "make a lot of mis-

L)
takes in aritametic.' *ore children (51.3 percent) ar levels one and two
responded thus to that iter“than at leveis three and four (46.7 percent).

‘anv students (66.7 percent) also felt there was a lot of misbehavior.

Iters Related to Tndividualization of Instruction

Student response to items related fo individualized instruction vere

Ehe
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. y k3 .
somewhat positive hut less so than to many of the other items. Over

Coy

two-thirds (A8." percent) responded "Yes" to the statement '"when it
comes to rv school work; T pet to make_a lot of choices myself." Re-
sponse to thi< ‘tem was more positive (72.8 percent) at levels one
and two than at levels three and four (62.4 percent), and at FP (74.4

4;i%percent) than at CKkP (64.3 percent).

To the iter "™ reachers give me help in my work that is just for -
me, not for the whole class," around two-thirds (64.3 percent) said
"Yes." Again the response was more positive from levels one and two

(69.3 percent) than for levels three and four (58.1 percent). Approximately ,
] S

two-thirds (63.8 percent)’of the sarple also responded affirmatively to .

«

—

the nnégon that "@y classwork and homework assignments seem to be just for

-
me, not for the whole ¢l «"." However, levels e-c and two vere consider-

ably more positive (71.9 percent) than 1evéls‘three and four (53.8 percent).
Yhether this repeated pattern of difference between th2 levels is a

“true reflection of {act or a function of greater student maturity at

s
levels three and four is a matter of conjecture.

Items Related Specificallvy to ESY

The number of items w.ich eljcit specific response to ESY are ad-

¥ .
mittedly limited. This is in larsye measure due to the attempted accommoda-

£

tion by the ESY ‘evaluators tr the limited maturity of primary level children.

It was .elt studerts at this level wou'd in general find a comparative for-
: 19

rat (as was used in the teacher assessment quest "onnaire) too difficult

to handle. %
e
Teacher perception that the students were not appropriately involved

BN
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in e infttation of ESY ;see previous surrmations) seems to receive .ome
support from the studén; response. To the item '1 understa;d what Fy-
tended School Year weans" onlv about one-half (50.7 percent) said '"Yes",
As might be ezpected, only ; third (36.8 percent) of children at levels
one and th responded aﬁfirmatively, while two-thirds (67.7 percent) did
30 at levels three and four. It was also found that the affirmative re-
sponse at CBP and FP schools was 55,8 percent aéd 42.3 percent respectivelv.
To the item "it took me a long time to figure out what we were (
supposed to be doing when school first started," over half (58.0 percent)
said "Yes". More indicated "Yes" at levels one and two (64.9 percent) than
at levels three and four (49.5 percent).

{ The students felt strongly (88.3 percent) that-"mother and dad like
i ) .
the Ixtended Year Program." If this finding is valid, then some concerns
of teachers and administrators regarding parental involvement and satis—

fgction may be unwarranted.

I

N

Surmary of Interviews with Teachers

A thirty-minute informal interviéw.kas conducted by the evaluaté?
with four teachers at Farraguc Primary on December 11, 1974, and with three
teachers at Cedar Bluff Primarv on December 13, 1974, This technique was
used to get further and less formal input from a sample of thé teachers
at each schocl. The teachers were selected in each case by the scyool d

principal. The comments may be surmarized as follows:

General Comments

a. Tt is too =arly to really kno much about how ESY will work.
The questicnnzires might be re-given at a later time (and at
some other time than at day's end).

/

s
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General Corments (continued)

b. Many of the small problems may, with time, disappear (e.g.,
reallv getring acquainted with modules).

¢. There was insufficient time to prepare to get into program.

d. ESY may help to accommodate children who must drop out of
school due to sickness or other reasons,

e. The bqlancing of quinmesters in terms of number of students
was seen as a real problem, but no solutions sugpested,

f. Orientation of students ‘coming into quinmester 3 (beginning
in November) was seen as a problem to some.

g. The peneral feeling was that ESY has not as yet Facilirated
——- individualization of instruction.

Corments Re}%tég to Parents

! . a. Some parents have reported that it seems unsatisfactorv for
their children to bé out of school in the fall rather than
summer. \

b. Questions have been raised bv parents concerning the amount

of tax money spent to run buses in the summer for small
numbers of students.

¢. Parents need to be informed that the summer quinmester is not
! viewed or planned as a remedial program.

Comments Concerning Modules

a. Some felt that ohjectives in modules used were ercellent, while
other teachers viewed some objectives as Very poor. k

b. Modules were viewed as a good resource, but there was some
feeling that they were tgo voluminous. Also the jiuea yas ex-
pressed that too much time was designated for some modules
and thic they were at times rather confining.*

‘omments on Surwer Ouinmester

a. Teachers seemed to enjov wocking in the summer quim _gter,
but were unanirious in their view that due to the small enroliment
it.was atvpical.

i . ~——

1 ] . _ {

*Yoluntary comments written on questionnaires included rhe notion of A
feeiing of '"being bogged down" by all the guides and modules. Also, )
some teachers appat‘gtly had not seen or used anv ESY modules.

08
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comrents wn Surmer Ouinmester (continued)

Sumrer quinmester must be viewed as a regular quinmester.

The sunmer quinrester las caused nt noticeable reduction of
enrolliments for other quinmesgers.

Children who attended the surmer quinmester had some difficulty -
in adjusciag to the second quinmester beginning int*the fall.

»
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Summary - The Primary Schools

»

Teacher-Administrator Assessment of ESY Curriculi.m (Primarv Schools)

.

N 2 :
The following summary is based on response from nearlv one hundred

‘ percent of the teachers and adninistrators in Farragut Primarv (FP) and

-

Cedar BRluff Rriﬂarv (éRP):

Planninv/;he ESY Program. A large majorit of réspondents felt
the decision/to trv ESY in West Knox County was based on educational
needs of the area,'but onlv a sizable minority believed sufficient study
was made fo determine the feasibility of its initiation. The pervading
feeling %as that building level administrators and parents were appro~
priately’involved in the decision,witb a smaller majoritv believing repre-
sentatiyes of the public were so involved. However, manv teachers and

adminigtrators did not view/teachers and students as having been appro-~

priatelly involved in this decision.

Development of the new curriculum, The prev.iling view was that a
{

’

new chrriculum was needed for FSY, bhut an even more nrevailine opinion was

thatithe brief time for writing the curriculum had creaced significant

|

problems for teachers and administrators, Tn terms of participation of
i

different proups 1% the formulation of the goals and objectives, the feeling
N— -
wag rather substantial that teachers, administrators, and curriculum
/ .
speclalists were apvropriately inveiyed; but ihat students, parents, and

! .
r%presentatives_of the public were not. 1t was noted, howavar, that the
i
degree to which this perception was held differed between FP and CBP.

. *

Goals and objecrivas of the new curriecnlum, Most teachers and ad-

. 4
ministrators support the #oals and objectives of the new curriculum and

c
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a majority felt they were the real goals and that they were realistic and
sttadipable through acceptable learning processes. It was)noted, however,

A
that the uacceptance of the above wiews was considerabdy more widespread

’
»

at (BP cthan at FP.

Development of -the curriculum modules. Most respondents approved of

the decision to have individual teachers write the curriculum modules. Tn
terms of appropriaté input from various groups in developing and/or ap-
proving the content of the modules, the prevailing opinion was‘that ther;
was appropriate involvement bv + ° .ide curriculum épecialists and by
building administrators; but not sﬁfficie&t invo;vement of students, parents,
or revresentatives of the publie. Teachers and administrators frém FP .
did not feel there was enough teacher involvement, but many CBP respondents
did so feel. Most respondents perceived a high relationship of the modules'
roals and objectives to those designated by Knox County Schools, but there

e

was considerable opinion that guidelines given to module writers were

inadequate and adversely affected the modules.

¢ ¢ =~
P x

Teacher Assessment of ESY at the Primary Iével

. 3
The following summary is based on response from nearly one hundred per-

cent of the teachers at Farragut Primarv (FP) and Cedar Bluff Primary (CBP):

Overill quality of modules used. Teachers indicated in general that

thev had positiye feelings with respect to the stated objgctives in the

- &

modules, whether the considerations related to their attainability, se-
quencing, or representation of the cognitive and/or affective domains.
However, the degree of positive response to thege considerations was con-

siderably greater at CBP than at FP. With respect to whether the oFjectives
. = %

.g')

/
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could be achieved within the allotted time,a sizeable majority of Fp

teachers did not agree, w

agree.

hile a similar majoritv of CRP teachers did

The most positive feelinps teachers showed with respect to the con-

tent of the modules were related to (1) use of

approoriate references by

writers, (2) inclusion of materials suitable for a varietv of student

ahilities,

achieve stated objectives, and (4) accessibility of material

the modules used.

dicated 'that "
instruction
considerations as e

pre-testing and on

thanks to the new module(s) I am now able to indivi

(3) usefulness of surpested activities in helping students

s mentioned in

The most negative reaction was to the item which in-

dualize

In ny classroom to a greaster depree than ever before." Such

xtent of use of modules and perceptions of adeauacy of

~going assessment of students within the modules re-

ceived rather strong positive reactions from CBP teachers but rather

-

strong negative reactions from FP teachers,

Students and ESY.

were not well informed repardin

that the ESY curriculum has created a need for more counseling

The general belief of teachers was that students

g the operation and objectives of FSY, and

» of students.

Students were not gerceived by teachers as having more positive attitudes

" because of the new curriculum. ~Teachers did not believe that student

~

. peer groups are be1ng adverselv affected by disparate vacations of students

and did not feel that

datorv.
3 . ta
Sequencing of subject matter.

teachers do not see the subjects they

most felt they could teach‘the modules of ESY non—seeuentially.

]

- 80

attendance at the summer quinmester should be man-

Althoush a large majority of primary

teach in a less sequential way,

However,

'a%e’ : ’
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many teachers were 'concerned that there may be a time when 1 will have

.

ip the care class students who are workine on two or more different moduies.'

4

“an teacners at FP felt students cannot actually vacation during anv
abrea qpiinmester without beiny penalized.

A -
Comparison of ESY curriculur and curriculum of previous vears  Sup-

stantial differences of opinion were shown to exist between teachers ar

¥ and CRY regarding the comparison of the ESY curriculum with the program

X

of previgﬂh ve{rs. Yhether the comparison related te goals and objectives,
$lanninm and individualization, student growth in specific skills, or
teacher attitude toward teaching, the CBP teachers registered a considerably
rnore positive response in Favor'of ESY than did the FP teachers. In most
cases é majority of the CBP teachers felt the new WSY curriculum was better
than the older curriculum, while a majority of the[FP teachers feit the ESf
curriculun was "“about the same" or "poorer than" the older cu;ticulum.

.

Teachers feit‘in general at both schools that the ESY curriculum

¥

helped foster good teacher-to-teacher relationships and teacher-to-administrator

..

relationships as well or better than previously used curricula. However,
1 )

the perception of the comparative effect of the curriculum on teacher-to-

parent relatiorships vas mich more positive among CBP teachers than among

P teachers. - -

Student Assessment of ESV at the Primary Level

]

The following surmary is hased on the responses of 207 primary schoal

respondent - representing approximatelv fourteen percent of the total en-

v

rollment in theftwo primarv schopls, Farragut Primary (FP)’and Cedar Bluff

Primary (CBP)

~

o
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Itens related to Knox County goals and ohjectives. Student responses

to items related to the stated Knox Countv yoals and ohjectives were ex-~
tremely positive, whether the gpoals and objectives were of coﬂni;ive, at -
fective, or psychomotor orientation. The major departures from this were:
(1) student perception of the opportunity to listen to records in grades
three and four; (2) students' perceptions of their own accuracy in arith-
metic; and (3) their feelings about the amount of misbehaving in the class-
roor. In each of these areas there was negative respense from primary

students.

Items related to individualization of instruction. Student responge to

items related to individualized instruction were rather positive, but less
so than to many other itenms. Students, particularly at levels one and two,
seemed to feel that they had opportunities for self-selection, had work

"just for me," and individual help. Whether the less positive feelihg from
grades three and four is a true reflectioﬁ of fact or a function of greater
student maturity is a matter of conjecture. At any rate the students' per-
ception of individualization of instruction in ESY was in sharp contrast to

that of teachérs, which was very negative.

Items related specifically to FRY. Teacher perception that students

* Were not appropriatelv involved in the initiation of ESY seems to receive
some sunport from student response. Half or more of the students indicated
-a lack of understancing of what ES’ meant and some confusion as to what

the v were to do at the heginning of the school year. However, students
. .
felt stronyplv that their parents like the ESY program. If this is a valid -

. finding, then sorme concerns of teachers and administrators regarding

x

parental invelvement and satisfaction may be unwarranted,

a2
'Y

82

)




ERIC

P e
[ 29

VoL 00 HEE CURRICULLYM IXN THE MIDDLE SCHOOLS

tharles A. Chance

iatroduction

Tue root problew iy evaloating the ESY Middle School Program in the
Sue s the roat predblem in all program evaluation. How do You capture

ia woerd . aed numbers the "true® wex erience of the Knox County ESY Middie
p y

School Program? A second problem in evaluation is the problem of so
intruding upon u propram in the process of evaluation that vou make the
procean something it wvas never intended to be. These problems of the
D . » . 3
ddeqaacy of the languape and the intrusions that evaluation activities

mAne upon experiences were problems that in no sense could be fully

resclved., -
fationale and tie Evaluation Design:

tviloation was vonceived as a part of the Knox County Middle School
sV Prosram itselt. It was expected that the evaluation efforts would

have imprwet on the Knox County Middle School ESY Program. Therefore,
tin v vaination efforts were focused on determining how the ESY Program

coperience night affect the total Knox County Middle School program.

foverder 1o de this, the evaluators sought adequate description of the

Poaticipants’ perceptions during the ESY Program development.
Lo october 1974 the quest ionnaires on which this repert is based

Aere adeiutstered at g joint meeting of all ESY teachers and administra~
s,
ters. AT tarragut Middle “ichiool (FM) teachers and 85 percent of Codar

Huff ‘tiddle School (CBM) teachers completed questionnaires at that

{
+

tineo In November 1974 the conclusions drawn from questionngire data

£
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vero reviewed in o interviews wirn selectod teachers 4t both middlie

schoule. ' ’ .
Initiatine the ESY Program.

Pliming is an integral part of the develqpment of ‘a new program.

Planning invelves. srudy, assessment, people, and decisions, According

tv responses on the instrument "Teacher-Administrator Assessment of
1 .
ESY,” appreximately 847 of the middie school faculty were satisfidd

A . ~ i1
that sufficient study was undertaken to determine the fea51bL11ty/of
tryinz out the extended schuol year in Knox County (see Tbble;A—l,

Appenaix A). Approximately 77% of the faculty indicated that educational

~

needs of the West Knox County area were an important factor in the
- , / -
decision to try ESY thera.. In the involvement of people, the-data

Y

’

suggest that CBM and F faculties differed in their opinions as to the
degree of involvément: 36Z of CBM faculty indicgted that ruey were ﬁét
apéropriately involved in the decisién to try ESY, compared to 527 for .
FMS.  Approkimately 807 of the EBM\Iuvulty agreed that building ievel
administr.tors were involved in the decision to try ESY, howevér, only .
€37 of the.FM faculty agreed.‘ The faculties indicated that students
(607), and representatives of the publéc (51%5 were appropriately
involved in the decision to try the ESY Program. The data_indiéate
that che faculties of CBM (59%) and FM (742) felt that parents were
appropriately invblved in the decision to* try tye E%Y Program.A

: {&agummarx ig could be assumed that prior study, thg assessment
of educ;§§§§§§§g§eds, and -the involvement of teachers, building level
5dministrators, gﬁudénts, pérents, and représ?ﬁtatives of the ;ublicj

- . *

were adequate for the initiation of the “ESY Ptogram. -

L g o "
B
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‘ T .- - Development of the Curriculum
13 « " * \ : . Y . , .
- 5 v . ’

- v ' M
- .

" Process of Development . g

M P -
. . L . -~ .- . (‘/
.

. . Ayprorimately 87%Z of the middle 'school faculties agreed with the
. . \’ - 2
\:isior to &tant ES¥ by writing new curriculum in most subject areasd

f R

h rathe&*fnan adopting for trial curriculum plans already in use (in tne
. A

However 69% of the CBW faculty

0 “ < -
Know'County éystem or other»systems).

. .

. and 46/ of the FM éwnﬂty'strpngly ggreed that the brief time span
(‘ovember 1973 -.June’ 1974) avai‘able for wrlting goals and obJectives
and designing the tirst curriculum modules has

- - £
) . /1 T : -
! probiems for teachers and administrators.

creéted significant *
/

Several .teachers indicated —
- % h ’ *~ . * : '_ ‘F;\—
. . throdéh interviews that they did not,understand the modyle formag;;fhe
. h - . <
components, or the student evaluation procedures.
’ - ‘ y . 1 L v
had-néver heard of‘a curriculum module. 1In summary, there gppears to.
-» (S .
be & certain amount of confus1o§é§Pout the curriculum modules.
<~ . Wt

- In reference to partlcipation in the formulation of goals and

Some of t teachers

4

N ’ obJectiveq for the new curriculi? 457 of the CBM faculty strongly .

. agreed that teachers were givéh opportunities to participate, however, .

~ - .
only 7% of the FM faculd;\strongly _agreed. The faculties agreed tnat

. A 2 ) 'w{‘v e - Ty > !
the building evel administrators (85%)\ and oﬁtside specialists in

: N \swec1fic subject areas (747) had the opportunity to participate in :

goal-stttinh. Howevet§ both Eaculties felt that the students (76/

. 1 . g
v . disagreed with the statement that studen£§ were’ appropriately involved)
Chad < .
~  and Che parents (71/ disagreed) dld not have the opportunity to
L i . -
* % participate, .. A

In summary), the middle school faculties agreed that the teachers,

building level administrators, and outside spefialistd™in specific.

. 3
. 2
v sub;ect areas had the opgortunity they ShOuLd have had to participate
[} . H N - x §
. . . ' ’ !..' 4 «
. v 7 . P
) g5 * .
- » . . $ ¢
)
Q § . »
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_ The two faculties agreed (847) that students,‘parents (89%); and

* Process of Development of the Curriculum Modules . -

4
. d »

tu formuldting “goals and objectives 1 the new curriculum. Thev fel.

- . el - < Y Y
\ . . - .

. B . - N - %
that studenkf,’parqnts, and répresentatives of the public did not have

~

dppropriate 6§bqrthniry. : ) -

) -
. .
\ . - :

\ - . ) - *
Goals "and Ubjectives~0f‘thé Hew Curriculum
L It was sug gesteh by the data that approx1matelv 85A af Lhe mmddle
) . . ; \
school racultles agreed that the goals and ubJectives of the new cupri-

. ..

A
culum are ones .thit they tould support It was also* 1ndacated by these

- * o .

- .

facultles (80%) that tne cuxriculum goals and’ ObJGCtLVeS are realistic

% « . \ \ “.

and attalnaole through” aqgeptable learnlng processgs. ’ d °

* »
4
e .. . .

_._—Ia-summary, }L could be 1nferred from thé data that a positive
- ~ . c‘, w *

s s . e Ay Pt e -
attitude exists cyhcernlng the goals and ?hject1ves of the new

.curriculum. | . .

gt n
~

[y [

- B . ‘o -

Current research indicates that perSonal‘involvement of faculty

A\l

-
is an important need that must be met in| curriculum dévelopment. Ninety-
- LY

-

three percent of the middle school faculty members agreed, with'fhe
: AN

decision to have indlvtdual teachers within the Knox County SVotCm writo .

the curriculum module - < ) ¢

r3 »~
«

"The faculty of CBi agreed that téachers (58%), building level

&

administrators (53%), and outside cutriculum specialists (49%) had

apprdptlate 1nput in developing and/or approv;ng the contents of %%e
currlculum modules. However, the FM facult} dlsagreed (70/) that

tegthers and building level ?dmlﬂ{sttators (54%) had appropriate input.

-

rébresenta"ves of the ﬁhblic did not have adequate input in developing,

x

- - ) t
and/or approving the content of the cufriculum modulds. The CBY faculey

agreed (812) and rthe FM faculﬁy‘Likewﬁse.Ielt (677%)  that the guidelines

86 , %

H
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' i Lmately 90% of the faculty members agreed that the cu§riculum modul es cL

\ Iyl ‘ o . - t y

; . Objectives . . .

3
. . - « K .
FullText Provided by eric [l . . * -
. " Al . - ¥
. 2 . . M
.

’}.u ‘ v . . . > N ‘ . ‘ -
- . . ’ * ot - . T4 2 .

civgn to thv writers of' thg curriculum mpdules weré. inadeguate and? | P

- J . BN . ' e el -

creatéd weaknéss 5r'probLems?in-the modules themsel®¥es. During' the

. - . N~ .

. ~ e Y

b4 ‘l “a . e

- . & . . - J . N s . .
tegcherxanterv1ews, the point was confirmed that the dir.:ztions andé o
) P / . r ) . . . L8
. v e

A A
, expectations were not faade clear by the é&entral office. Bowever, dpprqxa
]

- N .
. e [

"

’ l .
contain behavioral objectives, or skills to be_achieﬁed; which are §- oo

-

directly related to the general objectiyes stated in’thetpublicatdoh . o
[ T
. N /. R

- Knox Coun;y Schbols Instructlonal Goals anﬂ\Objectlves. .
e.-

% ‘- - " te

. . In summary, it- could be assumed that the process of development of ¢(
4 s*' ¢,

B
“~

* the curriculum modules was adequate, howeyer, during the intéfiriens, . -

L4 — g .
<, -, Y

the teachers related that it was a confusing and misunderstood process. .

\ o
M . ) - P e -
- . . o . = D

They cr{ticized the communication pattexns.

- > . - -
“ | ) a LT . P U

s - . ) .
* ’ *  Overall Quality of Modules .

> . + ’
. { B S . f
“ .. - T - “ v = LS -
- LA R - .

. ﬁacerial for this section of th report_was develooed“frpm ) Lo T

-
s . »

responses by mlddle schooL faCultles to~th= rnstrument "Taculty o B

* hlAssessmentéof ESY in the Middle §cnpols. :A ,ummary of respoZtes to . R
. . - s ~. .
. : the first Zﬁ items on this instrument may be found in Table A-2, ..
. ASpeﬂdiﬁ,Aﬂ Responses to the remainder of the items'are cont?ined in,. ’ ‘ ‘
Table 455, - - : . g . - -

N . *‘_‘ . < \ X " . .
'/ ’ PO - . . 7-

Approxlnately 80% of the middle school faculty members agreed C o

v hY
R "o K N -
~

that the object;ves specified in the modules were realistic and attalni .-

.
Te !, 2 .
- .

B able through acceptable learning processes. Also, approximately 79% of

the faculty members agreed that the sequencing of objécti;es‘and all

.
» ®

‘levels in the cognitive domaip (that is, knowledge, comprehension, ° .

-

application, analysis, synthesls, and eva}ua&ion) were containéd in the.
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of t‘ho CB
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" The €BM. f:u*ult" agreed (58%)
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and 647 of the I}

.

ot

. &

.

. L
v
-

+ in ‘the modules.

<

implemgnt some of “tHe objectives.

-

&/ materzals mentioned in tire modules.
B

. . E4

-
- -

~

~
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In éummérx it would appear from the &ata that¥FM has inadequate = .

v -

Uhlle 1nterv1ew1ng the teachers, th is

-
.

. N

>

Y ‘.

. LN

«

ay i

Bxtents of USe.. ° .

ﬁddglési

I3

'
.

-5
qtudents and the teachers do 'each day 1n c]asses.

~ ’

a . ’

88 -

<

The main concern feflected was:

Approximately 647 of theCBq .

\

PR

T s
\ .
-

.

[ 4

-
‘

become the only curriculum T use in my classroom?

)

100 :

“u

A\
ri

faculties

s

~

'

.

point was confirmed.

belleved that' thL'bb}&CthLs could he achtuv;d within the me

Lontaxnod objaectives reldted to stud@nt att&tudes. valuoq, intvrests

thqt thelr school does not have the
physxcal,xgc111t1cs that would enable them to attain some of~the
" objectives containgd in the modules.- However, 70% of ‘the M féculty' ‘

-

‘agreed that their school does not have the physical facilities to
. 4

i°*‘t§culty agreed that they have 6uf11c1ent access to 1nqtruct10na1' ‘ .

»

%tted. :

. .

beventy-txv§‘percent of the fadult» members felt‘that the modules

JIn summa%y, the objectives nf Lhe mnduleq apptax b
: &
. S be adeqtate in thé view of mtddlp schooT teachers

.~ ot N

. »

. -
w ¢ -
.

-

. [N .

However, the PM [a~ultv Lndlcated B

) The middle sghool chhlties agreed (63%) that'the'suggéstions
- ‘ conLent from a, currlculum module provide gu1dance fordmost of what
However, during-

: ‘ ) 1nterv1ews some teachers were confused about when to use the curric

ot e oy
.

. -~

(667) that they did not hiye access to lnstructlonal matorla]s mentioned. |

a

. i
2 i ‘

.

fac111t1es and 1nstruct10nal matev1als to implement some of»*he,mndules.

and .
the ‘

the

hFL)
ulum

1}
Does the curriculum module: .
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Assessmen: ¢ Student Achievement ) RN s

\Approximétely 65% of the middle school faculty members disagreed
- that the modules -provide adquately’ tor ghe pretesting of each _student - \ !
NN . = RPN

o assess hlS preSLnt level of functlonlng However, the faculties

3 “ ¢

.agreed_(61/f that adequate instruments and/oi guidelfthes were provided

for assessing the accomplishment of the 'objectives. by .the students.
p J ythe

-
. - . . ~

o In summarv,\one could infer from the data that ,the overall quality
.'.a ot -
of the modul;b could be improved. * The writers of the mddules should be N
j\- » - 3 *

aware _of the physical facilities and instrucfional materials of each

¢ - M)

” school. Also, adequate provision for student -assessment of present level

- -

o+ of functionifig should bé include&. - ®° ’

hd -r'
wooee b .
.5 .
]

Students apd ESY

L 4

-pro%ram and the ‘objectives of the new curriculUm. The data showed that,
‘e ' “/

%

¢ of the CBM faculty and 484 of the FM faculty dlsagreed thaL students

-

have, a more positive attitude toward school this year as a result of the
N v . 7 S

~

e

 new cur;iculnm. In relation tc the student and hlS peer group, appro -,

. ’ mately 87/ of the faculty*members dlsagreed that'students are being

- affected uuversel; as a consequence of students taking vacatiqns at ‘~.
diéfatent times. ”One final point:‘ approx1mately SQ% of the CBM facul

»

and 73/ of the FM faculty agreed that Lhe currlculum has created a need

»

W«

Y 89 'f ' 1{}’}\ ' * )
)

Aruitoxt provided by Eic:

. 1 ¢, [y /
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for mer'e gecademic and personal guidancc and counseling for students. {. ]
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sequencing ot Subject Matter S

mately 927 of the faculties, were satisfied that they'pould offer the

I3

.

This portion of .the questionnaire was
N *

N
.

omitted by teachers of

. , ] ]
courses that are sequential, t.e., the modules must be taken in a given

.

sequehoe.

.

The data Suggested that.the faculty of CB agreed (70%) and

L

2

new curriculum they

FM fatulty agreed (62%) that as a result of the

-

.

.
PR

g - . :

tend "to see-the subjects they teach in a less sequential way.

v
]

S

. i
completed modules non-sequentially,

&
»

Approxi-

-

In rglation to the above, 42% of

-

tiie CBM and only. 22% of the'FM facultiés believed that students can

&

—~——

o

#

actugily'baeetion~duting any given qulnmestér and return w1thoutfbetng

penalized,

was confirmed durlng the Ainterview.

about stug%nts‘not +n schéol during a given quinmester.

i.e : feeling that they have missed something.

* %

This point

Teachers have great reservations'.

Forty-six

percent of the CBM faculty waé\conccrned that thére may b: a time wHen'

\ -

ghey w1ll have in the same class students who are worklng on two or more «

£ . v

different modules.
) I3 .

concern.

e

/

-

-
2

.
-

-

! ‘o

interview,

quence."

-

curricu

there appears to be a misunderstanding as to the term -

.

This point needs to be clarified when talking about the

LY

ﬁhm modules and their relatlonshdp to the five qu1nmesters.

Yse-

\

LA

Fifty- elght percent of the FM faculty reflected th1s

In summary, ~from the data reported‘and the data. gathered durlng the

-

.
. v

V.o . .
L4 .

" Comparison’of ESY Curriculum and Curriculum of Previous Years

A ) Fhe findings of the present survey indicated that 25% of the

. samplefémitted this part of the questionnajre. During the interview

many teachers indicated that Lhev did not have a

point of comparison
o ! » « ! "

)
’ "for previous-ytars due to being new to the system as first year teachers.

. —

tlowever, the data revealed some: interesting facts that should be reported.

L

" Statisties on related responses are reported in Table A;S,aAppendix.A.

-
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¥hen the toachers were asked to indicate a choice of ‘much better- than,'

»
-

'somewhat better,' 'about the same,' *not quite as good,' and 'much
. . 5 . W . ‘ )

. +  poorer than,' the followirsy item$ can be summarized. First, there were

Q .. s’ . .

.
-

. no items'receiving majorities of 'not quite as good! ors!much podrer ¢ -
than' ratings for previous years. The following'items ceceived $rom

l‘ .. . ‘ AN
he faculsies (45-55%) ratings of 'about the same' as preVious years'

- -
- 2

providing a successful ewpcrience for each,chil _every day; proyiding Y

. ° K ° !

exploratory ekperiences for students; developing values uhicn‘aid‘people

. in beCUmihg responsible, productive citizens of society; provioing T

experiences which will assist each—child i assuming responsibility for
' uis own behavior; encouraging more flexible and innovative appréaches :

. A 'd . L ~.

to 1nstxuctlon; providing oy Jortunities for the“development of. aesthetic :
sensitivity; providing career educdtion;” and developing skills aad

- .

. » =
. . - attitudes .related to goals of purpeseful living e . -

The following items .received from the faculties (60% or highet)

- . N .

- - - - .

a rating of 'much better than[ or 'somewhat better thah': providing

B

for cont:nuous”prlgress' facilitating smooth articulation between the

- ' lovels of the total educational program K—lZ, empha5121ng the develop—

ment of self~directed Students; emphasiZing “the vauisition and appli—'

- . Y% »

cationjof basic skills of communication and’ computation; and providing

//// opportunities fotr the development of'creatimitYs ) ; \ -
.o . B . .

-x .
v . . - " ’

Knox County Middle'School Goals S . , . . -
. . t . * ‘ - . :

. # . : . ,
The facultiés were asked to respond te a series of statements "

>:. ’ that characferize the middle school program in general. , They were
. A T ‘ .

v

.

asked tosindicate to what extent the ESY Program, with it's pew curricu-

lum,-assists (or hinders)’ the accomplishment of. the Knox County middle

school goals in their schbols.‘ The following goals were identified by

o . [ . e

ERIC ;o ,

P s e S




f’ . * ) . . N =
includes a ghitance program unique to the needs of the transecent
» .

-

: . [ * .
she facultieds (45-557) as not bring affected by thi ESY Program:

)

e

- hild; minimizes those stereotyped social

» N
witth junior or genior high
..

. -

1"
Wit

cauipped

w - '
activities normafly associated
o

TIYR BRI I |
S LR LU U i g

. " _.staffed instructional media center which will support the development

b4 o ° L ’
z .

and implementation of the total school program.

.

»

b

greatiy the accomplishment of the followlng gﬁalq

.
'

-

'is staffed by personnel who are

Al

The facdlties (65-807) felt that ESY had asqisted or assisted

the middle school

«

<en51t1ve to the transecent child- and

wﬁO'have a commitment to the middle school;

1

¢ L
includes a student activity

5

program; has an organizational structure which.will permit flexibilisv:
. S i

LY

>

. in program >lanning and Faculty utilization; and the program provides

1

-

-

~

an opportunity for interdisciplinary curriculum planning. =~ .

-

. CBM faculty reported that ESY had assisted (65%) the accompl ishment

a

¥

.'of the aevelopmeqt of & physical education program, including intra-

murals, and limiting inter-school athletics.

"FM indicated that

ESY has.

had no effect (50/) on the accompllshment of this goal.

Also, the CBM

dp aresen

e i

faculty re, orted thdt’ ESY, had assisted (65%) its SCho_I'ln searchlnéwiorQ

‘

|

ways of implementing its goalq which are unique. to its comnunity. Agaia

.

y ! “ 3
the Fif faculty felt .that ESY has had no effect (49%) on this particular.

-

1 . ¢ - . . . -
s goal. - 2, -

4 . ; ~

In summary, one could infer from the data’thay the faculty of CBM

. K

is" well: informed concerning the ESY program and its objectives. There

’
> " ’
- - k-] €
. appears tdybe more confusiun and more misunderstanding concerning the :

. o .
ESV program on the part of the'FM faculty. . ‘

Also, v

”
TheSe points were also, "t
- discover:d during the personal interviews.with the teachers.
. - * .4 N ~

3 . . /. n‘
there appears to\be-a more positive attitude. as perceived by the

faculty toward thé ESY program at CBM as compéred to FM. One could o 7

\ ﬁ'

‘ - . ) 92 ! r . )
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s D ~
school change?

_déveloped by the ‘Research Division of NEA (Réseafch Bulletin.NEAD/aol,

" sample could bg.ébtained by surveying 242\midd1e school,stﬁdents\(l3&_

LY * ) . '

conclude that the LSY Frogram has not hindered thie a¢compiishment of
the middle scheol gdals in Knox County. . .
~w 4 . - . '

)

Student Agsessment of ESY . v

Understanding of ESY |

. ¢ «
B . .

“
Y >

Y

. When the organizational structdre of a school iggchangeé, one-is T l
alwéys sepsitive to %Fe effects tﬁis has on scgdents.} Several questicas \ .
’ . * - N * -
are always raised, some being: D¢ the students undergtand the new -
. ! .
b;ogram? Do they think learning is mqre fup? No theﬂf attitudes t;wgrd_ )

.
“
.

The instrument "Student Assessment of ESY in the Middle School" -

was designed to ‘neasare student opinion about ESY. A random sample of . .
. . F 2R

middle school students was drawn according to a formula for sample size

»
-

38, No. &, December 1560, p. 99). Tt.was found that.a representative ' .

1
.

- . -

at CBM and 108 at FM), - ~ . Lo

o k]

- .
¢ " AR ]

A computer listing of all students in each %rade at each school was,

. : . . a -
used to draw the random sample. Questionnaires.were left in each school

office for teachers to adminigter to identified students in their teams.

‘Q .
B
s

Approximately 957 of the middle school sthdgn;s selected for the ‘

> L

sample ac}ually completed and returned guestionnaires. The 233 middle

school respondents represent approximately 10% of.the total enrollment

‘ I »
in fhe two middle schools. . N
., .. « . . . o .

yApproxim?tel§ Sé% of the middle school studehts responding indica-

X

ted that they understand the ESY program (sée,Table A-6, Appendix A

for all middle school student responses). However, the 5th and 6th N -

~

grades at  CBM (58%) and FM (607) indiéated that it took a long time

N Tt
,'1)
. 93 .
- "'
. oL
.
" N » % Iy *




ot

. - ey s B N
tor thel to i ure out what thLv were suppased to be doing when the

ESY program flrst starced. A ma; orlty of all” 7th and 8th grade studeiit s )

-

. ~“Q indicated (557).rhat Lt diN not tnke é long time for thom,tn lrgure-nut

.

* what they were dupposed, to be dolng,

: R S R . ) :. ' N 3.
. '. R \ . ..' i . .
7 Attidgde Toward School . ‘ - _ * RS
p When plesen@ed the statement "I thnk what:we do id school is
.9 - ¢ )
, important, " 98% of all students*ln CBA and FM,indlcatﬂd yes.' The

™ students responded 787 as compared to CBM students.(46A) that learn-

- ’ (

ing is more fun in- the ESY orogram, Thls f1nd1ng was Eurther strength—

ened by the M students (647) and the CBH sLudents (467) when they
1nd1cated_that they feel haopler in SLﬂOOl- ince the FSY program began.
.- One could infer from the above data that the ESY program has had more

of & positive effect, based om th perception of the students, at FM

FY ’ s ’

L3

than at CBM. Howevené approximat y ‘80% of all m1ddlc school students

. 1nd1cated that tney ltke the qulnhestet plan for school attendance

#

Y

* —— - . . H

Emplementaticn of the brogram . - ‘ N

.

. T The students at FY indicated (81/) that they thfhk}they can under-

?

stand the purpose of their lessons now that they have the ESY Program.

*8ixty-four: percent of the students at CBM indicated that thev understand
> the purposé of their lessons. Slnce ESY, began m1ddle school respondents
(60/) reported that thelr ass1gnments seem to'be more 1nd1viduallzed

- Further Indlcation of individualization came\from the responsé by
o« - ¥
~. students at both schools that they do more work on the1r own since ESY

began. Also, 71% of the comblned student gtoups indicated that they

get to make more choices ahout their work since ESY began. ‘One final

»point in reference’'to the students'’ perceptions about imp]ementing the
. . i

program: 72% of all: mlddle school rtudents d1sagreed that there is more

1“(\ e L

¥ C 94
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oL their assighnentg learning acfivities, and the way they, were taught

) their own 1nterests Seventy-four percent Bé.the FM students and 647 .

,of the CBM students indicated that they havé a better chance to deyelop

- a
years. In summary, the students at FM appear go ‘be more poSitively .
e} ‘ ) 3 i
Pmotivated by ESY than‘those at CEM. ¢ oL . . « . -
> * . . . $ " - k3
. ' .
* - —_
oy .
. . P
¢
A > .

misbehavdng in thgir classrobmlsidee ESY.> was started; In‘Summgrn: it

appears from the students nercepEions that they like'the'indrvidualized

aspects of -the‘.‘ ESY pr_ogram‘. . L . _. D
. . \ o ) \ . BRIEARY

Curriculum and Instrpétion P . . @ .
A - ‘ , :

As I"icated before‘ the maJority of . the students indicated a very 'i

<
- ad

DOSlthE attitpde toward the indiuddualized nature-of Ehg ESY'program. *

»

This point is further confirmed: in that 647 of the students felt that

<
-~ \‘\

[ b [} A .
Wére really different fro.. the way it has. been in other years. .hlso,,

80% of the FM students and 647 gf tne CBW stuaents indicared that they
L {
have more differen@ kind of materials 51ncr ESY began, The student

, -

actiyity'prggram was reported.by 74% of the FM itudents: and 63% of the
LN -t

CBM student< t¢" be better thisfyear. Also

» - <«

92( of the FM students and",§

*

83% of the CBM stdgénts indicated that minn-labs gave rbem more

. «

opportunvties to use their own talents, and abilities andifollow up on’

L3

T

t:heir physical and athletic skilis in ESY.

Reading, spe11ing, grt, and music were about the same .as previous
s\ [




ERI

Aruitex: provided by enic [l

i

»

Teacher~Adsia

Stmmary Statements . )
. 7 . _ 3

istrator AssesSment . T .

e . . .

.. a~ . ’

*

administrators, and outside gspecialists in specific subject are

v
v

-

4

}. Tt %ouid ‘be assumed that prior study, the ass Sessment nt‘vdutatlona; h
' neegsy, and the involv;ment of teachers, bulldlnt leve- administra-
S ——— s~ P
tors, students, parents, and renres-ﬁtatlves of the public were
adequate for 1n1t1at1ng the ESY Program. , !
[ . . A .
2. The middle school faculties agreed'that teachers; building level -

as

had sufflcient oppartunity to part1c1pate in tormulatrng goals and

Y

objectives of the n.w currlculum.

Students, parents, and represen-

3

3.‘

4.

3

‘e

5‘

tatlves of the p volic did not have the onportunity Loy should have- !

<

\ A
had to partiq1patew X

4

.

-

o

»
1

. 7I

1 . }
It could be assumed from the data that :a pos%;ive attitude exists

- -~

concefnfng the gn2ls and objectives.of the/HEW curriculum.
v ’ iy
It could be assumed that the prdcess' of development of the ¢

; bg{iep~

f -

. -

lum morules was adequate; however, during the interviewing o

~

teachers 1t was .found that it was a confusing and misundevstgod

B

Yo

» N -

Ad

*

sprocess’.

N

s

s
*

Y

IS

e i

. .
o

The objectives of the moduies appearerd to be realistic and
‘ ) . -
(S x >

. - \
attainable through'acceptable.learning'prOCesses. -

»

. 9 * J 14
6~ The FM Eaculty 1nd1cated that they have~1naquuate facfl;tlgs and
‘ 1nstruct10nal materlals to 1mp1ement some of the*currlcdlhh
modules. .o . . o : 1
7. One could infer from the data that the nverali quélit} of the @ s '
'curriculum modules could be impraved. . . ) . .
3. It;could_bé assumed from the data that the faculties do not believe ,,} 2 0T

f

<

students can actually vacation during.any given quinmegter ‘and
5 i . N 1

- PR ,




N . .
S . . ‘
wn L (N ) . N ¢
. . ~ j ’ - h e
.o s+ “Teturn o fthout being penalized, feeling that they have missed- some-
~ KT . .
» ., FalP W, -
. % thing. . ) .
~ ':'k'. ) . ) . ! -
{79, In comparing the FSY curriculym to the curriculum of previous .
¥ . . s - . - ’ . N
L &ears; no item in the questionnaire received a majority rating of
4 ~ ~ . ' “ - : o
o ’ "not quite as good as' or 'much poorer than' previous years. ~
T 10. onf could conclude from the data that the faculty of ¢BM is well -:
: e <o b ; M . . . N . v
o0 . ' inférmed of the ESY program and ite obiectives. There appears to
R . ] i " —' . - . [ .. N N
‘ IR ; be more confus1on and more mlsunderstanding concernlng ché ES&7
e e . : ;*—~
. . Program on tﬁe.part of the FM faculty LT ) . k
J ) : “ . * \\ .
.. . E 11¢ One could conclude from the data that tl.e ESY Program has not_ -
i . ! ", St
L, o ‘ . - . , . « ’
- * hindered the accomplishment off the middle school goals in Knox .
‘a « .r‘,. ; P M . . . : L .
‘ . County. * .
> e » ! . ~
. L3 A . . . .
K Ve Student Assessment of ESY S
?f 1. "Theé majority of students’ indicated they understood the_ ESY Program.
. . ‘v . N . N
gf . 2. The FM students indicated that learning is more fun and they are
) - happier in schecol since the ESY program began., .This feeling did -
¢ » S y - ' . ) \ : )
. not exist at CBM. PR P '
L .
; 4 - «
’ Y The majorlty of students 1nd1cated that they iike the quinmester
T -’plan f&r school ‘attendanze. ) , -
4.  Sincé ESY began the students reported that,nhelr a591gnments seenm
to. be mere 1nd1v1dua112ed. . . . c
. . . » Y ,' .
’ 5. The students indicated that they have more dlfferent kinds of ¢
¢ ) . . - . . “l[’v "
o4 materlﬁls since ESY, , ' s
' 4 " N ' L
.. 6. A subskanttal majority of thL students felt that the mlni-labs
- s -~ % k- \ . . W
S .zave them more opnoréun'tles to use their own talents' and apilities
. L ' . .
- w /ﬁynd follow-up on their 6wn ability. . :
. X X v
' © T 7.40A majority of the students indléated that they have a; better chanc°
N .r . . /’& ~. r ‘. t .
o ¥ \;s - 4“ i ': ' ,.‘ v 1 'D ) ‘ ‘ ‘
C s L. 97" .o " '
o ‘. . . I ' f
- ) * - . . ~ \\\3 .
C T L




-
" )

. to deveiop thertr physicai and achletic skills in ESY.

- L}

8. The students rénorted that rvaﬂéak, arty spellingg, and misi. were
-« - ‘ L : ,
© o abeut rhes sange as Previous your -, e

’

| % < ) o

i Q}L . General™ Beeomendac Lons .
= ’ ¢ - [y

. . . *

- [} - o

1. The curriculum modules should be clarified with allifaculties
B . S 4

: N\
concerning their relaCiinship to the total curriculum. .o
} .

2; The curriculum modules sholld be tested in the school with an

~

evafuation process develaped to obtain the following:l ’
a) relevance of objectives © . ’ ’
. ." - : 3
b) time span of module .

-
- -

c)- matérials neceded .
o .

d)//pre—asse5§mcnt of studets -

- LI

?0 «post-assessment of stullents '

- ., ) } 3 "& i *
. f) arriving at a grade _ ‘o 7 ¥
- . - T - ) . “— . . " . -
3. In-service days dealing with orientinas the teachers to the * *

expectations of ESY, and how ,to use the curriculum Eodules.

- «

) » : ¢ B " N
5., Establish group guidance sessishs,dealing with pigticular prablems, . N
* * o Q

A - -
shared by some students. - ;fﬁ %* ‘k>
. .o R : &
[ 3 - : - d Y
. i AR T A
. - : v oy
< T w
: . ) . »
b
i, T
o -4 2 < R - .
e .. N ’
. . . e e
- > ‘o,
- -
- X } "
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/,

o ESY. Howevqr, ‘they are supportive of the ESY progran, but would “have™”

| . ' :

L4 . v

L. ASSESSMENT OF THE CURRICULUM IN THE, HIGH -SCHOOL )

-

) LY
Robert tloward . ¥

.
<
[% . M

Teacher-Administrator Assessment of ESY at Farragut'High
‘ . £} . - ~

- .
-

Approximately 82 pertent of the faculty (teachers and administrators)
¢ . - ‘
ac Farragut High School completed the questionnaires from which the
&

information for this section was drawn. Teachers and administrators
~.

generally support the “ESY pregram. The ESY prqgram has provided those

3

involved a model from which to implement the goals,'objectives, and

«

modulesr”'\ - 2 .S

x

kY

»n

Teathers felt that they were not consulted about whether or not

the program should be initfated in the school system (for statistics,

, See Table a-1, Appendix A). Teachers were more concerned about be'ing
_ "‘ M .
petsonally involved when determining the feasibility of trying cut

“__/,
PRI

preferred to have'been more 1nvolved in thérdec1S1on-making process
N iegdlng to its initiation.> Greater invoiyement in thS preliminary
' .
f%asibility studies might have changed this response to a more positive
.-one.‘ The teachers want tb.see the ESY program tecome e;fe;tive, therefore,
‘they suppogted and participated in the program at the high-cthoel by
forming a committee fo monitor the ESY progra;fand its evaluation.

A\ ' Teachers and administrators felt there was a pronenéss for experi-
¢

mentation and innovatjon to be accepted in the Farragut area which

~

- -
s - ¢ . ] . Y. -
enhanced the readiness for ESY to.be attempted in that area. The questions
. & ’

on the ‘Teaﬁﬁer—%dminlstrator Assegsmcn; of ESY Gbmriculum"do not answer

Lhe questions of whether or not students, parents,.and representatives of

. ! Y . - )

-
L4 B

. ; . ”
» - -
* 3 [ \ g 4

’-h




acw e
.

{ t \
tue public shouiu have been involved in the_decision to try out ESY, but
o o - = . - . ¢ » »

2

o

rather that they were not involved in this decision. Adninistrators
: ' . v
copstituted tne group of school personnel most involved in the deeision

L i . . o . . '
1o implement the ESY program In the Farragut arga., N O

N N & N
v . or "

Teachers were interested in writing new curriculum modules, rather,

% 2 .

¥ " ‘than adopting vlans developed by other school sysLemsﬂ However, the

*

brief time span for writing these goals and objectives and designing’ the

. first curriculum modules was insufficient.

. - e

T R
. - © _The teachers’and administrators felt that the groups involved suf-
[ . , \

* ficiently in deciding the goals and objectlves for the new curriculum

S . .

modules were the teachers, administrators, and outside consultants. The
groups which had little, if any, input into developing the modules were
g 4
- - . 1 e

;'/"‘;sEudenCS,‘parentE, and representatives of the pubiic.'

- )

. — Teachers weére involved in the preparation of the modules and, per-
- . g 'i a

A ’ . . P . = . . .

~ i . » - '
. - haps ag a result, are supportive ef the goals and objectives of the new
- * ! - * - - )

curriculum. Most teachers felt that the current stated goals accurately

- I * - . .
/fepresent the new program. Seventy-one percent of the teachers see the

s ~ ~

goals and objectives as being attainable and realistic through acceptable
B . 1 ' ’

’ s . «
P . . ,

) ‘learning processes. Eighty-seven percent of the teachers want teachers
a’ < : : N
within their system td write the goals and objectives as opposed to having

. * N
&

g

them written_by outside consultants. . . R <

.
N . . [

~

e A majority of the‘Farragut High School-faculty felt that teachers,’

»

o X - .
administrators, and curriculum consultants had.appropriate inpggﬁig_

- N

‘A inqing the dhrriculum.moﬁulés.\ The FH faculty felt that stqdendg,

» . M - . * . ’ I3
parents, and representatives of the public ‘were not appropriately involved
® i N -

in developing the content of.the curriculum modiles. Seventy. percent of
~ N / » s

- . »

A
the teachers agreed that the guidelines for writing the modules needed

4 , . . n Ay . /
) 100 o '

P .
\
’ \‘l -~ . . <t « - »”
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H . B %
to bu 1mproved. Thise writing the modules often did not rebe1v; complete

guldellnes unt;l alter they had written thd modules, and they fe]L that

the guidelines were often inadequate and created weaknesses or problems
~ < R -

in the modules themselves. Suggestiops were made in interviews with the
. o
FH faculty thatra more standardlzed ift of gu1delines was needed and

7,
oo

progress -was being made toward this end during the writlng of the latest

medules, The'teachers and administrators felt that the modules .contained
behavloral obgect;ves directly related to the general obJectlves supported

by Lhe Knox County Schools, L

§ v s,
he T
L)

Teacher Assessment of ESY at the High School
T

A high pércentege of Farragut High 8chool teachers wrote®the modules

’ -

. .

Eeing'used there, and therefore they appear to be positive toward the

-

) modules because of their active inyolvement._;ﬂost of the teachers felt

the objectives specified in the podules were realistic and attainable

[y

through acceptable learning processes (statistics appear in°Tqble A~2,

Appendix A),‘ More e needs to be devoted to it to adequately complete

N

module development. A suggestion was made in an interview that the modules
- LY

be ;ore standardizedi so ‘that” it would not appear that a given module was
thework of one teacher only.. It was suggested that in maéhematics, for

e;epple, glxwas often difficult to complete.the modules by the scheduled

time because of varying student achieVemene. '

Seventy-six bercent of the teachers felt the modules coét%ined vbjectives

.

which were representative of all levels in the cognitive domain. It was

<

more Jdifficult to determine the degrec of achievemenp of the dbjectives

rélateéd to student attitudes, values, interests, and appreciation; however,

'most  teachers agreed that the modules contained objectives related to these
' n o . . . *

. ° - h k4
-
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e’

;e . -1 B ¥

e . areas. Fewer teachers -felt that ‘there was as much emphasis on the affective

'
B

. .. X
. domain as theve was the cognitive domain, although a majority felt that
. ) . .

«the affective domain was suffieiently covered in the .modules. T

There, existed _strong agreement among . the teachers that their school

v dld not have the phy31ca1 facrlitiee that would 'enable them to attaru

%
+

séme of the obJectlves contained in the modules they had used.

«
A . -

. ' -

T
The mere’ use of the modules did not specifically enhance the implemen-

L
.tation of individualized instruction in the classroom. Concerning the
. . 4

, individualizing of instruction, the'dse of the modules is not. as relevant

‘a\ factor as what the teachers were doing in their classrooms before ESY.

P

They felt that the modules they'used'effered materi?ls and activities

) sumtable for a variety of student abjlities, interests, and learning styles,

anJ\

to ach¥eve the stated objectives. For successful implementation of the

.

>

. . L. : !
activities mentionéd in the quectivesk teachers need to have ready access.
. N .
to instructiohal materials. Half of the responding teachers felt that
) S Y

”

. instructional materialh were available, while hall of the teachers felt

L - that they did not have sufficient materrals in their school. The 1nd1v1dual

N

perceptlons of what a teacher needs in the way of materzals may vary.
£

Slxty-el ht percent of the teachers felt that the suggestions and
g 8g

~

£ ‘

activities in the classroom. Teachers felt the mogules should contain more

pretesting of.each student to assé%s his present level of funetioning.

- L] .l "

RN Sixty~three.precent of the teachers- felt that the modules they had “tried -
) . v = .

N . . ) .
provided adequate instruments and/or guidelines for assessing the accom-

P N . 4
plL hments o! the obJectlves by the sLudents Inconsistency of the require-

k4

t

- ments in some of thé disciplines suggests that more effort needs to be_ made
. N L
PSS
N - ) . 102 - - St
Qo )
‘ERIC . - :

T . . :
.
, \ .

-

che incorporation of these' activities’' by the teachers helped the students
e v

c&tent "of the curriculum moduleéd provided guidance for most of their daily

* et




ERIC;

i
. . —E T m
¢ ~ ., ° . .o

. . . . . T a4
to provide adequate testing. Teachers are using the suggestions for eval-

.

‘uation of students' work included in the modules however, the suggestions
] : s E8 2

tor pretests need to be improved. '

-

ijty—fourbercgnt of the teachers felt there was a need for greater
¥ty-10 § . . :

*

effort to inform_students regarding the operation of the ESY program and
¢

- .

/ -
" the objectives of the new curriculum: However, when students were asked N

' N

this guestioﬁ, efghty'ﬁercept.of those in high school thought they had

S * . N

received enough infogmation to help them understand the operation of the

.o IS
- -~
v
-

ESY curriculum;

Teachers aiid ,students both felt that summer attentddnce should be

\
\

voluntary. Sixty—niﬁe percent of the ‘students stated that. they wqyld not
» ' ; f ) - R e
be willing to attend the quinmester assigned to .them if the oppoptun&ty

e

to choose quinmesters had to be dropped. Althouéh only 8.7 percent ;}\She

- 5 N

. . . \
students who responded to the student assessment instrument had attended

[}
» N

the 1974 summer quinmester, 16 percent of this sample stated they planned

to attend the 1973 summer quinmester. A majority of the studegts who

. ’ A
atteﬁaed the 1974 Summer-quinmester were able to get the classes they -
. Rt

wanted to take. Als#, sixty-six percent, stated that they liked. the quin-,
K / ? : i
mester system better tﬁan the traditional nine-month school system. -

. i \ e

feachers did.not see a more positive attitude towgrd school .in; Lhelr

*

students as a result of the new curriculum. This does. not indicate:that'

Y N pu_—

“stﬁdehts had a“m6§éupositive attitude toward school under the olq curriculum}

- -

but rather that the curriculum may not be ay crucial factor in the students'

~ ~
» T
“

attntudes toward school,

T

Teachers uid not feel that the student peer group was being dffected

o

adversely as a consequence of students taking vacations at different times.

i

-

s

Students also 'did not feel that extracurricular activities were being affected

y . . . -

n\
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3

by the LSY progran. In fact, as a result of entering and leaving schoo]

) 7. ; . -
T ‘at different times of the year, students often found it ngcessary to make
: ' ¥y

, "L +.new friends, on. they were pleased ‘to have this opportunlty *

T .
Y »

§ Eighey percent of| the teachers felt that the ESY curriculum has cres
ated a need for wote academic and personal guidance and rounseling for.
students.” However, sixty-two percent.of the students did not feel they

. needed more ‘counseling under the ESY program. ;- :
\

i . Considering the, completed modules, only fifty-eight percent of the

teachers were satisfied that they could really be offered non-sequentially.
. ‘ Perhap; this wouid‘depend on the discipline or s;bjec% matter. .
. . . N ’
. Fifty-two percent 6% the students and f}fty~six percent of the .
- . « ¥
teachers felt that students can actually vacdtion during any given quin-

mester‘and return ‘without beinggpenalized, that is, feeling that they had
Vs gt

sy
. ~
.

missed something. Many of the teachers are cqncerned that in one class
’ 4

they may have students who are workfhg on two or more different modules.

.
o
-

Most of the teachers felt positive toward Lhe ESY program as «compared to

the previois program (seeTable A-7, Appendiﬁ ).

N - . .
i
- -

Student Assessment of ESY at the High School "

1}
..
. sy

A random sample of Farragut High School students was identified in

¢ . . L . -
October 1974 to respond to a series of questions concerning ESY. Information

v ‘ - .
\ for this report was provided by the 150 students, or about 10 percent of the
Voo € K
, . \TH‘student body, who completed questionnaires. ;

Even though ninety-percent of the students responding felt.that they

. \

had little anut into the goals and objectives of the ESY prognam, forty- K

. fo r percent felt that they should not have been 1nvolved in/ developmng
¥ . ' the%e goals and objectives (see Iable A—8, Appendix.A). Thz students felt
\ A . ,

- * 15
- . - v

.
.
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that they,had received enough information concerning the ESY program to
) . @
understand the operation of the quinmester system, A majority of the

students felt that summer attendance should not be required but should be
J

‘
-
N
~ L]

voluntarv L

\
v

The quinmester system did not appear to help or hinder students in

. L. q
planhing their vacations {this Suggests that possibly the studentsathfm—
A

selves do not plan their own vacations). Seventy-five percent of the ,
students responding plan. to get a job during their 'vacation' ‘quinmester.
‘ Y
There has not been a change in students' 1earn1n§3as a result of

the ESY program; only 31 percent of the students feel they are learning .

more as a result of the new curriculum. Students feel shat they have a

» ° /

* greater choice of subjects under ESY. There are more modules from which

.to choose within the required courses. Students perceive the modules as
being organized around a set of definite objectiyes that have._measurabile
qutcomes and these goals are stated by\the teacher-in a'particular course.

Students do not th1nk that ESY has affected their opportunitles to work

'l

on learning materials at their own individual pace. But students stated

that they are able to choose for themselves more of the ‘activities that

¥

will enhance their learning. The students are not necessarily using norc

1earn1ng materials th1s year than they did Last year, althougb they have

F
“had no dltflculty in obtaining the needed materials

-
-

Students are receiving more tests this year as a result of the ESY

Program, because the courses have been segmented into smaller units which

last nine weeks. Thus*there is an opportunity for more feédback mechanisms

-
. [l

built into the ESY program, Students spend the largest amount of their
time each day’ listening to the teachers, and the least amount of their

P -

- . 4 i .
time each day hunting for materials and talking individually with teachers,

e
~

13

- H .
aldes, or other students about their work. -

.
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Students were ddvided In their r'eelings that they/LouLu vacation at |
¢ . 2 . .

) T 77T different times-without--missding-something. .Most of the ~vudents wgre able

Aruitoxt provided by Eic: - .

v

to get the classes they wanted during the second,qﬁinmester. Students ik

the quinmester system hetter than the traditional nine monthg system. Under

ESY sfudents. felt they were not learning more about careers and jobs. When
" .

- -
- L d

students -find it necessary to make new friends as a result of entering and

... - . ’ Q' .

w5t

leaving school at different times, they apparently enjoy it. Extracurrici’ar

:

. M 3
activities are not affected by the Esxuorogfhm. Althoagh only 8.7 percent

~

of the students who responded to the student assessment lnstrUment atteaded
. . .

the Summer 1974 quinmester, 16.1 percent of these students plan to attend

o~

.

the Summer 1975 quinmester. i
: a2, : . -
.. 'u . Limitations of thke Data

. »

Ry
A}

The following afe examples of conditions or factors which render

-
- s » ~ i
{ . ¥ 2

.

, * 1. Part of the program was inltrated before the extended school
. year concept emerged,  e.g., the use of~gquinmesters for .incorporation’
of various-curricululm segments. The EZY was an extension of
many ongoing curriculum detivities.

2. All faculty were answering questibodnaires from different frames
of reference. The module writer WOuld possibly respond differently )
_than the nonmodule writer

3.A small percentage of students returned questlonnalres because
the students took the questlonnalres home. .

4. Because this was a new program, different teachers had unequal
access to information about its operation. .This couid have
influenced the questionnaire responses. There should have been
‘a category to further classify.respondents ‘such as module writer,
non-writer, not familiar with goals and objectives of Knox County,
schools, don't know, etc. ‘ ;-

5. 'These responses represented teachers' perceptions and do not ;
necessarlly represent. reality in some instances,

< e 1

In spite-of these llmitqtlons, much usefui data haQ requlteﬂ from the
ESY evaluation. . i ) - .
4
* A 1..06A —‘--

many questions inconclusive: | o e L

e

—e
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, ) - Summary - .o

k3 ) ¢ .
Farraguv High Scl.ool teachers and administrators strongly Supported
N ~ . " * « V-
the ESY Program. The implementation of the goals, objectives and curriculum,

y 3

, ., modules of the ESY Program provided a weltome model for curriculum improvemenL.
! H

b Ky
‘Secongary teachers felt that they were not sufficiently consulteﬁ concerning
[ . <

e
v

the decision to initiate the ESY~P}ogram. Administrators were more

involved in the detision to try out the ESY Program. Both teachers and ’

administrators felt that students, parents, and the public were not appro-

! priately involved in’ the initiation of the ESY Program. .. - e !

N .
= - B -

Teachers and admlnistretors at FH were supporﬁlve of the ‘'decision :

LRV Lot . '. .

to begin ESY by wrlting a new curriculum in most subJect areas rathel than

adopting plans developed by other school systems. They agreed that Lhe

time span available for vrlting goals and objectives and designing the ": - -
first curriculum modules was Lnsuéflceent. Teache?s; edministrators& and .
. outside specialisoé in'curriculum development'wére Involved in the forméla- ]

. tion of the’goals-and objectives for the new curricuium. Students; parents;

and the public did not have enough opportunltles to particmpate in formuldtlng

the goals and obJectives Teachers .and admlnlotrators are supportive of

the goals and objecffves of the new curriculum, 'and feel t:hat: they*f,qre ' .
. ) . V3 .
realistic and qtteiﬁable. ) .

" Teachers and administrators agreed with the decision to have individual -

* §

‘teachers within the system write the curriculum modulé%h and boﬁh'groups:'

felt that the module writers needed improved guidelines. Agaln teachcrs,

administrators, and outside curriculum Spec1a11sts had more input in .

-

- ’

deve10ping and/or approving ‘the content of the curriculum modules,than did
students, parents, and the public. p
. i . R

a / ‘
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A majoriﬁy ol the FH teachers believe-fhat _the ESY curriculum obj-

. ) 3
ectives (a) are realistic and attainable through acceptable jlearning pro-

.. cesses, (b) are*adeqhaxely sequenced, (¢) contain items representative of

S

L4

all levels in the cognitive domain, and (d) axe related to student-attitudes,

values, interests, and appreeiation. More time needs to be allotted in
= . ’ x b}

order to complete the modules within the given time period.

* Concerning the content of the modules, most teachers felt that (a) the

- [}

“monle writer consulted current referunces, (b) the modules. offer materials

suitable to student abllities, interests, and learning styles, and

’ (c) the students can achieve the stated objectives. Teachers felt that

the new modules, in and of themselves, did not ¥nsure more individualization

. 4
of instruction. -

. .
PN H - -

. Inadequate physical facilities often hindered the achievement of the
. - - d ‘

.
B

objectives contained in‘tle modules. Teachers weré divided concerning

‘assessment of thelr access to instructional ‘materials. The content of the

modules-provided guidance for most teachers in determining'daily'éctiyggies

. . . . ’

L3 »
for their students. ‘ . . a5y

- Teachers madegpxtensive use of the suggestions contained in the mod-

-

. .
’ * .

“ " ules for the evaluation of students' work; howyever, the pretests to'deter-

. . ®» . .

minevthefatudents' present levels of funcﬁioning need.improvement.;_ ) 8
+ { . . . -

- Concerning students, teachers felt: /(a) thatvstudents need to be

. - ‘7 ’ : . “‘--‘
,better informed regarding the operation gnd objectives of the curticulum,
N y ”,

4 .
-

s

.(b) that summer attendance should bevvo}untary, (c), that thé,attitudé of

A, .

. - L
students toward school has not been affectad as a result of the new curriculum,
a 7’ . / . 4 “ ;

“ (d) that students need more academic and personal guidance, and (e) that the

.
+
“ A2

student peer group is not adversely affected as a result of taking vacations

H

- N ,// v ’)
N at différent times. , , - 7

~ l/ . - 4 .

ERIC o :

Aruitoxt provided by Eic:




4
-

AFuiToxt Provided by ERIC

. s . . . R . . .
- LR v .
: , ) , )
. I3 s . 3
. - . * » . ¥ ‘ P
v . * « ]
Data were inconclusive as to the extent that %odules can be offered ’
Al Py *
3 non-sequentially. This Yepends on the didcipline or subject matter. A i .
- ¢ - . - . - M . - “ .
M - 0 PR 1 ' . -
litrle over half of the tedchers believe that students can vagation during
* -7 - * . v. ' \ . f ) ’ '
. dny given quinmester and return without Qeié%:gggi};zed. Teachers: are .
concerned, that there may be a time whentstudehts in the same .class will be- _
. " ) "l . i -. l ; . e - \‘
" working on two or’aore modules. Most teachers felt positive’toward the .
: x . . BEr . , o .- . B . }
' ESY program as cémpared to that of previous years. - l y
. v ’ -4 : . - . ;
- ) ... f\* \‘, * . N é “
- . . { P L] . -' 1.‘ . . N .’ , . .
. " Recommendations ) ) v :
-, AN ‘ 2 f o L ,
" N . i ¢ v e
1.« Permanent monitoring committee gomposed of teachers, administrators, S
- ‘ parents. -~ S, . o , L
: ~ . . . . . '-" L 3 « ¢ ‘ ’ ~
2. Each .department, should get together after program has been in effect .
one year, and as a group make changes in each module as the(need “ , ‘o
.. 3 appears. . * ' , o
. - . . F 7. .
. 3. Study and make recommendations for imQEoving the county guidelines .
. « used for writing the mbdules. L L F
. . 1 ' ' t : T ’ v
U %, W fa -
4 Improve modules to reflect inter;disciplinary approaches. } -
] M N T 3 0t ~. . -~ . >
. 5.  Set.up committee to reevaluate curriculum‘modules’at least once a » )
) ., year jin.order to keep disciplides from splintering ©off, and té | ,
" maintain a unified whole. . , . : )
. oy L ) .
‘ 6. *%Keep alive a spirit of innovation provided by-thg ESY vénture by
bringing in textbook reprgsqntat}ves gnd, content specialists, etc.,
: \to emphasize flexibility in curriculum désign. ’ " . P
,' i ‘7 Pad kY , - s N ”
* o : .
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s’ F. ADMIN IS HEATIVE STRECTURE AND PROFESSIdgiI DEVELOPMENT -
. <y
v % . . .
o : * John T. Lovell . .
« ' Introduciion

.
*

. . -
N . . -~ - N

‘The purpose of~tﬁis segment of the evaluation is to give a preliminary
réport on the effort %o describe‘and evaluate the orientation and profes-

LY .

- -

. sional development program that was ptovided’ for profe551onal personuu]
3 N A2
* »

. involved in the Extended School, Year Program. The rcport will also dlsL

-

s .

‘Tindings whlch descrlbe the effect of -the new program on the adm1n1strat1»e
prog

— s =

orbunxjatlon of the knox County School tystem. * t . o

Ahy tine an attempt is made to describe -and evaluate anything 1t 1s

. < b N . ¢.
neckssary to proceed from a theoretlcal frame.of reference. Such a frame- "~'

4 v

*oork guves‘dlrbctlon to the collectlon and Lnterpretatlon of data and  the
. L~

- evaluatlon of findlngs. The descrlption anc- evaluatlon of the y:ogram was

- « " .
. based on the following con51derationS' *s ’ ‘

- %

3

L L Changes in, curriculum, irdstructional programs, and schedules have-

~
s, ) N _ . . T,

important implications for the continuing program of orientation - .

J
and professional development of the staff as well as the admlrls-s

o

. s .
tratlve structure of.-the educutlonal organlzatﬁﬁn- +’f

4 . ' .
. . 2. Teachers, supervisors, and adulnlstratorq have human needs,-and .

~
»

, 3 thercfore have meeds for security, belonglng, affection, recog¢
> tnition, And job satisfaction. \, ' ’ . .
. ~ \ ¢ . - . . t o -
E » 3. During periods of change in eithet the currlculum or the organl—\
S $ - N . « '.
N 5

zational structure of a .schonl system the needs of gcrsuunel .are

S

ntens1f1ed and more dlfflcu t to meet. “ Teee s

€
- A

4. Curriculom changes often call for personncl to'ﬂevetop new under-

*
z hd
.

. standlnps, attifudes, conceptual skllls, vechnical Skllls and‘\

0

- . humdn skx]ls. - jL47'?
1 o 3 ‘vr’

-
“
4 .
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v . ' . .
5. Changes in the  ganizational structure often require personnel

’ N R . > LN

- «

<

-
- N . .

Ny

wical skillsyand human skills.
. -7 h’ -~ . ' [
%.. It is the responsibility of the educational organization to help

LY
a ~

. organizational members ,to develop the new skills that they need. *

-

‘ .. . . .
. 7. Teachers, supervisots, and administrators have worth and dignity
>, ; "

and should be treated with respect. ‘
A . ¢ .

. -
} - -

8. Teachers, supervisors, and administrators have a right tc parti-

" cipate in organizational decisions which*affeft ‘them.
U;{:

%. Teachers, supervisors, and administrator 1 respond candidly -

- -

to questions about curriculum and organizational changes when the

response is anonymous_and they are_assured that only persons on
Mn 7

€

the survey team will see how an individual responds.
The'findings presented in this report are based on data collected

from interviews with most of the administrators.and supervisors that work

in the Farragut cluster of schools. 1In addition,-é small number of teachers
. -~ / . - -

from the five Farragut area schools were interviewed. All teachers, admin~

istrators, and supervisors that work in the Farragut schools were asked to

respond to the "Decision Point Analysis” * instrument and the "Opinionnaire
}

for Teachers and Administrators." ** The response was close to 100 percent.

The administration of the Knox County School System was most cooperative

and helpful in the data collection. The administrators helped arrange.for
». /4

the interviews, administration of the instruments, and provided a wide )

.

variety 4f documents about the ESY Program. ,

.

, % 4

* This instrument was originally designed by Dr. Glenn Eye of the Univérsity
of Wisconsin. The original format was used but decision items were
changed to accommodate the purpose of this study. ~

*% Copies og both instruments appear in Appendix B, .

i
Ny

’

1L 17 ,

& Lo

. . .’ 2 * . s
to develop new understandings, attitudes; conceptual skills, tech- ¥
v ¢ L .

.




. Staff Orientation and Development

¢ M ~ . ) I

»

Y ) . ) .,

the' provyram of staff orientatlon and development «is assumed Lo he
- = Y

. ] P .

the’ provision of engagemcnt opportunities for teachers and admlnjzprators

kllls,

.

that will help them develop attitudes, understandings;'technical

J
and human skills that hlll improve their effectiveness as participants in
1
«. the ESY Program. Since the programs for teachers and admlnistrators wéte

-
-

: dlfferenc,ithey {1&%7oe presented separately.

L]

Administrators and Supervisdts

flany approaches were used to prepare adginistrators for participation
' ) in the Extended School Year Program. A very limited number of pr1nc1pa1s

were involved in tne comprehen51ve and intensive feas15ﬁ11ty study. This

was helpful for the principais that wére involved, but little was done to °

. , ¥

- keep other principals informed about the study as it developed. §

After the ‘decision-was-made and announced that the Knox County

s ~ - ‘. .

~— 5

School Svstem would implement an extended schbol, year in the schools in

- -p~"the Farragut area, the program for principals really got underway. First,
E . ) 3 ) .

tliere was a ﬁﬁising for all administrators in the Farragut area for the

-

pufoose of explaining the program and giving all personnel a chance to ask

- % * Ed

" - N . . » . .
questions. At this point details of the program had not bien developed,

# 0 aasvers were not readily availible. A meeting was also F21d for all
‘ k) ' ° ~ 3 !
orotessional personnel in the Farragut area. A very large number iof

N v

' questions about the new program came out of these meetings. These questions

—

; :
became o Pogus of study for the Administrators'Committee. They carefully

Ly

identified questions and problems about the p;gpoéed program and worked

8 ' out answers and solutions which were carefully communicated to teachetrs
’ -

and cther peréqenell Evidence from the interviews indicated that worklng

. . . B
¥ * . .

f‘bﬂ
e ’ :‘;-‘ r ‘ ' [
3 ) 112 -
» ~ " R
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[ Q2

oft the Administrators’Committee constituted the most important program of -7
crientation and development for adminisfrators and supervisors.

- - - B « \
. .

{ther prograis f5r administrators and supervisors included an obser-
ra - . ..
N vation?gisit to Dade County Florida, and representation at various seminars

- " %« ]

s, throughout the Nation that were discussin .year=rourrd education. .
ous _ cussing, year: .

.
3

. Supe:jisbrs and administrators also had an oppaertunity to participate'b

N . “ . . . \ L}
in curricalum development projects for each subject area. School System
PP : ’ - ~ ) -
) personnel .made the decision to redesign the curriculum algng with the
~ , - . . e
implementation of the ESY. * This required a new statement of goals and ~

b ]

- . . ~
. obiectives for eacbhb subject at each grade level, It also requxred a
) statenent of the program for the achievement of these objectives. These A .

»
x

,programs were calied modulesx and teachers were hired to-write them.~+

-

- Part1c1pat19n in these.curriculum projects was a critlcal part of the in- .
kY

- -

“L

service edugation program for administrators and supervisors,

N >
. Y XY

« In general, ;the administfators have a positive feeling about the

.

., brofessional development program for ESY. When' presented with this item
. - ) . 3 )
. on the “Opinionftaire for Teachers and Administrators", approximately 73

- -~

- ) percent said the goals for the program were clear always or almost always.

- . - - -
Dne-half of the administrators indicated the program helped them develop
b * the skills they needed tu particfpate in ESY, and‘two—thigds said the
program continues to help always or almost always, The principals saw
2 . & - S » . - . ) .

"+ the program of professiqnal development as’ an important source of ideas ™

[4

) »

for participation, in ESY before it started, and feel that it is still ’

R ) -

. ‘providing, ideas. Sizty-Four percent felt that the program was closely
u)/ N

ralared to their needs always or almost always. No principal indicated’

»

»

- very gLIdun'br néver. Abouf 73 percent of the pr1nc1pals said that they
I
had a’ significant part in planning the program of professional development .

-\ EUEER Vi
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become involved.

‘and these were communicated: to the teachers.. . N

*

# . -

In view of the other responses, this

never, very seldom, or sometimes,

is a very negative response. The evidence is that principals did not feel

that they had a signiticant part insplanning the program of professional
1)

~ EN
development.

. .
.

Teachers

-3
’

Many approaches were used to prepare teachers ior participation in

' "
"

Two Leachers were involved in the feasibility study for ESY; but,

- »

ESY.

in general, teachers were not involved in the decision to implement ESY

in the Farragut area. Aftfer the decision had been made, -teachers did
. > —
General crientation sessions ,were held at both the

county level and the‘ipcal.school leyel; At the first meeting many

questions were asked, but ‘there were very few ahswers available. Later

the Administrators' Committee ‘didl develop answers to most of the  questions, ,

> v

In-service education meetings were held'at the 1oca1 schools to give

-

teachers an 0pportun1ty to learn about the new .program and to become

A special three day in-service program

acquainted with the new materials.

was held for teachers of the Summer quinmester,

> oo
P

" Many teachers had opportunities‘to éarticipate on the curriculum

v

Y . ¥ i

2

development committees for the various subJect areas and to wrlte modules.

vadence from the Lnterv1ews»1nd1cated that thls was an important factor

1

in the oqlentatlon and development program for these teachers. it

It 1s

. ~ '
unfortunate that more teachers did not participate in these activities.

] »
- »

The ﬁrogram of orientation and professional developnient was not as
!

well planned and formalized as it might have been.

Much was' left to the

ry

dlscretlon of the administrators at the local schools, and this caused

. ) 1”’3 o . :‘
o 114 K
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sivniffcant differences in the quantity and quality of the programs. . .

There was also limited time between the decision and .the program implemen-

. r

tation. This put a great burden on alil involved in the program. It was

3

«difficult to do the necessary curricylum development and to get tlie modules

ready in time for teachers to really prepare for the start of the program;

In -som¢ ‘cases, Leacherb did not seenthe modules until the first dav of .
<lassc9 and even later Some of the modules were not well Written, but

thefe wus no time for revision. " Ip’ some cases, teachers were unsure about
< * .

the dse of the modules and used them as "teaching units" rather.than as
sources of ideas, materiuls, and procedures for achieving certain ObJeCleeb,

as had been LnLLnded by the admlnlstratlon There is still considerable

4 .
confusion and dissatisfaction with the modules, and there is a.strong
) ‘ ) . e
need to provide for continuous evaluation and revision, v - ’

- ¢ -
.

- Primary- teachers. According to-data from the "Opinionnaire for .8
N ] ¢ *

Teachors and Administrators;" about 42 percent of the primary teachers

indicated that the goals of the professional development program for.ESY -
] ""‘) '

teachers were cleir always or almost always. The rest of the “teachers
LI . . / 7=
responded that they were clear only. sometimes, very seldom,or never. This

. . - . J‘ -
is basically a negative response and strong indication that steps need to

-

be taken tb develop teacher awareness of what the systen i$§ trying to .

0 ¢ 2

achieve through the in-servide education program, . — - : .

Only 37.1 percent of the primary teachers felt that the: in~sefvice

program for ESY helped then develop the SkllLS and understandlngs needtd

for partrtlpatlon in ESY alwavs or almost alwqys,_and 41 3 percent indicated.
. ) \n
that the program continues to help them. o N &
,
\}/
l.ess than one- third of the teachers said: thp program -of in-service

inspired them to partltipate in ESY alway§~gg/a1md%t always, and Jless

>

5 A rying, ) .
1l lﬂ/‘if ] .
L ¢ ‘ o
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. . » a
: Lhan\ohp~thjrd wald the program was always or almost dlways an important
N\ - ) ‘ '

source of idéas for participating in ESYT Only about, 27 percent . of the

teachers indicated that the pProg: am was élosely related to their needs

Y

for effective participation in ESY, always or almost always.

e R . T -
Tt is significant that more than 50 percen® of the teachers indicated

[} & ~

that they had a part in planning the in-service program on ESY very

N ~

seldom, or never. This may be a factor in the generally negative reaction
. . . £ LIS
. t

of teachers to the in-service education program.\ . )

- ~ -
K - . -
“ N

‘Middle” sehool teachers. For purposes of discussion, responses of
. * * [ . A d

always or almost always are considered positive} and responses’ §f some-

-
. . -

timbs, very seldom,'or nevey are considered négative. 'Less than 50 percent.
of the middle schoal teachers felt positive about the clarhty of the
) épals of the profé@Sional development program for ESY. About 36 percek&

of the teachers felt positive, about the program's help in the development

iy - h Y
of relevant skills and understandings but’ alnost 48 percan felc positive
i3 LN

* -

A L]

about the contﬁ;uing program to help™ them develop needed skills and under-

standings. It may be that teachers did not have a-chance to_get ready

-“

for the program because of the lack of time; but as the program moved
% ~

. ’

\, along, they xelt they were getting the needed help L

<« - .
. ‘.

. Thirey-six percent of the middle -s¢hool teachers felt pOSitive about

[ 2
the 1nspirational value of the pre—program, and 34 precent felt -the program \

£ +

\ . z - L
v N continued to inspire them:) Th;rty five apd seven tenths percent of ghe .’

>

. teachers felt positive$9bout the ‘Jpre-program" of proﬁ@ssional development
3 \i -,

as a source of ideas, but 42.5 percent felt that the program continues to

A

.

be an important sqgurce of ideasfthat helps them participate in ESY \n]"
. ‘
43.1 percent felt positively that the program _wag closely related to théir ~

-
- f »

- needs 'for effective pakxicipation in ESY l . ™

116.- Qg ¢ ’ Co
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, Unly 3.6 percent of the teachers felt positivc about their purticipi=
]

L%

.

tion in plannlng the program. This is a 1ow feollng of 1nvolvenent and
deserves further study. . // . ’ ;
.

v
+

. ' o .
High school teachers. Less rhan one-fourth.oi the high scheol teachers

respoodod pos1t1ve;y about the clarity of, the goals of the pfofesslonal " '

»
. “

“ high aghool teachers reactéd positively when asked if the profes31ona1

W
-
N

|

|

" ~ deVelopmqnt program for ESY, Seventy-cwo and .seven-tenths percent of the
[ 4 ;

|

i 7/ for ESW; but

dcvolopment program helpcd to develop the *skills and understandings needed 1
s only 23 6 percent said the program tontinues to do thls l

Only 20 percent 1nd1cated positively- that the ' pre—program“ inspired

participation in ESY, and about the same number said it continues to
. ') R ' P Y
inspire parfioipation.’””' ; ]

. -~
Ad

It is very important that only 14.5 percent of the high school teachers

1ndlgated posigively that the program of profeSS1onal develdpment was an T
B t

4 —

¢ >
. important -saurce of 1d£as for ESY, and.only 16.4 percent said it continues *

5
N .

. to be. It appears that the program is just not reaching the bulk of thd

'uteachers. Only -10.0 percent of’the teachers 1nd1cated positively that . ”'

R A

thc pragram was closely related tOthelr needs for effective partlcipatiun

r

-
-

in ESY. o ’ . ‘
/ %

Twentyéfive'perceno of the high'school teachers indicated a.positive
? . ' : * .
feeling about their involvement in planning the program. . Phis is about

-

the same as the responses#of the primary and middle school teaohers. '

-
‘

N - -~
4 .

Summer participants and non-participants. In general, the Summer
=’ L4 *

participants had a much more positive reaction than the non-participants. !
)

N

-t

The clarity of the goals for the in-service program was abouyt the same for

¥ .

both groups, but 38‘5 pe;cent of the Summer participants responded p031t1vcly

o LR -

~

.
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2

41 - - that the professional development program helped- them develop the skills

and understanding they needed, compared: to only 27.2 percent for the non-

-
.

o pqrtigipapts. The groups were about the same in their reaction to the
on~going program for skill development.
Again, the'participangigroup responded more positively that the
. program xnsplred ‘them to participate in ESY (34 percent to 27. 6 percent)

~
- +

But, as far as continuing inspirat

1on, the groups were aboiit” the same.:
. ‘ N 1
- "+ The part1c1pant group resa/pdea>;ore positively (35.8 percent) that the

. **  program of professional development was a source of relevant ideas than !
{ -

, ]

“the non-partlcipant group (25 9 percent)

Thlrty-seven and seven tenths percent of:the partic

Sponded that tney always or almost always had a slgnlflcant part in planning

1pant group re- .

L. -.the program, compared to only 20.9 percent of the non—participants that

felt this way. S

. =
. v »
. .

. *y
s .

The- relatlvely positive reactlon of the Symmer part1c1pants is probably

-
-

at least partly a function of their involvement in the program not only

.
T

but also ag,members of curriculum committees and module writers.

,- as teanhers,

. But, there are probably other selective factors at work, such as general

attitudes, thot might help explain the differences.
1]

. Organizational Structure .

For the purposes of this study, organizational structure included

consideration of the ﬁoliowing factors: ' ’

. 1. Teacher, supervisor, and administrator role changes as a result

of ESY ’

»

. J2. Authority structure
3. Decision-making processes ‘
s » W - - .

. . v . /g ’73
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4. Cmﬁﬁudeation in the organization

5. Te{hnical and psychologlcal support for professional staff"

‘ El
b, Staff satisfaction. ,>‘~ .

Urpanizational Roles ‘ K . '

P

3

Most of the involved administrators and supervisors have a clear

understandlng of their role in 1mplement1ng the ESY program. This was .

b ’ M Al

apparent from the interviews which were conducted with these ind1v1duals~'

e

On the "Opinionnaire for Admlnlstrators and Superv1sors," 100 percent
A
indicated that they had a clear understanding of their role and the role

‘of others in ESY always or al@ost always.. They also feel cunpetent,to
pmrticipate in ESY. Eighty-one and three tenths percent;indicatedtthat

they feel this way always or almost always, Ninety-three and eight tenths.

percent indicated ‘always or almost always that their fellow workers have

the cempetence to participate in ESY." ; \“x_:5*~\\ . .

Eighty-six and seven tenths percent of the administrators and super- '

visors indicated always or almost always that system policies for ESY are

s0 clear that they can fulfill their responsibilities with little frus-

~

tration, They also felt that thej had the authority to carry out theif- -
jobs in the ESY program.
Almost all of the ddministrators and supervisors indicated that their

jobs had changed significantly as a result of ESY. In some cases, admin-

istrative adaptations had been madé that eased the situation, In ‘other
," b . ¢ o~

cases, the administrators felt they-had made up the difference with extra -

work; therefore, other parts of their job were not being neglected, But a

substantial number of administrators and supervisors indicated that ESY .had
brought on additional responsibilities that were interfering with other job

responsibilities, The whole area of ESY impact on administrative and super-

visory roles needs careful study. ,
1325

119

»




Er}

Aruitoxt provided by Eic:

-
v

ot

dicated rhey understood the roles ¢

. .o . e
or almost’ always.
? » -

|

have the needed competence to

.” .. among Farragut .area teachers.” -

1

-

ot She teachers, 77 percent said they have a ‘clear understanding

«

of their rQié'in‘ESY always‘or almost always. Sixty-two percent in-

.
*

their fellow prdfeésionals ulw;ys

' v
S

participate in ESY.

\

.

* There is a very strong feeling of role understanding

;

The Egachers definitely feel that they and.their fellow workers

'
Eighty-six and six-

.

n
.
.

.

N

itenths per¢ent of the teachérs feel Eﬂis,way about themselves, and 90.6

’

~

percent feel';his way aboutﬂtheir'fellow ﬁrofeSSionalslj

}uOnly 37.2 percent of the teachers felt that system poilicjies were

s
always Or almost always so clear that they could fulfill their respon-
. : ]

/
sibilities with little or no frustration. According to teachers, the ESY
. , . : )

Pfogrgm-qalls faT'ne;-épprSaches to teaching. and new'resﬁonsibllities;
‘and there‘;s sdﬁe question §bcut some of the new demands. T

, Most teachers félt that the; had'the needed sthority to carry out
chéirtjob‘in ESY. ' ‘ . .

. ) /

Staff Satisfaction .

L
v

Of the teachers, less than half (43.6 pencenﬁs feel a genuine sense
™ . .

. -

of achievement ,from their work in ESY always/ér almost always. Only

.

-

30.7 percent of the teachers said that they received recognition from '

3

their administrators always or'almo;t alwhys, and oniy 34.1 percené
indicated recognition from fellow te;chers. Since recognition has been
eééablished as one important factor thé; cont;ibutes to teacher satis- «
faction, this finding deserves Some spécial,study;

There is litt'e doubt that administrators and Supe;visors-feei‘a
“sense of satisfaction from Eheir participation in ESY. Eighty percent

indicated they feél this way alwayé or almost always. They aiso indicated

s ’ .
Ly . -
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e -
a strong sense of recognition by the advlnlstgation and teachers for

+

|
i
\ their work in ESY. There is every reason to conclude that the adminis-
|
)
|
|
I

|

|

|

|

v ] 1

- trators and supervisors who work in ESY have a high level of personal

% X 4
N » . N
.

satisfaction. : 1

a

Decision Making and Cd&munication for ESY R . « n

*

.

Knox County System and the recision to start the 'pilot program" in the

Farragut community were highly centralized and were made with little effort

- ”

. to provide for input from administrators and teacliers. There was a com-

*
s -

. § The evidence indicates that the decision to implement ESY in the
prehensive feasibility study. Teachers§§administrators,pnd{representatives

from\the community were included on the committee responsible for the
¢ N - * . ’
- - study. The work was well done, but there was little effort to maintain
close communication between the committeesand teachers and, administrators
» .- ’

in'the schools. As g result, teachers and building level administrators '
found out about the decision shortly before iF was made public.- At this
point, teachers and local administrators became éignificantly involved ‘in

npefationalfzing plans for ESY and implementation.

. Administrators. Sigty—e{ght and eight-tenths percent of the admin-

. . .
istrators indicated on the "Opinionnaire for Teachers and Administrators"
B . # *

that the organizational structure provided them with phg{opportunity for

' &

‘ dirvect input in Jecision making and poligy development for ESY'aIways or !
almost always. Thié is a strong reaction and probably ipdicéted the effec-
tivepesn of the Adminiitrétors' CoT?ittee as a policy:féiying ayd Qecisioﬁ—‘ .
making unit. There 1s also an 1ndiéatign of high quality informal and .

' formal cbmmuéication between the_céhtra% éffice and local §choois tgat :

. - M v -

‘ contributes to/thc administrators' feeling of being "in" on decisions. .

\ : : .
Evidgngg from %he interviews and the opinionnaire would‘suppo;t ihe idea,

, ;! R : .
- - / Ll A3 . T ,
Q ' | )




that "supervisors" are a, crucial communication’ 1.uk between administrators
P A ' N

in the local schools and central office personnel. ' L
2 )

Eleven adminrstrators from local schools and the‘ central office

~d

rcspondcd te the "Decision Péint~Analysis“ instrument. Sixtvﬁthree and

.
V.

six tenths percent responded that they either made the decision or recom-

v v g 2
mended the preferred action for particlpation in ESY This is a strong

feeling of involvement.
4

It was startling to find that 81.1 pexgent of the administrators‘

- - (} -
tndicated that they either made or recommended the preferred\action for,

N -

the particular schools to participate in ESY. Evidence from the interviews
- »

[

“indicateq this was a "closed" decision.made'by the School Board. It
appears there is a strong informal system of communication among the
administrators in. the Knox County School'System _
More éhan 50 percent of the admif}§trators saidzthey flade the decision
. ‘

for a particular person ‘to part;cipate in LSY.\*f:

Most of the principals feelthat they elther make the decision or

=
»

recommend the preferred action in the following decision areas:
x -~

1. Decision to change the job description’%f a principal
. .2.’Decision to change che job description of.a teacher -

3. hecision on the performance of a teacher \

More than 50 percent of the admifistrators feel that they only
provide information on decisions to change, plan, deveLOp obJectives and

aluate the orientation and professional.development program for ESY. The

adm{nistrators obviously feel these decisions_are made at the central
office level. . ‘ =

»

None of the administrators felt he’ made the decision to use the quin-

mester. Almost 50 percent indicated that they had no part in the decision.
Yoo s ’ )
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“ L]
In general, the administrators have a strong sense of power in.
decision—ﬂ%king. However, there is verx\shrong agteement that they have . -

no power on certain decisions that are made at another level of authority.

L
1

Teachers. ACLordlng to data from the "Opinionnaire for Teachers and
B » A7
Administrators," only 29.4 percent. “of the teachers indicated that the

B
i .

organizational structure’provided them the opportunity for direct input

e R \ . “ o

\
in decision making and polityvdevelOpment for ESY always or almost always.

Thi° is ‘a strong indication of a‘feeling hf powerlessness, and data from

L

thC "Decision Point Analysis" are even fmote revealing, . Sixty—four and six-

- -

pras

tenths pexcent said they had no part in the decision to participate in <
I - . 1 t. % “
ESY ahd’ 2 d'nevednr cald they had no part in the decision for a paréicular
o0 - - L » . x - °
¢ school tor partiCipate. . ‘J " L R -
. ) . . 5 ) : R "
, Approx1matelv 45 percent said they made or _recommended the dec1sidn
. . -y ° °
for their own participation ln ESY but more than 50 perLLu: only prov1ded’
N - e - . o - ’
information. . . 0_,., . ‘J- L
. - » * . . O ‘

) 7.
change the job description of a’ principal or tcacher, evaluate a tehcher

) T

or principal, or change thé ESY pxogram. Seventy-two “percknt of" the teachers

N .

indicated that,they had no part in planning the professipna’ developmenL/ -

o

program for ESY, and 60.8 percent said they had ru?part in settinb the

* ..

. objectives ton?the program. © 7 L.

Eighty-one and five tenths percent of the teachers responded that

they hidigo(pért in the decision to use the quinmester pian of operation

-z - N -

: . N
for ESY. This is' an extremely high indication of lack of involvement. In
Ny .

-

N

\21

Basically, teachers Selt little sense. of power in the decis1on Y ;>k‘¥"\\ .

view of the "mountain" of research that shows that individuals who participate-

in developing decisions are more likely to have the skills, understandings,

’

and motivation to carry out those decisions, it appears the Knox County

School System should’ exa;ine thelr decision-naking prgcess.
123 13*;
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Supervisors. ﬁight supervisors responded to the "Decision Point *
Analysis." Fifty ?ercenc of Ehe.Superv%sors said «they had no part In

z
.

@&ither the detision for Knox County to participate in ESY or the decision
_ ’ .} ;1“ M .

.
. [a] . . . N - . N -,
for a partlcular school to partidﬁgate. Slxty—Lwo and five-tenths per~
. . “
. L )

[y

cent indicuted no part in the decision for individuals to partlcxpate,
R .
Seventyiflve percent of the supervisors reacted that they either had o

N L4 .
>

W'part or only provided informatipn for the decision.td cﬁagge the orienta- - -

~ . o
s - \‘n = L

, . tion program for ESY, But, éf.Z'percené said they eithcr made or recommended

3

- -

v . . o ‘ . . -
. the decision on appointménts to committees to dezgxép ot ientation programs
A ~ . . . N
L X ~ . o .
‘for iﬁv, In thi area the supervisors show a feeling of "power" and it is
<+

- . < =
» x

provaoly an indication that central office adm1n1strators rely heav;ly on

s -

A s -
\ Y P w
supervisors for feedback from local chopls. ] C

i . -
. . . - =

_— Seventy-five percent of the Supervisprs responded i at they had no .
fa . Batds- {

part or oaly provided information on the decision concerning who shgul&

ES
. -

plan‘the professional development progtam. Fifty percent of the super-

r'd

» o * k] .‘\
visors said they either madé or recomménded the decision on the objectoves

- 5 5

for the professional development program, but 37.5 percent said they had
ml‘ 1 AN
no part. Supervisors felt almost the same way about their pqrtﬁin decisions

-

concerning the operation of professional development programs, .but 87.5

P <

percent said'they had no part, or pxovided‘inféimatibn only, on decisions -

. - L4

for program evaiuation. , ~ ' - 1/ .

Seventy-five percent of the supervisors said they had no:p(zt in the

- L0 . Pt
decision to use the quinmester plan of operaticn to implcment ESY. ¢

¢
-

" pDecisions Concerning Curriculun

The last section of the "Decision Point Analysis" dealt witH decisions

x v
. " -

concerning the new curriculum developed for use in“~the ESY schools.*

-

2

o
Y

’ s ' . e
Responses to those items indicated that, in general, the Knox County

“
..

sy - ) =
a
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”»

* ' h
oo . currlculum supervisors perceived themselves as having had ariarger role

. * ~ ~!? ) .

-

in decisfon making with regard to™the curriculum thdn dld‘%edﬁhers or

* . . . [ .
e i Jdminlstrntor» associated wrth the ESY Program. N ) . > .

b e N N = 1

Regarding the decision to develop the new gnrricuium, 56 percent of :

- . v
., - -

+ s the supervicors felt they had either redbmmended the prsferred decisicn-*J-

<, ,n

.or made it (37.5 percent said they uad actually made/the dec151on), whxle

I > *

AN - only 27.3 perdent of, the ajmlnistrators and 21, 7 percent 6f the teachers .' )
.. -~ PR

felt tﬁey had had this level of input. More than 63 percent-zf\the . N

. R . . v R 3 ¥
. P
.

- administrators said they ha& provided informatign on1y, and 68 pe:ceﬁe
. » i g -

4

of‘hne teachers felt that théy, had had no input at all in conn
thig decision. N . 3 . :

Supervisors felt much mecre :esﬁdnsible'fof‘forﬁulating-goals,and

- v - t
‘\ -
ohjectives for the new curriculum than did teachers- or admrnistrators.

v AR

I - o‘ - _ﬁ’
Responseb in the categories reccm¥nuf ot ‘make the‘aeclslon totaled

’ t
4‘.1 ¢

62,5 percent for suwarv1sors, 42, 9 percent f.r *eacbers, 31d 27.3 percent
‘F] ~bd .
v & -
- for administrators. Forty pepcent_of fhe»teacners felt they had not

{4 2 e L3

# by . » ., &

érticipated at all in the formulation.of'éoale.J A1m5§? three—fourths .
\\\\. of tie admi: lstrators responded that\they had'cjgy pr;videdllnformatlon.
Superv1sors ¢laimed more”resp;n51b111ty for &he‘&%cision to deyelop
. s
‘ rurritu;um.modules (37 5 percent sald.they had made ot recommended the

. } dszET;;;/;;an did teathers (30 1 peltent) or admlhlstrators (27.3 percent)%‘

] - |

o Hewever, the, Supervisors ds a group were widely split on this issue: 37.5
. ’
‘Q' prreegt said they hig’gade the dec1sion, while 37.5 percent sald they had

-

not parficipaced ‘at all. ”he remaining superv1sors felt that they had
;pronided_Luformacion,only. Nearly 60 percent of the teachers responded

PR - , L

that <hey had had nc sart in the decision to develop curriculum modules.

) ! ’ .- .
Appurently ESY a’ministrators assumed the principal responsibility

’ . g - : K
" for deciding to employ teachers to write the curriculum modulee: 45.5 percent

.. - . (
N Iy
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. . 3 .
of the administrators said they had made or recommended the’decrsluu,

f »
“‘ . .

. a0
while 37.5 percent of the supervisors and 22.8 perccnt of the teachers . *- ©

felt' that they hal had the same 1EVel of 1nput. Almost two-thirds of

~
- ’

L4
. the teachers and more than one-third of the supervisors said they had
& .8 - L

- -

not participated in the decision?to employ teachers as module wiiters., - ‘e

A~

»

; o Slmllar proportions: of‘supervisors (3ns percent) \admlnlstrators
- .- S, [ .
- %

| ) ©(36.4 percent), and teadhers (33 1 percent) responued tbat thLV had °

4 I
.. (\ , Lo

B recommended or made the decislon concernlng gu1de11nes to,be used in
‘ . R - -
' s deve]oplng curr1cu7un nodules. Again there were s1gn1§1cant sp11ts,

3 - '{ . e ‘« - 3
F : withimthe three groups Q‘th regaru to extent of part1c1patlon 1n this .
‘ (Li : . 13 LAY

r, 4 g '
~ N - L o -
"decision. Almost 60 percent of tHe teachers and 37.5 percent of the T

N \58 . ~4- »\ \ > * b
% ', supervi ors replled that "they had not artic1pated*at all 1n thls dec151un, -

s é: whnile 54.5 ¢ percent of the agmlnrstrators felt that they had simply provided
. L . ‘ - - . ™ . * .
t /‘& :

.

v .
- Supenv1so*s and téachears aSSumed pr1ncipa1 responsablllty for

2
N *
& Yoo d > - ~
. content of:currxculum modules. Responses in the 'make’ -0 ‘recommend’
4 : . . . . o )
G . .
,'3 {’ columns’' 1ncluded 62 5 percent. for superv1sors and 48.3 percent for teachers;,
:

.. A .

&
L oar T "h

) s but only 9 1 percent for adm1n1stratons However, thﬁxﬁattern o€ 'some

| . ’ 2o~ o

l .

; - 1nvolved-sone not 1nvoLveu« cohtlnued for superv1sors and teachérs‘ 37.5
t - * !’; . - L . -

‘- . -percent oﬁ the supervi ors and morc thart half ot the teachers felt that

* ’ R

-
o . 0 e

-
e

,\& co ncernrng specific content of the curr1crlun~modu1es. + . r

-
.

:

l

1

B - they had not part1c1pated or bad provided 1n ormatlon only for ‘the declslon

’

. <, & *

o~

-

| Alpost three-fourths (73.6 percent) of the ESY teachers felt that they "~
’ were able to make or recommend the decision regarding the extent to which u

- ¢urriculun module wac used by the classroom teacher. Yet even in this area
[ k
L

. 'whigh invelves what an individual teacher does in his own classroom, nearly
l < ) + 20 percent of the teachers said they, did not participate at all ii the

4
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“decisidn.  Half of the supervisors felt they were responsible for making

“ “

-
At -recommending phis decisidn, but 37.5 percent said they had no input.

a
- LN -

¥ administrator reported that he had actually made this particular

LA

deéisioni But 91 rercent replied that they had recommended the decision

PR

Sr provided information.

. Supervisers (62.5 percent) and teachers (59.6 percent) assumed most

of the responsibility for makling or recommending the decision. to moéify
and/or revise the content of curriculum modules. Only 27.3 percent of the
administrators reported ghis extent of participation in thé decision;

63:6 vercent felt that they had provided information only.

Responses to this curriculum section of the "Decision Point Analysis"

indicate rather clearly that teachers, adminisfrators, and supervisors

associated with the ESY Program perceived decision making with regard to

the ESY curriculum Qg'highly centraiized. High_levél adnministrators and

three supervisors (primary, middle, and secondary level supervisors) at
f

the central office formed a curriculum steering commitfee which was respon- -

« N

sihle for making most of the curriculum decisions; principals at thg schools
{.he building Jével administrators) and content area supervisors viewed
their roles a: negligible in some cases, providing iwnformation only ﬂh’
other situations. Content area supervisors and teachers saw themselves
as having more powe; in making the decisions regardingAmodule cuntent,
usage, and revision than in any other areas.

Approximately one-third of the ESY teachers felt that they had parti-
kipated substantially (thé& i», cither recommending or making key decisions)

g

in the éufriculum development decisions. These undoubtedly were the

teachers who helped formulate objectives and/or wrote curriculum modules. "

But approximately half of the teachers reported that they had not participated

7 g0

.

.‘:“




Even in connection with the decisions

at all in currigulum decisions.

-’

that could involve teachers most closely, i.e., module revision, and

l . 3 ! i’
N extent of module nsage in the classroom, one quarter of the teachers . s &
/ J
' /
/ "
perceived themselvos as havirg played no role. . /. :
L é . / .
Psychological and Technical Support’ for Teachers -

Apprax1mately 57 percent ?f the teachers.responded ~via the ' OplnLon~ e N

*  naire for Tedcher@ and Administrators" that when théy have 1nstruct10na1
-

problems, consultants with approprlate subject matter édmpetence are bﬁ‘

. N : “ ! 8
The. teacher also responded positlvely
l

’

_the?étaff alvays or almost always.

’
J

- , to the follow1ng dimensions of instructional support: . .

~ - ] [ . “

Y
Instructional consultants ate accéssible when needed . j
[

2. -The quality of supervisory servicés is adequate or better

Instructional consultants are a sdurce of technical help

Instruct10na1 consultants are competent to help local schools
‘with curriculum dévelopment and evaluation. .

’ ¢

However, less than 40 percent of the€ teachers said instructional

. 4 !
H ~—

14
. consultants are a source of new ideas for innovative programs always or ,

kS

almost always,

" The same percentage (39.1) said these consultants are a /

x

. source of psychological support always or almost always; and 33.1 ﬁercent

- .

[
L {
i

indicated they provide feedback always or almost always that helps them

o . [
‘o
|

. improve their effectiveness, :

. . . T e ;
Apparently teachers view instructional comsultants as accessible
4

and technicélly competent,

P !
but not as sources of innovative ideas or

~

psychologicai support.

-

These findings indicate that teachers are not wholly satisfied with

-

R

'

¢

v

o

'the instructional support system. Going back to the section of the' question-

naire on staff sa;isfaction, only forty-two percent of the teachers‘responded
that they are always or almost always satisfied with the program of in-
st;uctional‘supervision for ESY.

) ' ;28 1\"1'0
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Summary,. Conclysions and Recommendations '’ * .
e

.

" In view of the time limitations, the program of or1entaL1dﬁ anaw

development for administrators and supervisors was remarkablv L
’

-

effective. Basicaily, administfators and supervisors have very

positive feelings about the program. However, ther& was a strong

‘e . I3

. feeling that there simpf& was not enough time to get ‘ready for the

prograim. This caused a lot of problems that could have been
o ‘E -\ s ‘ 'Y’
avoided. The admlnlstrators and supervisors_ aIso indicated a lack
~' '\.
-1 \
of involvement in -the plannlng aof the profess1onal development T

s

prograva “There was ‘a deflnite.fhdication the program needs to be ‘)

v, -

’ .

contlnued as ESY cOntlnues to develop.
-, “ g - o . . . - "
ﬂIr,is recommegdedtthat khe program of professional development
% 1. .

for admlnlstrators be contlnued and extended with more empha51s .

IS
N ? “« ’

on the follow1ng - , %

»

-a. Greater dinvolvement of administrators and supervisors in

planning and evaluation of program . .
- . .

b. kRelatlvely greater emphasis on needs analysis, program
‘ develgpment and program evaluation .

c. More structure for program

d. More transportation of ideas among schools
¢. More opportunity for vi31tation of other outstandlng
programs

In goneral, the teachere did not'react‘favorably to“the program of

orientation and professional‘dévelopment for teachers. There was

a feeling that time was too short. They failed to get the modules

early enough to prepare for their use. ; Many teacﬂers are not using
; ,

the modules, and some are not usimg them effectively. Theﬁgeachefq

whe participated on the curriculum committees and those who wrote

the modules had great professional development experiences. But,
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»  « "reaction to ESY in géheral than n0n~participqnts. " The participanbs

- “

other teachers did not. These Leachers felt left ‘out of decisions

x

. related to curriculum develepment and did not consider themsel ve&
. v .2 . O

ready for‘the é%bgram. They ¢id n&f react favordblybto the program

T

of proﬁessional development on the "OpggiahEEEre(for Teachers

=

They d1d not,feel that thdy weyge 1nv01ved in’ the p]annlng or evalun—

v
»

tion of that pxogram..;mhere is a strong indicatién of back of con-
=

51stency among the programs of profeqsxonal developmenL Qhac occurred

.
. ‘e 1

¥ N » . -.'{ L]
at the loca1~school 1evel ‘ N '
- 1 ! \1 " . . -
- N . i - ’
The Summer quinmester participants had « much more positive

Ll ‘ . : -

.were heavily involved, and theresisﬁg need to get hhe rest of the

teachers involved; the program of profess1ona1 development 1s one
way to do it. ) . ’ . . :

-

It is recommended that consideration be given to the following

v e

factors in the development.of the program of profess1ona1 gcowth

-

LS4 — -
- <

for teachers. .

3
a. Greater -involvement of teachers in plannlng, implementing
and evaluating the program *

* ~

b. More.emphasis on teacher evaluation of modulcs
A
c. More empha91s onPteacher cooperation in the dcvelopmcn(
. and revision of modules - ,

(Eypioration of development,-usage, and revision of J
modules could be the focus for an intensive professional
rdevelopment program.)
A . ¥
d.. More emphasis on planning and implementing professional .-
development programs at the local school level with greater
cooperation among schools *

” e. More opportunities for teacher visitation of outstanding
programs.

~ - . . )

“f. Continued emphasgis on the evaluation of the work of the

curriculum committees with "across the board” involvement

Qf tegchers in this process.

Administrato-s, supervisors and teachers feel that-they have a clear

» -
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,and informal. & \ \

.
. A
1

under-tanding of their role in ESY and the authority and competence

to -carry it out. However, all of the administrators and supervisors
1]

indicated that their jobs had changed substéhtlull& as a result of

ESY and that there was just-more to do. Some adjustments had been®
. LY

3

made; but in a substantial number of cases, administrators and : L

~ “ -

supervisors were burdened by the new responsi%ilitiés and felt thati

B

they were overworked and, in some cases, forced to neglect certain
* 3 v -
aspects of their work. It is recognized that some of this was

caused by the newness of the program, . 5

It is recommended that job descriptions for principals and
supervisors be c%refully develope}\and efémined in view of ESY.

. .
Adjustments should be made if neéeésary.

v

Administrators and supervisors feel a genu%ne sense of achievement
. " s

and satisfaction from theic%?prk in ESY. However,‘only half the

teachers share the, same degree of satisfactifn, and only a small

-~
N

percentage of teachers expressed the feeling that their administta-
tors and fellow students were a source of recognition. ) A

U ‘ ' )
"It i5 recommended that administrators attempt to determine

R 5

why teachers do not feel a very great sense of achievement, and

! . - .
why administrators are net perceived as a source of recognition
. :

N ] * N 3,
by teachers, and then attempt to develop a definite plan for action’
. 3 N < LS
Administrators in the Knox County School System have a strong sense
L
£

of power in decision making. They feel that they.are "in" on what

-

is going on in the system. hey indicated a heéyy sense of involve-

» T

mént in decisions relating to ESY. Tﬁg{é is evidence that th%s is

]

a function of strong communidation linﬁages that are both formal
- N

-

v
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3,
\ developed to“assure greater involvementiff teachers in decisions
; » “ ’
. . .
which will affect their 1ives in such crucial ways. * .
v =\ R L% K -
' B . % - .

oo i oty .
6. Basically, data from.all sources 1nd1cdte that teachers felt .

; *
»11ttle,;ense of power in degisions relating to ESY, job descriptions

fqr\teachers and administrators, curriculum development, and

Q
~

. evaluatlon of teachers~ana administrators.
a4y “ t *
Te It is recommendedwthat a study be designed. to determine more

.- * /

specifically why teachers felt this way, and that. plans be

[N

Y
*

“

7. Subervis&gs_felt a lack of‘poJer in decision\\éh ESY. They even
1ndicated ‘a lack of power in the plannlng and eValWation of the -

-

pregram oﬁ\?rofessional deVelopment foglESY. Supervisors have B

. a heavy stake 1n th1s program. They have t }orked long hours, are

- -

heavily commltted, ‘and appear to be,fompetent o

It is recommended that an atLempt bc'gade to and 6ut more

about the feelings of superv1sors on iuvolvement in dcctsjon—

. -

CL makin agﬁ that an effort be made to get them more anolvod
% g Ji4

”

.

L)

8. Teachers are not entirely satisfied with the insttucticnal .
4 support systef for ESY. They view rheir supervisors and’other ' *
»
instructional consultants as compétent techn1ca11y, but not as
~

sources of psycholog1cal support or feedback that«would help them
< ) .
improve their effectlveness. These findings should be StUded
3 P
- \%
in connection with item #4 above since the quality of psycholognua]
. LT

and . technical support fbn the program would certalnly*have a N

s Y am——

bearing on the sense of achievement and'satisfaction'teachers

derive from :their Qork.

-

S



G. COST ANALYSIS

George Harris and 0.K.- 0'Fallon

\ o

A yet of three instruments (see Appendix C) has been daveloped to
collect iﬁ§?rmation needed to deo an analysis of costs and compare these
costs-~that is, the costs of the Extended School Year operation--to the

three previous yéars. The instruments consist of the following:
~— .

A. A building level data fétm which includes basic information

such as the name and location of the school, ‘the grades in

5

the school organization, and a brief description of the school
v

instructional organization. This form also asks for teacher

- . hY Iy

schedules, class enrcllments, and teachers' zides' salaries,
B. A district level data form which identifies the total number
of teachers in the county, number of teachers in each attendance
\

unit in the Farragut district, the number of students in average .

“

daily membership by the county and by the units within the
.« Farragut district, cost'ghd size information relevant to
“buildings and sites, instructional space available at each

attendance center, and information relating to equipment.

A

C. An Extended School Year Cost Analysis Breakout Chart for three
fiscal years before and following the begiﬁning of the project.

Accﬁunts inelvded range from the twenty-one hundred (21090)

sexies to the forty-~one hundred (4100) series.

The instruments were developed and presented to the"members of the

]

school district central office for comment and criticism. Revisions '
were made in the instruments to make them easier to use and also to make

them computer usable.

-
»

The instruments, when used by the school district, will provide data*

.
»
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N A
which will make it possible to ansyer Lwo questions. The [irst, "What
are the costs per pupil of the educasion programs .under the Extended

School Year as compared with the cost§\<f the programs in the Farragut

district durlng the three years precedlnb the nrOJect9" The second

.
I

question: '"Will 1ncrggses in the operational cost of the Extended School -
Year Program be offﬁet over a period of years by reduction'in.capital ’
outlay costs?" The extent to which these‘t&o ;hestions can be answered
depends upon the extent to which the data requeste from the school
digtr§pt can be supplied. h ' ~ )

The instruments‘are,ﬁow in the hands of the schooi district and the
data ;re in the prﬁcess of being coliected. As the data ‘Ybecome évailablo;

3 .
they'will be subjected to computer analysis by a program-v y similar to
the oné used ;n'the cost analysis of secondary school vocational-
technical edﬁcétion programs recently'completed by reseaﬁchers from the
Department of Educational Administration and Superv@sioh and the Bureau
of Educational Research and Service.

It is anticipated that the déga will»Bé availab}e in the near ’
future; that the computer program can be modifiﬂd‘to receive and‘;nAIyze
these data; and that a progress report can be maﬂe;%Véiidble soon. The
first progress report will ipcludé a cost compa%ison of the first’ two
quinmesters with the three-year avarage cost preceding Ehe beginning of
the projeét. A second progress report w%ll inclu&g analysis of the data

from the third and fourth quinmesters compared with the three-year

average and a cost of the four quinmesters comparea witn the threc-year

"past’ hlstory. The final progress report for the first full year of

operation for the project should follow the end of the' summer quinmester

*

and relate specifically to the cost of the summer quinmester with

> [

the three-year average and then spébificaLly to the total operation of :

- - s
- «
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the flve quinmester: with the three~year average. The dimensions of

1

the computer program'for'analyzing the data will EEpend to a degree

upont the extent of availability of data.

I
accuracy as, soon as the flr:t fulll set of completed instruments is

This can pe judged with more

returnpd from the school district. )
1 . : - -

|




x

»

%

ERIC

Aruitoxt provided by Eic:

H. A SURVEY OF VOTER OPIN1OH ABOUT THE EXTENDID SCIOOL YEAR
Jerry Kondwros

-
-

vverview .

As part of the'effort to evaluate the Fxtended School Year Progran

he -

in Knox County an opinionnaire was developed and administered via mail to
~ *

[

aﬁsamble ot 383 residents of Knox County.‘ The purpoée was to survey

community attitudes about the Extended School Year Program and to assess

the degree of positive or negdtive attitudes in the community relative to

rs .

certain programmatif components of the Extended School Year Program.:
L

-

13
. Sampling Technique =~ -

]
+

et . L I
The sample elected was representative of two school areas within

the Knox County School System. The first, identified as the Cedar BLuff-

: v . o es : N
Farragut School area, contained zamllléé‘bﬂ students who actually partic-

ipated in the Extended School Year Program.’ The second area included

-

residents of the Halls'Community,’whgse'schoéls did noc participate in

, the Extended School Year Frogram. In order 'to simplify further inter-

pretation of this report, the two areas surveyed shall be identified as
» 5 -

fifsc, the’ Target Area (Cedar Bluff Jg; Farragut Communities)’and second,

N a

. .
‘the Non-Target Arda (Halls Community) . Populations of each area were

- . v . )

identified by voter re%istrdiion records obtained from the Knox Countly

Election Commission. Total population of ‘the Target Areva (North Cedar

Bluff precinct) numbered 2,198, while the ﬂon—Targét-Area (Halls precinct)

reflected a total of 3,368 rcgistered voters. : .t

>

In an effort to obtain an equal sample from each area, a systematic

'
13

i . . .
linear random sampling technique was employed. In the Target Area‘every

2

- x -

)

: <« 136 &3

:




E

O

Aruitoxt provided by Eic:

RIC

- 8

eleventh nume was selected from the voter registration records, whilv
. - ~

every seventeenth name was sclected {rom the‘voterzgggistidtiun re. urds
. <

L

in the Non-laruet Area. [The,resdlts were: the Target Area samplc equaled
191, and the Non-Target Area sample equaled 192, - A copy of the cover
s

letter and questionnaire (sge Append%x D ) was mailed to each ﬁérsan

» . .

Jidentified within the Target;apd Non-Target areas, creating a total samnle

.
- - .

0f*383 residents. - . .

4
The return response to the questionnaire totaled 42.8 pércent ot the
. o N

.

383 sampled, or a return of 163 éﬁmplbted ques;ionnéirés. Followiny this
N . . . . r -

N

e, . > .
return a telephome follow-up | “ocedurd was empldyed as,én effort to increase,

i

returns. This {follow-up procedure was dlrected ata 20%Z selected sample

-

of delinquent returnees. This method produ;ed no additional responses.

L4

Before adequate it erpretatlon vf tiése data can be accomplished, it must -
. ¢ Q

be noted that the results incorporate some degree of sample error, due to

LY

. .
the fuct that the rccommended, sample size of 363 respondents for the totral

-

population’ of 6,566 was, not achieved. ~The numbr. of reSpondents represLan

sore 2'; percent of the population of registered voters ir the Target and

: 5
Non-Target areas., . ] :
~ . o o .
. - 5 .
. 5 . ’ .
- Pregentation and Analysis of Data
b} .

Tetal Responses

" - )
. o Y . .
. The data shall first be presdnted as total responses from both the
. )
Targét and Non-Target Areas. .These data indicate the exteut of agreement

or disagreement of the sample relative tu certain aSpectS~of the Extended‘d

School Year as rellect;d on the questionnairc. .
. \ : . o
> The data ‘n this section, as well as the remainder of this,reporc,

shall be presented .in the form of mean écores,\frequencies and percentages.

Intecpretation of the mean shall be as follows: ‘ .

y <13 2907 V s
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reflecting gtron} agreement; mean scores of 3.00 through 4.00 indicate

disagreement, with 4.00 indiéating.strong disagreement. * o .

re(ommended sample size of 383 respondents, but ebouid even in view of
this limitatiOp, provide constructive insight into the attitudes of the
Knox County community about the 'Extended Schaol Year. The data;presented

in Table ITI.1 combine both Target and Non-Target areas .

questionnaire, the proportion of agfee -~ strongly agree résponse§»wasz_
significhntly greater than would be expected on the basis of'cﬁance alone.’
The infeqence'to be drawn is that af‘ledst this sample of tle votigg public*
is quite positively oriented toward ESY end toward educatiena},progfgeying'

of’

B

o information about the courses of study in the Extended School Year-
9\&" |

Q

respondents, were in strong agreement with this statement, o
p ¢ g ag ; -

disagreement by 42.3 percent or sixty-nine respondencs. By colldpsing

’

-t .
Liie

58.7% percent of the respondents indigcated a desire to obtain more .specific

“

“lean scores of 1.00 through 2.99 indicate agreement, with 1.00 R

v

o T

. .

These results, orce again, represent only 42 8 percent of the bvtal

. . . x

- =

. -
»

- P
# " s

. . - - .
.

«

A one-sample chi-squaré test revealed that for every item on the

R »

.

.

«

€ LT A
» .

- .
e " AY

the Knox County Schools. '

« . 3
ey ~
. -

The statement which received 'the highest rating was's;atement G ™~
"Every high scheol student should hé%e the opportunity to select

. or choose several courses whidh are of interest to him or her.'
o .

- .

The mean score was 1.462. Appioximately 58‘percent: or Qinet&—fcqr'

®

v - .

The statément to witich responses were most .negative was gtateﬁent

. s =
f
. ¢
.

- *

'I-have received as much.information about  the* courses of study

.
1

in the Eztended School Year as I need to know.'

3 -

‘This statement possessed a mean score of 2,701 indicating slight

[ . .

~ R s -
response percentages in the "D" and "'SD" cqlumns it_was found that

L4

: ) Lt
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. Pn the o' Ny hand, the ceneral inforration.cawpa%gn implemented to -
* e L'} . -

intorm the (o' wuaity about the Extended School Year.'has proven very citeetive.

t - . . .
s, ’ s . 5 -
the data Indicate that 73.6 percent of the respondents have receivedsinouyh

- j;nfbymatjbn to know what the Lxtendod Schocl Y-sre is about’ (Statement A).
4 . ; ' I,/ N . ¢ . . N
A Further eramination of f{able 211.1\}ndicates the following pesitive
. t . \.\

gommunity attitudes toward various Supporitive concents relative to an ESY

.
[

{ . {: 1 S9.76> percent of the respondentd agreed (X = 1.60%4) that while *the
- 'ESY may nut reduce educationa i.osts, it can provide fo- greater
useé ¢’ school buildings and relieve overcrowded schools.

» -
.
.

2) B82.8 percent of the respondents agreed X = 1.811) that an elementary
student ¢pho works with two or mors, teachers in a team has more
advantagks th.e 1f he or she worked with only one teacher per year:

this statement could be interpreted as a positive inclination ._oward

the team teaching and dpen space concepts. ’

3) 81.6 percent of the respondents agreed (X = 1.771) that familiese
should' select vacation seasons and not depend cn t*- usual summer
school vacation pericd, )

. .,
L. "5y 77.3 percent of the respondents agreed (X =,1.967) that the ESY
‘ Program should be offered to other ‘parts of,the county, -
5V 73.6 percent of the respondents agreed (i'= 2.129) that schools
,¢dn be organ.ced so children zan return from vacations at different
times without causing tiam special p+oblems or hardsgﬁps. -

6M72.4 percent of the fespopdenﬁs agreed (X = 2.067) that the Extended
)Brhool Year could improve education in Knox Coynty. :

LY
- N

. > LS
> /% Im addition, Table LII.l indicated that 65.7 percent of the respon-
dents polied agree (X = 2.267) that the. Knox County Schools are
. providing adeguate educational programs for their students.

L4 L

A point which bears emphasizing:is tha rhe data presented'in,Tahlq

i - .

I11.1 indicate agreement on all ten sizteﬁipts presented to both Target .
Ny . .. v ". . )
mnd Non~Target Area respondents. . ..

\ . . . . A

= I3

larget-Area vs. Non-Target' Area
In orler to obtain morc precise insight {nto voter opinion voncerning °

the Extended School Yedr,'réspondents‘weﬁe classified as Target Area --—-

* &
¢ - . .
: A g \ .

2 X
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TABLE 1II,.1
e P =
QUESTIONNAIRE RESPONSES FOR THE TIOTAL SAMPLE
(Including Target and Non-Target Areas)

/ * esponses by Percentasge
. - 1 2 3 4 No Mea
Sratetents SA A D . Sh Response ”  Response

A- 1 have received encugh Information [19.0 | s4.6 | 18.4 6.1 | ~1.8° 2:119
te know what the Extended School N
Year is about.

B. 1ae Extendejl‘ Schocl Year can 17.2 1 55.2 16.0 3.7 8.0‘ 2.067
improve education in Knox County. -

C. The Extended Schoo! Year Pragram® |22.1 | s3.2 11.7 3,7. 7.4 i]-1.067
should be offered to other parts T
of the county.

D. Families should be allowed ro ° 36.2 L5.4 9.5 2.5 6.1 ° 1.771
select the season they desire for : N
vacation and not depend on the ¥ - o
usual summer school vacation v - ot ~
peried. .

=y

E. While the Extended School yvear - [48.5 41.1 6.1 1.8 2.5 1.604
may not reduce educational costs,

- it can provide for greater use of - . .
school suildings and relieve . ' H
overcrovded -schools'. . 4

% LY . N
I-‘fI have receivedjas much infor- o [§i7+t 31.3 42.3 | 160 3,7 2.701
aation about thé courses of study ’ )
in the Zxtended School Year as I
need to know. . . i o ~

G. Every high scheol student shoulcg 57.7 1. 36.8 2.5 1.2 1.5 1.462.
" have™ the opportuniiy ro select or -

choose several courses/shich are - -

of jinterest to him or her. . ~ ‘

H. An eledentary student who works 35.6 | 47.2 1 12.3 2.5 z.5 1.811
" with two,or more teachers in.a . :

tean has more advantiges than if *

he or she torked with only one .. ‘

*  teacker per year. . .

1. Schools can be organized so 15.3 58.3 15.3 6.1 4,9 - 2.129
childrest c~n return from vacation - g~ - :
al different ‘tines without causing .
them special pi/' lems or hardships. 1. . .

"
e
\h
.

W

J. Th_t" Ko County Sclwols are pro- 8.6 57.1 R 8.6 10.4 2.267
s viding stadente with the kind of ) )

edncation! ‘exper fenes that they

need., l

N e —— —————— e o — - mm—
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those ruspundents who llve in the Farragut, Cedar Bluff or Ball Camp . ,

I )
o -
-

School Area.

N

|
|
|
|
|
|
l
|
, Sahuol Areas, and Non-Target Area --- respondents living in the Halls . |
1

,- It should be noted that the following data represent total respouses

~ =

.ot each group, that is combined responses of both parents and ne..-parents

»

in the Target Area and thie Non~Target Area. -

Analysis of Tables’IIIaZ and III,.3 reveals differing positive atti-
tudes between Target and Non-Target Area rgspoﬂae;ts. The stat®ment which
rereived the highest level of agreement was item G: students should have
the opportunity tg select or.choose several courses which are of interest. ’

In total, 95.6 percent of the Target Area respondents indicated agreement

(X = 1.425) and 93.2 percent of the Non-Target Area respondents also agreed

Anal™Y
o~
=i
I

1.507). The statemert which received least agreement from both groups

.was item F indicating that respondents have received as much information

- ; .
about the ESY courses of study as they need to know. Only 42.7 percent

of the Target Area respondents indicated agreement (X =~.2.624) with this

statement, as corpared to 32.5 percent of the Non-Target Area respondents

(X = 2.792). -

¢

. Chi-squ.are statistics significant at, the .0l level indicate that

Target Area rzspo?denrs are m.ch more positive than those in the Non-Target
$ v

Arek aboit the following three statements shich are supportive of the

B

Extended School Year: . . ¥

1) Statement E - While the ESY may not reduce educational costs it
can provide for greater use 8f school buildlngs and relieve’

overcrowded schoels. > -
Almost 96 percent of the Target Area reSpondents agreed (X = 1. .483),
while £2.4 percent of the Non-Target Area respondents agreed (X = ‘.750)

This statement ranked second ir. both groups.in t.:ms of the percentage
of respondeuts in agreement and posit1ve group means.

<) Statement D - Families should be gllowed to select the season they
desire for vacation and not depend on the usual summer 5chool
vacation period. -

,, w273
ERIC ' :
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TABLE III.2 ) ‘

N

’REQPONSES 3Y PERCENTAGE FOR TARGET AREA (CEDAR BﬂUFF, FARRAGUT,
’ BALL CAMP) AND NON-2ARGKT- AREA (HALLS OR OTHER) ..

(Combines Both Parent und Non-Rarent Respondents in Each Area)

¥

. - v Response by Percentage * -
Target Area Non-Target Area )
1 2 3 4 1 2 3 4
Statements SA A D SD SA A . D sb
A. T have, received enough infor- 25.8| s1.7| 14.6| 5.6 (| 10.8| ss.1] 23.0( 6.8

mation to know what the Extended
School Year is avout.

B. The Extended School Year can 20,21 58.41 13.5) —e—e 13.5} 51.4; 18.9 8.1
improve education in Knox County.

C. The Excended School Year Program | 21.3| 65.2| 7.9| -——-1}| 23.0] 43.2] 16.2] 8.1
should be offered to other parts : -
of the county. ’

D. Families shoild be allowed to 34.8 53.9 3.6 —— 37.8 35.1 14.9 5.4
select the season they desire - ) A
for vacation and not depend on
the usual summer school vacation
. period.

E. While the Extended School Year 52.81 42.71 2.2} -——1| 43.2| 39.2| 10.8] 4.1
may not reduce educational costs,
it cam provide fer greater use of
school’buildings and relieve over-
crowded schools.

kY

F. I have received as much infor- 9.0| 33.7} 37.1] 15.7 4.1} 28.4{ " 48.6] 16.2
mation about the courses of study
in the Extended_Scheol Year as I
need to know.

G. Every high school student should | 59.6) 36.0 1.1 1.1} s55.4{ 37.8] . 4.1 1.4
have the opportunity to select or -
choose several courses which are .
of interest to him or her.

H. An elementary student who works 36.01 47.2| 11.2 3.4 35.1| 47.3} 13.5 1.4
with'two or more teachers in a
team has'maore advantages than if
he or she worked with only one
teacher per yecar. :

I. Schools can be organized so 18.0f 59.6| 14.6 3.4 12.2] 56.8] 16.2] °9.5
children can return from vaca-
tions at different times without
causing them special problems or
hardships.

— :

J. The Knox County Schools are pro- | .5.6| 57.3{ 13.5]| 10.1 12.2| 56,8} 17.6 6.8
viding students with the kind of .
educational experience that they
neéd.

7
* Target Area and Non~Target Area rows may not equal 100%Z. due to the
exclusion of non-respondents.
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TABLE TII.3

MEAN RESPONSES FOR TARGET AREA (CEDAR)BLUFF, FARRAGUT,
BALL CAMP) AND NON-TARGET AREA (HALLS OR OTHER) .

(Combines Both Parents and Non-Parents in Each Aréaf

2

Mean Responses

ERIC

Aruitoxt provided by Eic:

~

»
Statement

Target Area

‘Non-Target Area

T L3

oy

| .
I have recelved enough information to know
what the Exténded School Year is about.

2.00

’

2.260

-

B.

The Extended School Year can improve educ-
ation in Knox County.

1.927

£2.235

The Extended School Year Program -should be
offered to other parts of the county.

1.857

2.104

Families should be allowed to select the
season they desire for vacation and not
depend on the usual summer school vacation

1.690

1.870

While the Extended School Year may not
reduce educational costs, it .can provide
for greater use of school buildings and
relieve overcrowded schools.

1.483

I3

1.750

«

I have received as much information about
the courses of study in the Extended
School Year as I need to know.

2.624

2.792

Every high school student should have the
opportunity to select or choose several
courses which are of interest to him or
her.

1.425

1.507

i.

An elementary student who works with two
or more teachers in a team has more
advantages than if he or she worked with
only one teacher per year.

1.816

1.806

Schools can be organized so children can
return from vacations at different times
without causing them special problems or -
hardships. y

2.035

* 2,243

The Xnox.County Schools are providing
students with the kind of, educational
experience that they need.

14
2.325

2,203,
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| St At T
.

-~

this statemenc ranked 3rd in buth groups in terms of the percentage

of fespondents in agreement. A total of 88.7 percent of the Target’

Area respondents agreed X =1, 690), as opposed to 72.9 percent of
the Non-Target Area reSpondean (X = 1. 870)

3) Statement. C - The Extended School Year Program should bb o[fe:cd
to other parts of the county. .
~Wh11886 5 percent of those respondents who live in the Target Area.
» favored this statement’ (X = I. 857), only 66.2 perceiit of the Non-
Target’ Area respondents ag*eed (X =.2.104) %o this idea.

>

It seems worthy of note that a substantial maJorlty of both Target X

and Non

Ny

~Target Area respondents is Jin agreement with every statement ehcept

that dealmng wlth the need to know more abolt ESY courses of study )

I ) / ”

nespondents Whose Children Attended Farragut, %or_Cedar Blgfﬁ 5 chools
vs. Respondents Whose Children Attended Halls, Ball Ca;pior Other Schools.

-

- » The data presented in Table [11.4 represent the/mean attitudinal

scores of parénts whose chlldren atttnded 'those _schools pa"L1c1patrng in

<

the Extended School Year Program, i.e., Farragut and Cedar Bluff Schools,.
as compared to those parénts whose children attended schools other than

those partntlpatrng in the Extended School Year, i. e., Ball Camp, Hd]ls

« )

Tn general, the data revealed that reSpondentsvyhose children
part1c1pated in ESY had a more positlve attitude toward that program

than those whose children attended‘other Knox County Schools., Dif-

ferences between the two groups were statistically 51gn1f1cant on only two

-

statements however. ESY parents were much more commltted (chi-square

significant at .01 level) to the belief that the Extended School Year c¢an
. ) . . ) ,
rmprove education- in Knox County (Statement B) than were non-ESY parents.

- A chi-square value significant at the :05 level indicated that ESY, parents

also believed more strongly than>non-ESY parents that ESY could provide

.

greater use of '‘school buildings and relieve overcrowded schools (State-~

4 »

ment E). -

'
<

Y
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TABLE III.4 -

e

MEAN RESPONSES FOR THOSE VHOSE CHILDREN ATTENDED FhéRAGUT OR
CEDAR BLUFF SCHOOLS vs. THOSE WHOSE CHILDREN ATTENDED

-

HALLS, BALL CAMP OR OTHER -SCHOOLS.

Mean Re ipouses

Statements

Respondents whose
children attended;
ESY schools

Respondents whose
children did not

A. 1 have received enough informatiom
to knoli-what the Extended School
Year is about.

1.81%

attend ESY srhoolse

. 2.182

.

B. The Extended School Year can
improve education in Knox County.

2.344

C. The Extended School Ycar Progranm
should be offered to other parts

of ‘the‘county.

2.219

- D. Yamilies should be allowed to select

’ th® season they desire fer vacation
and not depend on the usual summcr
school vacation period.

1.970

While the Extended School Year may
not reduce educational costs, it can
" provide for greater use of school
buildings and relieve overcrowded
gchools.

" E.

1.879

F..I have recelved as much information
about the courses of study in the
Extended School .Year as I need to
know. *

2.610

G. Every high school student should
have the opportunity to select or
choose several courses which are
of interest to him or her.

~

b

1.465

H: An elementary student who works with
two or more teachers in a team has

. wore advantages than if he or she
worked with only one teacher per
year.

.
* '
e~

1.767

= s ’

I. Schools can be organized so ‘children
can return from vacation at different
times withoug cau$ing them &pecial

problems or hardships.

x

2.048

J. The Knox County Schools are providing
students with the kind of educational
q;periences that they need.

2.094

.

Total Responses

145+
t

O

RIC

Aruitoxt provided by Eic:

.
~

E

A peang

33




-~
*
»

h In all cases except stdtenent J the respondents whose children

attend efther'éarragut or Cedar Bluff Schools presented a more‘favorable

= th »

mean score. While the difference between the two groups on Statement J

#as not statistigally significant,.it might be hypothesized that ESY
. “'.'

parents exnibited a more negative attitude toward educational programming -

€

in Knox County schools in general, not becauss they afe displeased by what

is golng on in the ESY schools (indeed all other responses indicate they
. & '

are ‘quite pleased), but because they have 'some doubt about what may be
. T

happening in other Knox County schools.

-

- -

i If the results of the present attitudinal survey can be conside%ed'
valid, parents of children in Cedar Bluff and Farragut schools have

developed very favorable attitudes toward the rew ESY Program.

4 ’\.l§ i v ' >
Total. Response by Sex . ; .

~

The total sample (163). included 37.4 percent male respondents and

62.6" percent female respondents. The sex variable appeared to, have little

. 1impact upon responses generally. ®oth male and female respondent means

per ‘statement item were compared, and on eight out of the ten statement !

0

{
“mean scores, it was found that they varied less than .064. However, a chi-

\ ~
.

square analysis indicated that there was a significant (at the .02 level)

dlfference between male and female responses to—Statement F. Women respondents
bl

showed chh stronger dlsagreement with this item than men, thus Lndlcatlng

> . -

a stronger need for information about courses of study in the ESY program.

B

“

Total Response by Age

I

Table II1.5 provides a basis for comparing %ean scores per statement

item as stfgtified by age categories. A brief overview of this cross.

tabulation points out that the most favorable mean score per statement was

’

ERIC

Aruitoxt provided by Eic:




‘E mc»

Aruitoxt provided by Eic:

A.

B.

C.

———

TABLE IIL.5

« MEAN RESPONSES BY AGE

I hdve received enough infor=
mation to know what the Extended
School Year is about.

The Extended School Year can
improve educaticn in Knox County.

. The Extended-School Year Program
should be offered to other parts
of the county?

Families should be allowed to
select the season they desire

for vacation and not depend on
the usual summer school

vacation period.

While the Extended School Year |
way not reduce educational costs,
it can provide for greater use of
“gchool buildings and:-relieve
overcrowded -schools. ’

T have received as much infor- -
matiod about the courscs of study’
in the Extended School Year as I
need to know, L

-

Every high school student shouid

have thexd?portunity to select .

or choose several courses which
_.are of intexest to him or her.

~ \

An elementarf\scudenc wno works
with two or more teachers~in a
team has mdre advantages than 1if
he or’ she worked with only one
teacher per year.

Schools can be organ}zbd‘so
children can return £r0m:vaca-
tions at different times.without
<ausing them special problems
or hardships. -

The Knox-County Schools are -
providing students with. the

kind 6f educational experiences
that they need.

!

o

1
|

18-32

33-47 48-62

63+

JTotal Mean
Responses

B

*k
2.356

2.125

*k
2.071

1.741

1.593

2,949

1.373

kK
1.864

2.193

A%k
2.407

1.948

T 2.145 .

2.028

*k
1.879

1.944 1.882°

k%
1.860

* % * .
1.672 |

2.569 2.559

*%

1.569 | 1.500

1:810 1 1.800

k%

2.158 | = 2.029

2.302 2.063

1.727 |

2,000

1.833

1.741

1.714

1.571

2.333

1.143

1.857

1.429

1.857

2.119

2.067
1,967

-

1.771

- 1.604

2.701

2.267

3!

v

" Total number of respondents

59

58 36

10

163

iy - TNy -

* Indicates Apge group in most agreement
** Indicates ieast agreement
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taund to exist in the 05+ age category. The more nesative (yet in agree-

- .

. .ﬂ ;‘ ment)_means were found id the two age categories 18-32 and 33~47. -y
o ’ ‘Chiggquare analysis indicated that respondents in the age roups most .

oy, 3

' v ll&ely te inc]ude parente of school-age children (18-47) were more skeptical

: " about the ablllty of ESY to improve education in Knox County {Statement B)

-~
¢

than. were reSpondents 48 years of age or older. _ ,

!

All age groups were most negative about Statement F; that is, they il

‘needed mure information abuut courses of study in the ESY Program. Respon,:nts

6! years of age or older indicated that they had received mo.ce informatiof

about ESY courses than did any other age grouyp; youny persous i8-32 knew
* v

. ' least about the courses of study. - : ]
. .

Sources of Information Concerning ESyY

A

In order to determine how resprndents gained information about the

Extende” School Yea', the following question was included on the opinionnaire:

‘ * My'major source of information akout the Extended School
Year Progxam has been from: (More than one may be marked.)
1. [] Communlty/P T.A. meetfngs . .
. 2. [] Television/Radio programs ,
3. [] Brochures/Pamphlets . - >
4. [] Paily Newspapers p
5. [] Weekly Newspapers. : <
6. E Other Adults ’ .
7. [] children - P = «
The following frequeucy count provides a sumﬁary vf responses received.
. « \ . .
As noted in Table TII<6 the absolute freq.zn.y indicates the number of
T *respondgnts who marked that source of information, and the relative frequency
N . v
. indicates the pcrcehtagé of the totsl represented by the frequency in each
npspongg catarpry. (Percentages in the latter column do not sum to 100
3\ : . .
¢ because "respondents could check more than cne category.)
. .
\ ) e A ) .,
r [N Y « .
A - - 0 >
. 148 » : )
Q ‘ v
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TABLE III,6

' 1
S0U=CES OF INFORMATION ABOUT THE EXTENDED
SCHOOL YEAR PROGRAM

~
»

e,

Absolute " Relative

. ) Frequency - '} Frequency |’ .
‘ Sources of Information (number) *(percent)

Daily Newspapers 107 - . .65.6%

B -

. Teleéiéiﬁn/Réﬂio rograms | © 62} » 41,17 . ?
1

| Other Adules €3 R - W/ S EE

o

Children ' 45 27.64

LY 19.6% .

Brochures/pPamphiets

Community/P.T. A. Meetings 30 s 18.42»'

>
e e b =

Weekly Newspaper . 20 ' 12.3%

—

-

-~ -
- M .

Apparently the daily newspaper proviqed‘more feSpondents with

-

information concerning the Extehded School Year than did any other single

-

source, This is not surpr151ng s‘nde the volume of news storles concerning

ESY has far exceeded the quanrlty o‘ exposure for the program via radio

and television. The interest in ESY of a retired newspaper writwr. has T

~

‘-

resulted in submission of more stories tov 1 ~al newspapers than maight “

otherwise have been the case.

Interestingly enough, when two categories were combined, word of mouth .

(adt,tsfto-adults and chi%gren-to—adults) dis ussion ot ESY exceeded 511

other media in provision of ;gforma:ion to adults in this survey sampusc.

This suggests that the most effic?ﬁnt_hay to inform people about ESY may

. i
be thibu b ullld and parert informalion sessions in schools. % N

A%
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Responses to Open-~Ended Questions

“ AN
. \

In response tu the open-ended quéstion asking individuals. Qﬁgg—E%;§? -

like about the Knox County Scheols, the following comments vere, received:

Administration . .
Dedicated teachers . T A 16
¢, Well quali“‘ed teachers/staff . - /, 8
Concerned school officials ! i 4
Community-oriented schools 2
Concern for public opinion 2
Organization of middle school corcept L1
) - Adequate discipline - - 1 -
Curriculum ’ .
’ o : 1
Vocational education opportunities/programs 10 .
Curriculum variety ) \ 8
. - Extended School Year approach 6 .
' Indjvidualized instruction A 5
Teachers’ freedon to experiment with new edugational .
methods ’ ) 4 d
Muuical progran v 4
Extracurricular activities; i.e., gymnastics, band,
- . chorus * &, . 4 L3
‘ New county-wide kindergarter ‘- 3
Team teaching . ' S 2
Girls athletic , rogram ) 2
o S Drama programs " 1
» *Career education in elementary schools 1
N  Speech therapy 1
Adult eveming classes , 1
g On-the-job training at Fulton High School 1
.o Good sports program . A 1 r
. The honor system, allowing studenti\fo,check own papers 1 . : »
Ancillary Services .
\ .
Good transportation system . . . . 4+
Good quality‘lunches . : . 1
‘ - - Facilities —. ‘ *
Excellent facililies ' ) 7

PO ‘ ¢

. . - 1so T




In sumnary, the most Irequently mentioned positive aspects about thw

Apparent;gn well qualified, dediLated teachers form the backbone

[l >

of propgrams in Knox County Schools in the minds of reSpondents in the

~

In response to the ~pen-ended question asking respondents what they

do not like about Knox County Schools, the following comments were

received:

i Dislikes

SIS S Frequency
Poliey

Lack of discipline in schools ° : 15

Transportation policy (must walk- if live % mile from
school) - .

Parents .ot informed of student's work schedule

Dress code for students

Nepotism policy

Corporal punishment,

Problems in communication with the board of education

Younger children having to get to school earlier than
.older ones

Gall school off due to snow/require make-up for snow

- days -

Underpaid teachers

Low salaries for ald%ﬁ and clerks

T

b e (DB

[

bt

Adniinistre.ion ,

[norfectivé sechool adminiscrators
- »ome ineffective teachers L.

Do not think Extended School Year is good

Not enough faformation concerning.Extended Sct.ol !

Yeodr

Lack of teacher support for Extended School Year

Placement of specia. education students in regular
- classrooms . ' . 1
i ijZ‘, . .

. 151
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o Knox County Schools were as Follodws: s 3 . #
. - 1. dedicated, well-qualifdied teachers * 24 responses
. 2. Vocational education opportunities : 10 respgnses
. 3. curriculum variety » 8 responses’ |,
o 4. excellent facilities 7 respenses
5. Extended School Year approach . 6 responses
" 6. Individualized instruction 5 responses

present survey. ‘ A o




» > N
»'tkes (Cont.) T\

fack of teacher evaluat E?; P L .

Lok of textbooks S
Lack of “studept teacher" supervision,
S0 joint P.T.A. activitics for parents and children
Lack of long range capital outlay program
Inadequate supervi;}bn . 2

" Stealing at Farragdt High School . -

Social premotions

' ; Administration (Cont.)

Frequeney

Pt Pt ke e e - -
.
.
)

 Facilities .
. o /
 Some classes too large/overcrowding 1 13 '
Archaic playground facilities » ' 6 - ’ .
: Overcrowding at Cedar Bluff Kindergartan 1
’ 1

»

Too many temporary buildings

Curriculum

> - L4 .

Too many programs of experimental nature ~

Lack of drug and alcchol abuse programs .

Lack of emphasis pluced on physical educalion

Lack of. emphasis placed uvon art and music programs
Guidance program in high school .

Lack of diverse curriculum
"Too much homework

Grading system of '"N" and "s" I
Lack of “intramural sports program -
Over-emphasized athletic program, including expenditures
No. classes for academically talented
Worthless in-service programs
Under-qualified substitute teachers

Need for additional foreign languages

Need for more men’ *eachers in primary grades
Some tearhers' attitudes toward parents

1}

-~

el e e ol e e E i S O N I

*

Ancillary Services \ .

Lack of quality in school lunches . 5
Overcrowded buses and lack of discipline on buses 4
Leaving lights on at Cedar Bluff School day and night 2

1

Lack of adequate fire protection , ) ¢

, : B -

-

™

~ 1. summary, the items rentioned as dislikes the greatest number rof &

1
2. Cvercrowded classes . - . 13 responses

Ll ‘ «

times were:

e e . .- - % .

« Laclk of discipline in schools . . 15 responses, ,
152 Loy
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"teichers,.and the vocational education prégrams.

respondent .,

3. Archaic play ground egquipment

6 responses )
"+ Lack of drug/alcohol abuse programs 5 responses -
Y. 'Lack of quality in school Lunches 5 responses
. Toc many experimental programs 5 responses -

Sunmairy

comtlusion, it should be reiterated that all response means
" ceneral agreement. N¢ means of 3 or 4, which would reflect
» : »

rlsicteemsnt, were encountered in the data, Thus the

.

ajority of

TR AN AP voters sampled in the Cedar Bluff and Halls areas have expressed

e Te Tavorable attitu "s toward ESY'and to

ward the educational experiences

tiinz privided by Knox Courty scuools in general.
‘st respondents received their information <cout ESY by word of

wathoor from stories in daily new papers, According to the cample, the

’ 1
best features of the Knox County schools are the dedicated, well qualified

»

Lack of discipline and

cvercronding 1n the schocls '+ o the chief negative factors '‘entioned by




APCENDIX A

SITDMARY OF DATA FROM INSTRUMENTS
DESIGNED TG ASSESS EFFECTIVENESS OF ESY :
PROGRAM PLANNING AND CURRICULUM DEVELQPMENT
Y .

(Instruments Designed by Curriculum Evaluation Team)

©
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Tcial ESY Prrs.azel
All Tea *ers

Al Adelstatracsrs

To2al Petzarys § ulty
Cefar Biatt Privcy

Tagrag.t frizary

Ttal Mil2le Tu ity
CeaaT Bl.0f Mitile
tarfazet Madsie

)
Farragat Ay el

Total ESY dececine]
Al Tealters
Al A22tefstrazsga,

Totas ~.idary Faculzy
Cedu~ 21,8y srizaey
Tsecagss Prizacy

T ral Middla Fazulty
Cedar B2 virrie
Fareagaz ug252c

Fateagut Kigh Schoos

Toral F3Y rereponel
All leacheca
All Adeialatracosa

Total Pri=icy Fai.lite
Cesar 31,0t roizacy
Fareszet Peimacy

Tota? ML Mo Za-ol2y
Telar 2lu€f Misiae
Partazat “iiiie

Tarrapat 2 4 %,..03

Total ¥ig Pevpmeo)
Al Tex-ters
Ail A atattratoss

Toial Fraze vs Fac.ats
Celfar 81 %t 7, .=ary
Firzrag." Trizary

Toral Mixt.e pa i-,
Codar A (8 Ml_..0
Facrag.: w25,

Facraz.t i sineal
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Total ESY Perscanel
ALl Teachers
&11 Adatatstrazore

Total Pitoacy Faculty
Cadar 3luff Priaary
hruxu:'rrtury

. Total Middle Faculty
Cedar Sluff Middle
- Parcagut Middle

" Tarragut 2igh School

Totel ISY Perscmnel
All Teschers
All Adatntszrators

Totsl Frisary Faculty
Csdsr Bluff Primary
Taccagut Primary

Total M2ldle Faculry
Cedar Bluff Niddlé
Faresgut Middie

Tarragut Migh School

- “ -
Total ESY Perscacsi
All Teachers
All Aatofstratore

- ';’oux {zary Feculty
CedsW aluft Trizacy
Torragut Prizary

Totsl Midale Faculzy

k1]
1

TABLZ A-Y (Comtinuad)

?0 {0

—_—— st

— 472

—— 412

— a8y

——p 60%

T ST

— 612

——

Cedar Bluff Mi2dle
Tarragut Hiddle

Farzagut Bigh School

All Teachers

All Adatatsccators

i
: Totsl ISY Fereonsel
E
‘ Total Prizary Faculty

Cedar Bluff Pricary

Tarragut Prizary

Tou{ ¥i2dle Facolry -

JCedar Bluf? Midate

vz ?

7arrzzuz Mtddle

E Tarzsguz Bigh School
P

p

]

E
E[K

Aruitoxt provided by Eic:

‘ot

D 528

100
1

7. Representatives of the

{. \ :

3. Students fn the Fartasy
area schovla vere “apre
priately Yavelved o 2 e
deciston to try our the
ESY progran.

6. Patents fn the Farraut
area achoolu vire asaco
pristely favelved ta th,
deciston to try out che
&SY progras. 1

"

pudlic (e.g., ezployera
&ad other conrerned h
citizens) vere appropri-
ately tavolved {n the
decteton to try out the
ESY.prograa.

—

Th€ deciston gu'szare DST

By vriting newiilriiouiaa

In Bost sublest arsas

rather than sloptiag for '
trial cyrriculua plans
slready fn usc (In the

Knox Lounty Systes or

other sycteszs) vas a
acued one.




Total Z3Y Pecsonnel
ALl Teachets
All Alafalstrators
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4. 1 feel that the.sequence
ing of oblectives in the
* eurrfeulua zodule(s) 1

bave used 15 appropriate.
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5. The module(s) I have
tripd contain(s) object-
ives represcatative of
all levels in the
cognitive dorala, that s
knowledze, corpretension,
application, snalysis,
synthesls, and evaluation
of sudbjdct catter.

4
&

The xodule(s) 1 have used
contain(s) objectives
telated to student attit-
tudes, values, interests
and sppreciation.
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Uallze Insteuctiva in oy
classroom 10 2 e .ter
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Total Misfle Fuculey, —— L - 3 652 " . .
Cedar $luff Middte - v— > 10 ‘ .
. . Farragut *idale < 7622
Farragar Bigh $.Mool " — S > N2, .
i Q- 16 0 9 3 L} &> W
. - ) AT | i i § 0. i i oo ‘ ,
Total Primary Faculty e 2 - 3 783 22, Consitering the cone
- Cedar Bluff Prisary = ) 501 Flete! ovdales 1n =y
Farragut Pelrary v — 662 subjs c(3) that I have
. N seen, 1 2o satlsfied
Total M1ddle Faculty B T S 92T that they can really Se
. Leaar Bluff Milile - — S 362 offered non-sequent iy, |
, Tstragut }:I-ld:-f - e > 83T ~ -
« -~ 3
Fatragut Bigh S:homl —y 58% ¥
- \ N . i .
»
( 7 Totsl rrizary faculey —= * =352 I 23, 1 4o not helteve thas
Cedar Bhuff Prizacy = 2 AL . sTudentsicar atuslty
\) Fatragut Pricary - > 673 - . - vazation durlvg any
v M ¢ -+ given quinzester %4
Total Mtifle Fago.ity f > 2 » . returneithout belng
. . Cedar Bluff “iiile y 22 . . penalized, that .4, »
. Tavrsgur Hiddle — 3y 23 B : " - fuelldg thag they have
. P - t s ot . wiszed soeething, *
Farragut Bigh School 3 443 - . -
. N L)
- # * "
Total Prizary Faculty i . > N3 st 2%, 1 a3 concerned that
Cadar Binff Frinary . — - = —F 719X *  there may be a'tice vNo
Yatcagut Prisary < - 752 e ' 3311 have In the saze
» . " class stulects vha sre
Togal Mid2le Faruity = ) %8 . P wvotkicz oo tws or core
Cedar BlufL Middle 3 462 diffeccat sodules.
Taceagst Middle > 582" - - -
L4 4 . s . ]
hrngu}. Righ School, - —) 662 . N ) .’
. .
3 . * [y - x 2
-, * K
. 4 2 4
-
. . -
- .
% . A
N )
. (2 x . ~
’ .
, . . ] .
: ' 165 A
,! . ) . N
. .
'E,, - Q - "
‘
- ' . . .




TABLE A-3 Y

FERCTN} %GES OF PRIMARY TEACHERS RESPONDING‘IN
VARIOUS CATEGOKRIES TO QUESTIONNAIRE ITEMS .

COMPARING, ESY TO PREVIOUS CURRICULUM ) o
1 = much better than 4 = not quite as good ag.’
2 = somewhat .betcer than 5 = much poorer than p
3 = about the same as . ’

I believe the ESY curriculum is (1, 2, 3, 4, 5,) the program of previous
- years in-. . ’ : 4

x

1 2 = 3 4 5 ’
Total 10.0. (23.3 60.0 6.7, 0.0 1. helping children to develop a °
133 0.0 12.6 84.0 4.0°, 0.0 positive sedf-concept. .
¢ep® 17.1 31,4  42.9 8.6 0.0
Total ~ 11.7 26.7 51.7 10.0 0.0 2. motivating children to learn, :
‘PR 4.0 12,0 76.0 8.0 0.0
CBp 17.1 37.1 34.3  11.4 0.0 ..
Total 10.0 35.0 46.7 1.7 6.7 3. assisting children toward self- =
FP 0.0 24.0 68.0 4.0 4.00 | direction and self-discipline. A .
CBP 17.1  42.3  31.4 0.0 8,6 : : ‘[
o : ' . ' "
Total 18.3 20.0 53.3(} - 8.3 0.0 4. promoting creative output among [
FP 12.0 4,0 72.0 12.0 0.0 children. ;; '
CBpP 22.9 31l.4  40.0 5.7 0.0
Total ~ 16.7 18.3 61.7 3.3  0.0° 5. developing physical abilities . w{'— -
. FP 20.0 0.0 -76.0 4.0 0.0 .+  .and thotor skills among children.
CBp 4.3 31.4 51.4 .2.9 820 - .
. Total® 13.3 18, 60.0 6.7 1.7 6. producing growth in respect of
te FP . 0.0 8.0- 72,0 16.0 4,0 Tights and beliefs of others.
CEP 22,y 257 S51% 0.0 "0.0 : ‘
~¢ . v . - 3
", Total < 0 33.. 36.7 10.0, 0.0 7. developing in, children the ability ‘
‘FP 6.0 28,0 44,0 20.0 ¢.0 to adjust readily to social change. -+
CBP, - 28,6 37.1 31.4 2.9 0.0 . : . :

’ . * ¢ ' N . ’ 4 i
Total 8.3  21.7 '63.3 6.7 0.0 8, assisting rhildren to develop an  + '
rp- 4.0 4.0 88.0 4.0 0.0 appropriate set of values. ‘

~ CBP 1.4 34,3 45,72 8.6 0.0 .

% - [ ° * ‘ . . :

Total , 13.3 15.0 41.7 18.3 (aY1.7 .9 helping me get.to know my students.
FP R 4.;0 s 8-0 - 48.‘0’:- 28.0 \12.0 ‘ :
CBE. w20.0 200 37,10 114 114 .o

' . r- +7 ’ ‘

+ ® .4
S < -
( 166 SNy :
7S ‘ ‘# R '
- ’ » . Y P % . .
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Total
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TABLE A-3 (Continued) .

1 .2 3 & 5

.5 2711 35.6  25.4 3.4 10. teaching children skills in the

8.0 &§.0 36.0 40.0 8.0 .language arts. -
8.8 41,2 35,3 14,7 0.0 : i
5.4 '33.9 35.6 22,0 5.1 11. teaching mathemat’ al concepts

0.0  16.0 .36.0 40.0 8.0 and skills. “ -
39 47,10 35.3 8.8 2.9 )

. d e

Fioy 3607 28.3  156.7 6,7 12. helping-me to ind1v1du411?e

8.0 M8.0  32.0 24.0 8.0 instruction.
14.3  42.9 25.7 11.4 5.7

1.7 .20.6  58.3 11.7 8.3 _ 13. helping me to maintain

Q.0 4.0 72.0 20.0 4.0 satisfactory classroom control.

2.9 31.6 48.6 5.7 1l.4 | .
10.0 21.7 '36.7 20,0 11.7  14. helping me plan my work.
U.l) 1.’1-’!0 "\}!0.0 36.0 8-0 ’ i ;
7.1 28.6  31.3% 8.6 14.3 : <

6.7 .23.> 48.3 13.3 8.3 15. helping me evéluaLe chlldren s

5.0 8.0 60.0, 16.0 12.0 work. o

.60 34,3 40,0  11.4 5.7 '

5 .7 517 15.0  18.3  16. enabling me to feel good

. .0 8.0 20.0 12.0 physically after a‘day's work. -
.7 20,0 40.0  11.4  22.9
10,0 23.3  43.3  16.7 6.7 17. fostering a positive attitude

5.0 8.0 56.0 }6.0 12.0 toward teaching on my part. .
it.d 34.3 34.3  17.1 2.9 ’ ’
£.3 26,7 44.3  11.7 5.0 18. fostering good teach;EEko-teﬁcher
4.0 26.0 60.0 12.0 4.0 relationships. .
S il.% - 31,4 40.0  11.4 5.7 : .

5.0 31.7 38.3 15,0 _10.0— 19 fostering good teacher- —to-parent
4.9 24.0° 32.0 28.0 12.0 relationships.

5.7 37.1 42 5.7 8.6

3.3+ Z3.3  50.0 18.3 5.0 20. fostering guod teacher- to-admin-
0.0 "12:0 56.00 24,0 8.0 istrator relatlonshlps

5.7 31.4  43.7  14.3 2.9

6.7 30,00 40.0 6.7 6.7 21. reflecting current teaching trends

2% 16.0  56.0 8.0 8.0 in the primary school.
20,0~ 40.0 28.6 . 5.7 5.7 .




TABLE A-4

PERCENTAGES OF PRIMARY STUDENTS RESPONDING 'YES' AND
'NO' TO ITEMS CONTAINED IN "STUDENT ASSESSMENT
OF ESY AT THE PRIMARY LEVEL"

Total = Farragut and Cedar Bluff 1-2 = Students at Tevels 1 and 2
. Primary School Students 3-4 = Students at levels 3 and 4
FP = Farragut Primary Students
CBP = Cedar Bluff Primary Students
Total FP CBP  -'1-2 3.4
YES 95.7 93.6 96.9 95,6 95,7 1. T think learning is fun.
NO 4.3 6.4 3.1 4.4 4.3 o )
YES 99.5 98.7 100.0 99.1 100.0 2. 1 think what we do in school
NO 0.5 1.3 0.0 0.9 0.0 is important;
« YES -50.7 42.3  55.8 36.8 67.7 3. 1 understanrj’what the Extended
Ho 49.3 57.7 $.2 63.2 32.3 School Year means.
YES 88. 87.2  89.1 87.6 89.2 * 4.1 think my mother and dad Tike
NO 1.7 12.8 10.9 12.4 10.8 the Extended School Year Program.
VLS - 932 94,9 92.2 939 95.2 5.1 am happy in school. v
NO 6.8 5.1 7.8 6.1 7.5 ’
YES 88.9 92.3 86.8 93.9 ' 82.8 6. I do a ot of my school work on
NO 11.1 7.7 13.2 61 17.2 my own, without the teacher or
R . ‘ my classmates. ’
YES 63.8 74.4 57.4 1.9 53.8 7. My class work ‘and home work
NO 36.2 25.6 42.6 28.1 46.2 assignments seem to be just for
me, not for the whole class.
YES  95.2 92.3 96.9 947 S 95.7 ' 8. I think my teachers are happy. -
NO 4.8 7.7 3.3 5.3 4.3 |
YES 66.7 62.8 69.0 72.8 59.1 9. We have a lot of misbehaving
NO 33.3 37.2 31.0 27.2  40.9 in our classroom.
« A i , - ,’/
YES 981 98.7 97.7 98.2 97.8 _ 10. We do interesting things to
HO 1.9 1. 2.3- 1.8 . 2.2 he'p us learn. -
YES 97.1 96,2 97.7 96.5 97.8 11. We have many kinds of bocks,
NO . 2.9 3.8 2.3 3.5 2.2 films, records,-and other -
. materials to help us T®arn.”
YES  87.4 84,6 89.1 87.7 87.1, 12. It is easy to use these books,
12.6 15.4 10.9 12.3 12.9 filns, records and other materials.

NO

168 £7H




v TABLE A-4 (Continued)

Total f 1-2  3-4 ‘
YES 7 87.2 977 491.7 968 13.
N0 6.7 12.8 2.3 8.8 3.2
YES 95.6  94.9 .96.1 96.5 94. 14,
NO 4.4 5.1 3.9 3.5 5.4
YES 91.8 91.0 92.2 9.2 92.5 15.
‘0 8.2 . 9.0. 7.8 &8 7.5
YES 64.3 64.1 64.3 69.3° 58.1 16.
HO 35.7 35.9 35.7 30.7 41.9
YES 97.6  96.2 9%.4 100.0 94.6 17.
O 24 38 15 0.0 5.4
YES 9t.3 9i.0  9i.5 92.1 9n.3 18.
O 87 9.0 85 7.9 9.7
YES 94.2 94 93.5 97.4 99.3 19.
NO 5.6 51 6.2 2.6 9.7
YES 92.3 91.0 93.n 93.0 -91.4 29.
NO - 7.7 9.0 7.0 7.0 &.6
NYES 97.1 94.8 93.4 93.2 95.7 21.
‘\\ NO 29 5.2 1.6 1.8 4.3
NYES 96.1 94.9 96.9 -93.6 96.8 . 2%.
o 3.9 5.1 3.1 4.4 2.2
YES 66.2 70.5 63.6 79.8 49.5 23.
HO 33.8 29.5 36.4 20.2 50.5
YES 68.1 74.4 64.3 72.8 62.4 24,
HO 31.9  25.6° 35.7 27.2 37.8
" OYES 91.6 923 91.5 93.0 90.3 25.
NO 8.2 7.7 85 7.0 9.7
YES 93.7 93.6 93.8 95.6 9].4 26.
NO 6.3 6.4 6.2 4.4 8.6
YES 96.6 96.2° 96.9 97.3 95.7 27.
NO 3.4 3.8 3. 2.7 4.3
YES  94.2 $6.2 93.0 93.9 94.6  28.
HO s.é\\ 38— 7.0 6.1 5.4
YES 79.7‘k§82.| \78.3 82.5 76.3 29
SN0 - 2003 417.9 217 17.5  23.7
o r ‘ ‘ 16‘9; s

4

\
A

-

At school I have a chance to
develop my body by running,
Jumping, throwing, and catching.

1t seems to me that wy class-
mates 1ike each other. .

I am learning to think about

the feelings of others in my class.

My teachers give me help -with
my work that is just for me, not
for the whole class.

I 1ike our art and music
activities.

I think my art work is getting
better and better.

I think I am a pretty good
student in music.

I am Tearning in school how to
take care of my body.

Our redding program is helping
me Tearn to read better.

<, . -
I am learning to spéll better.

We often listen to records.

When it comes to my school work,
I get to make a lot of choices
for myself.

We can discuss some things
with our classmates.

Teachers read stories and poetry
to us. ¢

I am learning new words in
school .

I am learning to listen to
others.

. I am Tearning to speak alouc :tg

the class and say the things I
want. to say.
&

-




TABLE A-4 (Continued) -~
N ’/ : “ ” -
Total _ FrcBp ' 1.2 3.4 : S C
YES /8.7 80.8 77.5 79.8 77.4 30. We have chances to’act in. littte °
NO 21.3i 19.2 22.5 20.2 22.6 v - plays to help us learn.
YES 94.2 93.6 94.6 94.7 93.5 31. I am learning a lot about
NO 5.8 6.4 5.4 5.3 6.5 arithmetic.
YES  34.3  34.6 34,9 38.6 -30.1 32. Arifhmetic seems hard to me.
N 65.2 65.4 65.1 61.4 .69.9
YES  49.3  55.8 qéz.3 51.3 46.7  33. I make a-lot of mistakes in
NO 50.7 44.2 54,7 48.7 ’53.3 arithmetic. -
YES 58.0 53.8 60.5 64.9 "49.5 34, It took me a fong time to figure
NO 42.0 46.2 39.5 35.1 50.5 out what we were supposed to be
o . ' . doing when school first started.
Fd
- - / /’/" |
A4




TABLE A-5. PLRCENTAGES OF MIDDLE SCHOOL.FACULTY MEMBERS RESPONDING
IN VARIOUS CATEGORIES TO ITEMS CONTAINED IN LAST SECTION oOr °

"FACULTY ASSESSMENT OF ESY fN\THE MIDDLE SCHOOL" . .
1 2 3 4 s
Huch bhe ter Somewhat About the " Mot quite ° Much
than - better than same as as good as poorer than :

<

I believe the ESY curriculum is (1, 2, 3, 4 or 5) the program of previous
vears in .

. 1 2 3 & 5 L) incorporating objectives supportive .
Total 25 31 38 0 6 of the middle school. .
CB 31 34 3 0 11 - ‘
¥ 18 27 55 0 0
. ~ ¢ . '
1 2 ‘3. 4 5 2, providing for.the social, emotional, *
Total 9 41 47 3 2 *. physical, intellectual and aesthetic
€8° ° 11 49 3L .6 3 " ‘needs of the transecent child. :
r b 33 61 0 o (Transecence = that stage of develop-
ment between childhood and adoles- R
- cence) '
1 2 3 4 5 3. providing a successful experience -
Total 7 37 47 6 3 « for every child every day.
B 6 3% 46 11 3 ' .
F 9 40 49 0 3 . °
1 2 3 4 5 4. providing exploratory experiences .
Total 12 32 47 3 6 for students. 1 :
CB 11 31 40 6 11
F . 12 33 55 0 0 - .

, 1 2 3 4" 5 5. developing values which aid people e
Total 10 24 56 N in becoming responsible, ‘productive )
 CB 11 27 47 0 Il citizens of society. T L

F 9 18 64 9° 0
. 1 2‘ -3 4 5 6. providing for continuous progress.
Total 19 _41 35 3 2 )
CB 17 .49 - 29 3 3 i )

r "21 33 42 3.0

; 1 2 3 4 5 ’ 7. facilitating smooth articulation P i

Totat 9 47 34 7+ 3 .+ ¢ between the levels of the total - 3
Ch . 11,49 3% 6 0. educdtional program, K-12.
: 6_ 46 33 9 § ' o :
. 1 2 3 4 5 8. providing experiences which will
Total 6 28 57 6 3 : assizt each child in assuming o
cy 3 34 57 0 6 responsibility for his behavior. - B
i 921 38 712 0 . . ‘ ©

- R U T e e



TABLE A~5 (Continued) .

1 2 3 4 5

Total 16 35 40 6 3

CB« 14 31 - 46 _ 3 6

St 18 39 33 9 0

1 73 %4 5

Total 25 44 25 6&_ 0

CB 20, 49 - 30 9 0

F 30 40 27 3 0

1 2 3 4 5

Total 13 32 ~ &4 7 3

CB 20 26 37 11° 6

¥ 6 39 52 3770

1 2 .3 4 15

Total 13 41 38 3 V&

CB 11 31 46 6 6
v F 15 52 30 3

1 2 3 4 5

Total 6 34 53 .3 4

CB 3 29 60 3 6

F 9 39 46 3 3

1 2 3 4° 5

Total: 6 11 68 9 6

CB. 0 18 68 9 6

F 13 3 69 9 - 6

.1 2 3 .4 5

-Total 9 17 66 3 4

CB 3- 20 66 379

F 15 15 67 3 0

general.

goals in your school?

The following statements characterize the middle school program in
To wirat extent do you feel the ESY :Program, with its new
curriculum, assists (or hinders) accomplishment of these middle schogl
Complete each statement by. checking the apprif~

s 7 b Y - .

priate column.

. AG

‘ A

NE

- H

. HG

A A NE H HG
Total 3 32___ 61 3 1
ACB 5 30- 63. 3 0
'F 0 3 55 3 3
Total 17 51 30 _2- O
CB19 51 27 3 0

F 15 51 3 0 0

9. emphasizinﬁ the develoﬁmeuc of self~-
directed students.

v » «
0. encouraging more flexible and
innovative approaches to instruction.
- . . B .

~
.

11. embhasiiing the acquisition and
application of basic skills of
communication and computation.

12, providing opportunities for .the
development of creativity?

a

B

13. providing-opportunities for the

development of aesthetic sensitivity ™

]
) &“
14. providing career education,”

El

¢

-
.

15. developing skills and/éttitudes
related Lo goals of purﬁbseful
living, ;

—

P4
<

Assists Greatly

Assists )

"Has No 'Effect ) g
Hindets _ - )
Hinders Greatly

€

A

."1. The middle school program includes
a guidance:program unique to the.
needs. of the transecent child.
With this goal ESY . .

2. The middle school is staffed by ,
personnel who are sensitive to the
p transecent child and who have a

N
-

172 25
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TABLE A-5 {Continued)

AG A NE H HG
19 51 21 6 3 3.
21 42 21 11 5
A7 63 22 0 0
4,
18 34 45 0 3
21 40 40 O 0
15 27 52 0 6
18 37 37 6.3 5.
24 40 26 . 5 5
12 33 49 % 0
1148 40 1 0 6.
16 SO 32 3 0
6 46 49 0 0
645 4L 6 0 7.
11 40 42 8 0
0 »52 46 3 0
17 43 34 ,3 3 8.
16 40 34 5 5
219 47 34 0 0
H/" s
T 47 W0 3 & 9.
5 45 34 _ 8 8
0 SO 47 3 0
13 46 34 3 4 10.
13 47 26 -5 8
//ng 44 44 0 <0-
‘ s ' 'i .
o N
, "
w? ~ .

,)

copmitment to the middle school.
With %this goal ESY .

The middle school proﬁ?am 1ncludes

“a student activity pxogram With

this goal ESY .

The middle school migimiies those,
stereotyped social.activities
normally associated with junior or '
senior high school because these
activities- increase adolescent soulal

" pressures. ESY

The middle school program promotes .
the developmernt of a physical ’
education program, including intra-
murals, and will limit inter-school
athletics. ESY .

The middle school has searched for
ways of implementing 1ts goals
which are unique to its community.
ESY . . &

The middle.school program has .
explored patterns of staff utiliza-
tion that,utilize ot only the 3

‘.staff, but also paraprofessionals,

parents, and other qualified resi- «
dents of the community. E3Y .,

The middle school program has an -
organizational structure which will
permit flexibility in program

.Planning and facility utilization.

E§Y *
The *middle school h&s a well- equlpped

,and well-staffed instructional media

center which will support’ the deve~
lopment and implementation of the

total school program. ESY .
: \

The midd];ﬂschool program prov1aes
an opporuunlry for interdisciplinary

curriculum planning. ESY . . .
\ R
N :
: "
\
ax .
L] . N\ .
\ \
) ¥ ‘ b\
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< TABLE A-6. PERCENTAGES OF MIDDLE SCHOOL STUDENT RESPONDING
'YES' AND 'NO' TO ITEMS CONTAINED IN "STUDENT ASSESSMENT i
OF ESY IN THE MIDDLE SCHOOL" |
! T = Al]l Students .
. CB = All Cedar Bluff Middle School Students
¢ F = All Farragut Middle Sclieol ,Students ‘ /
) CB 5-6 = Grades 5-6 of Cedar Bluff_Midd)e School, etc.
1. I’ux;derstand the Extended School Year Program.
) CB *CB F F
T CB F 5-6- | 7-8 5-6 7-8
Yes 88 88 - 88 90 86" 90 88
No 12 12 112 10 14 1o 12
2. 1 feel t:hat: our a551gnments, our learning activities, the way we
are being taught “is really diffefent this year from the way it
: + has been in other years. . o
Yes 64 60 68 -53(- 1 58 53 64 .
No 37 40 32 47 , 42 .47 36
N . . 3‘.‘ Eqarning >is more fun in the ESY Prog}am.
v ,
\
Yes 60 46 ", 78 56- 42 68
No 40 54 22 44 ' 58 o 32,
- 4, T feel happier in school since the ESY Program began.
Yes 54 46 . 64 49 42 55
~ No 46 -54 .. 36 51 58 45 .
~ R . L
5. I think what we do in_school is important. ~/
Yes 797 97~ 97 96 %8 99
No 3 3 3 4 2 1
g. I do more of my work on my own since ESY bega'g‘.
& " e . 3
. Yes 71 69 ~ * 73 - 70 67 67 . 68 .
Mo 29 31 & 27. 30 33 33 .32 )
7. Since ESY began my a531gnm°nts seem Qco be more individualized-- ~™
o ~ Just fo .m&
' Yes® 60 55 " 66 47 58 57 60 o~
- No 40 45 34 53 42 43 40 {
». ' (8. Our student activity. program is better this year. ) -
—, I d - - Pansa by
N ® Yes 72 65 79 65 65 66 71
No, 28 35 21 §35, , 35 34 29
a 174 TG
(€) Ay . _ , -
} ' . ‘\k/" v 3




, TABLE A-6 (Continued)

9. lhu mini-labs give me more opportunltlub to use my own talents

and abilities and follow my own incerests. .
CB ce . F
T CB- ¥ 5-6 7-8 5-6 , 7-8 }
»Yes 87 83 92 96 75 95 74
No 13 17 8 < 4 5 5 26

10. My teachers seem happier since ESY began.

Yes 66 62 71 66 54 67 . 61
No 34 38 29 34 46 33 39.

-

I1. There is more misbehaving in our classroom since we started ESY.

Yes ~ 28 31 2% 26 32 26 23
No 72 65 76 .. 14 . 68 74 77

El

12. I think T can understand the purpose of my lessons now
that we have the ESY Program. -

Yes 72 64 81 67 64 74 64
No 28 . 3/ 19 33 36 26 > 36

13. In the ESY Program we have more interesting activities to
help us learn than we did before.

Yes 66 58 74 63 52 70 49
No 34 42 26 37 48 30 51
14. With ESY we have more different (;nds of materials to use.
Yes 72 63 82 ) 63 63 74 68
No 28 37 18 37 " 37 26 32
15. -1 have a special teacher who really helps me with my personal
problems
Yes 43 40 45 38 36 40 29
No 57 60 55 62 64 60 71
16. I think my parents like the E%Y Program better than the - h .
program we had before,
Yes 70 66 75 ., 68 63 68 60
No 30 3% 25 L3 37 32 40

17. The materials I am supposed to use to help me learn are usually
easy to find and easy to use.

Yes 85 83 88 76 86 80 88
No 15 17 12 24 14 20 12




TABLE A-6 (Continued)

18. [ have a better chance to develop my phy31cal and athletic -
skills in ESY. . .

CB CB . F F

T CB F- 5-6 7-8 5-6 7-8

Yes 70 64 76 74 56 77. 58
No 30 36 24 26 44 \5 23 42

19.. The ESY Program has helped me to be more zbg§1de§ate of
my classmates. .

Yes 61 54 67 48 56 56 54
No 39 46 33 7 52 44 T4 46,

20. My teachers give me more individual help since ESY started.

Yes .60  ~§4 67 55 50 60 50
No® 40 46 33 45 50 40 50

21. I like our art and music activities more.since ESY began.

‘Yes 56 50 63 55 40 58 36

No 44 50 37 45- 60 42 64

22. I think my art work is better now than it was before we -
started our new program.

Yes 52 46 61 58 38 67 28
No 48 54 39 42 62 33 72

23. The ESY Program has helped me impiove my performance in music.
Yes 44 37 53 42 30 53 27
No 56 63 47 58 70 47 -73

24. The ESY Program is helping me to read better than before.
~
1) .. '
.Yes 55 42 69 45 46 55 54 ‘
No 45 58 31 35 5 45 46

25. My spelling is better now than it was before we started ESY.
Coy , .
. Yes 51 47 57 " 54 36 65 29
No 49 53 43 46 64 35 71

26. Now that we have ESY I get to make more choices about my
work than I did before.

e f

N

Yes 71 - 66 77 62 66" 70 67
No 29 34 33 38 34 30 kD

L 4

27. 1 have more opportunity to discuss things with my cla$smates in ESY.

*

Yes 66 60 74 61 57 62 68
No 34 40 . 26 39 43 +38 32
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"TABLE A-6 (Continued)

28. T an learning -more new words since ESY began.

CB cBF v

P S 5-6 7-8 5-6 7-8

v . el 61 s 65 57 - 68 57
U i -39 20 35 43 32, 43

-

. / - w .
=9+ ‘Yo onse wmore library materials in thé ESY Program than we did beiore,

Yes 57 56 59 62 48 64 48
No A3 44 41 38 52 36 52
/ A .
"30. I/Jm learning to listen better now that we have ESY.
Ses 65 61 70. . 66 54 69 52

No 35 39 30 34 46 31 48
’ - Y N
31. I am learning to speak aloud to the class and tell things
better since ESY began.

I'd

Yes 97 50 64 58 47 ' 68 42
No 43 50 36 42 53 -/32 58
32. I am learning more in arithmetic using the ESY Program.
ven 74 66 79 72 60 78 56
No 28 34 21 28 40 22, 44,
33. Since ESY started I h. 2 been learning more about careers and
jobs T might like to try in later years. ! o
Yes 49 44 56 45 44 » 9l 49
Neoo 751 56 44 55 -~ 56 49 51 .~

J34. T like the quinmester plan for school attendance.

Yos 79 75 84 76 74 78 71

- N “21 25 16 24 26 22 29
5. 1t seémed to take a long time for me to figure out what I was
supposed to be doing when the ESY Program first started.
Tos 54 - 49 60 58 47 58 %3
No 46 51 40 42 53 42 52

177 -
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LABLE A-b6 (Cont'tnued)

-
3

.Think of the way you spend a typical, or normal day at school.

Then give a rank of 1 to the activity beiow which takes up the largest
part of your time. Then place a 2'by the activity on which you spend
the second largest amount of time. Continue ranking the activities
until you give the numbery to the activity on which vou spend the least
time each day.

36, Listening to teacher.

~,

CB CB F F
Rank T CB F 5-6 7-8 5-6 7-8
1 21 18 25 32 15 - 33 10
2 4) 41 40 32 43 30 39
3 20 23 17 17 24 18 27
4 8 10 6 . 10 . 8 9 S
5 4 4 3 3 5 4 6
.6 3 2 4 3.2 1 4
7 4 1 6" 3 5 3 6
37. Studying or working on assignments by myself. N
1 50 46 54 43 50 48 52
22 .17 18 16 21 16 18 17
: 3 13 10 16 19 9- 19 12
4 7 8 6 8 8 8 ..
5 7 10 -3 4 11 3 4
.6 3 .3 3 5 .3 1, 3
7 5 6 4 - 3 3 3,
N ) 4
~38. Working on assignmé§ts in groups. R '
1 14 20 7 14 17 8 * 19 ‘
2 ) 25 22 27 27 19 32 22° ’
3 7 "23 20 26 27 15 31 15 \
4 21 18 23 16 26« 16 . 23
5 8 6 9 5 9 5 10
6 79 N 9 3 6
7 4 4 5 3 *5 5 6
39. Talk.ng iddividuallz with teachers, aides, or other
students about ‘my work. . .
1 5 6 7.7 3 -8 6 5 co
2 8 9 6 10 9 9 5 -
3 * 15 18 13 - 8 21 6 18
4 26 21 32 32 17 34 19
) 20 16 24 21 21 28 22 }
6 12 4 12 13 14 "9 12 16
7 12 ' 16 7 14 .15 4 15

‘ . g w oA <
~ PaXaW
’ , , @
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© A0,

I3

‘;ank 1<
1. 7
. 3
3 12
4 18
D 23
6 I6
7 10
41
i 3
2 5
3 3
4 5
y 10
6 26
i 47
Ll
{ 4
2 b
3 7
0 bl
5 15.
& 26
/ 2
v

8

11

b
11
19
25
16
13

FABL L A-6 (Coat rivindd)

P
i

14

Huntine for miterials.
. e

8
14
6
10
12
RS

26

chb
7-3

8

14
17
22
23
10

X T~NO v wm

-

"

42

12
10
10
10
14
18
24

i
[UCRRN B
ka

A

~b 7-8
8 4
9 10
11 14
19 19

25 24
1 16
11 12

4

oy 8
25 30
51,' 48

7 10
12 8
3 10
3 9
16 19
30 21
29 22
/
$




4.2
4.2

10.6

6.3

8.3

‘0.0

2'2
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AR oo e

43.8

16.7

25.5

22.9
12,5

8.7

' 10.9

» s

Table A-7

" PERCENTAGES OF FARRAGUT HIGH SCHOOL TEACHERS RESPONDING -
. IN VARIOUS CATEGORIES TO ITEMS IN LAST SEETION OF:

-

/ "TEACHER ASSESSMENT OF ESY IN THE HIGY SCHoOL" "
. o .
1 = Much better tharn . 4 = Not quite as good as (L
2 = Somewhat ‘better than 5 = Much poorer than ]
3 = About the same as v

. ”
+
.

3

. "I believe the ESY curriculum‘is (1,2, 3, 4, or 5),
(3) (4) (5)  the program of previous years in . . &,

«

GEU~2E g 2,

haae SN

1, helﬁing cach student develop the skills that
e 2%

1
“~~eu... Will enable hinm to read, spcak, write and
“Teesmgute commensurate with Liis ability.

.

'\n,,\‘“ s ,
46.8 4.3 4.3 2. stimulating in the siudent the desire for
. - .. continuous learning. 7/ .
- T 4
56.3 4,2 4.2 ¢ 3. enabling the student to develop decision-making

. and problem-solving skills vhich dinvolve critical,
L thinking.

39.6 10.4 2.1 4, assisting the student to develop his creative
: ’ -abilities. 7 v
66.7 8.3 4.2 S.'foste;ing deyélopment of respant. feney ety dnd
others. K ,
53.2 8.5 2.1 6. assisting fhelstuQOnL to develop skills that
* will .enable him zo functivn effectively as a
* wember gf a group. - .
e . ’ .
58.3 6.3 6.3 * 7. creating awareness of carcer opportunities.
. . s v, i .
60.4 16.7 2.1 8. ‘enabli~g the student to acquite the skills --

manual as well as intellcetual -~-, which will
facilitate a catisfactory transition to -
employment or further education.

84.8 2.2 4,3 - 9. prqmoting understanding of the basic principles
. of, apd responsibilities to, the American
co. Democratic Repupiaic., ” s >
- -’
©76.1 6.5 4.3 10. creating awareness of the dignity of work and

the responsibility of becaning a contributing

member of society.

» p; 5 . «
~«
i * -
» oy ‘
- o .
- » et N
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TABLE A-%

PERCENTAGES OF FARRAGUT HIGH SCHOOL STUDENTS RESPONDING

"YES' AND 'NO' TO ITEMS FROM "STUDENT ASSESSMENT

OF ESY IN THE HIGH SCHOOL™

All grades combined (9, 10, 11, 12)

YES NO STATEMENTS . .

N T o W .

5.2 90. 1. Were you.asked to help the teachers and administrators develop the
. goals and objectives of the Extended School Year Rrogram?

55.6 44, 2. Do you feel that iou should have had more say in developing the
objectives for the courses you are taking?

80.9 19. 3. Do you fee]l that you have réceived enough information to help you
understand how the new ESY curriculum operates at the high school .
level?

23.5 76. 4. Do you feel that summer attendance should be required for some
students in order to reduce class size during other quinmesters?

30.1 69. 5. Would you be willing to attend the quinmester assigned to you if
the opportunity to choose quinmesters had to be dropped?

52.3 47. 6. Do you feel that you can really take your vacation during any
quinmester you choose without being penalized--feeling that you
have missed something? . . -

74.5 25. - 7% Were you able to get the classes you wanted‘ddring:chis (the . 4 °
second) quinmester? .

81.7 18. 8. Do you feel that you understand the operation of the quinmester
system? )

66.9 33. 9. Do you like the quinmester system better than the traditional
9-months-of-school plan? .

58.2 41, 10. Do you feel the quinmester system is more helpful to you in planning

: your vacations?
75.0 25 -11. Do you plan to get a job during your "vacation quin"?
31.4 68. 12. Do you feel that you are learning more this year as a result of
. the new E3Y curriculum?

65.8 34, 13. Do you feel that you have a greater choice -of subjects under the
ESY program?

76.3 23. 14. Do you have the feeling that this year more of your courses are

organized around.a set of definite objectives that have measurable
outcomes?

~
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TABLE A-8 (Continued)

YES NO STATEMENTS
13.8 56.2 15. Have you been given more opﬁortunities to work on learning materials
at your own pace this year?
63.4 36.6 , -16. Under ESY are you getting to choose for yourself more of the
. activities that will help you learn?
47.1 52.9 17. Are you using more learning materials this year than you did under
- the old program?
26.1 73.9 18. Do you find it hard to get the learning materials you need in
© - , your classes? .
& *
53.6 46.4 19. Under ESY do you have more opportunities to use and develop your
. own special talents?
-
56.9 43.1 20. Do you have more tests under ESY than you had in the old program?
70.9 29.1 j 21. Do you feel that the tests yop ar e taking are worthwhile, that is,

do they serve a_ useful purpose as part of the new ESY curriculum?
o » \ .
32.0 68.0 22. Are you learning more this year about careers and jobs. that
interest you?
56.7 43.3 23. As a result of entering and leaving school at different times, of
: year,-will you find it necessary to make new friends?

79.5 20.5 24, Are you pleased about the opportunity to make new friends as a
result of entering and leaving school at different times of the year?

36.6 63.4 25. Do you feel that ‘extracurricular activities such as Sport; and
school clubs have been affected by the ESY program?

37.7 62.3 26. Do you feel that you have needed more academic and personal
?’ counseling under the ESY program?
16.1 83.9 27. Do you plan to attend the Summer 1975 quinmester?
8.7 91.3 28. Did you attend the Summer 1974 quinmester?- .
78.6 21.4 29. If you attended the Summer 1974 qu1nmester, were you able to get

all the classes you wanted to take?
30. Amount of time spent in following activities:

Largest amount of time each day s
61.0 -~ listening tc teachers

23.2 -~ studyin% or working.on assignments by nyself

-~ working on assignments in groups

-~ talking to other students, not about our class work
walking around -

-~ talking individually with teachers, etc. about work

-~ hunting for materials

bl ool (S IRV, B N
N0
1
1

" -
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APPENDIX B

.

INSTRUMENTS UTILIZED 1IN
ASSESSING ADM%NISTRATIVE STRUCTURE
i v AND
PROGRAM OF PROFESSTONAL DEVELOPMENT

(Developed by John 7. Lovell)




CARD COLUMN

(1-2)- FORM 0 5
(3-5) 1 __ _ DECISION POINT ANALYSIS

|

|

\

|

' This instrument contains 23 decision items. You are required to

l answer two questions about each item. The column to the left identifies
| the position of the person in your school system whom you perceive as

i primarily responsible for making each decision. On the right, you are .
| asked to report the nature of your participation in the‘decision. Please
' respond in the manner indicated.

(v) My title or position:

(7-8) Number of years in this position:

(9-10) Number of years of professional experience:

________________________________ e
Who makes this decision? Choose What is the nature of your participa-
the one person in your school tion 1in making this decision. Select
system who is primarily responsible one of the four choices and circle the
for making this decision. Write number of this choice: ™
the title or position of that: * T
person (principal, director of o 1. Make the decision A )
instruction, supervisor, team 2. Recommend the preferred decision
" leader, teacherg in the space 3. Provide information only

provided. 4. None

(11) 1. Decision to participate in ESY.

B o 1 2 3 4

(12) "2. Decision for a particular
school to participate in ESY.

(13) 3. Decision for a partiéu]ar
person to participate in ESY. .




an

400 wakes this decision?

Choose
the one person in your school
system who is primarily responsible

for making this decision. Write
the title or position of that
person (principal, director of
instructiun, suvervisor, team -
leader, teacher) in the space.
nrovided.. -

4. Decision to change ‘the job
description of a principal.

5. Decision to change the job
© description of a teacher.
b. Decision on the performance

of a teacher.

7. Decision on, the performance
of a principal. )

. Uecision to change the ESY
vrientation program for pro-
fossional staff.

““ Decivion on the appointment
5f personnel to a committee
to develop the orientation
vpegran for LSY.

185

What is the nature of your pariic.p
tion in making this decision. Leioo:
one of the four choices and cirvele o
number o6f this choice:

1. Make the decision ]

2. Recommend the preferred dey
* 3. Provide information only

4. None )

-“.

4
L%




(23)

Who makes this decision?  Choose
the one person in your school
system who is primarily responsible
for making this decision. Write
the title or position of that
person (principal, director of
instruction, supervisor, team
leader, teacher) in the $pace
provided.

10. Decision on orientation
activities for participation
in ESY.

11. Decision on who should plan
the professional development
program for ESY.

12. Decision on the objectives of
— -the professional development
program for ESY.

13. Decision on the operations in
the professional development”
program for ESY.

14. Decision on the evaluation of
the professional development
program for ESY.

v

What is the nature of your participa-
tion in making this decision. Select
one of the four choices and circle the
number of this choice:

1. Make the-decision
2. Recommend the preferred decision
3. Provide information only
4. None

1 2 3 4

[}

1 2 3 4

1 2 3 4

1 2 3 4

1 2 3 4

18




(27)

Choose

Who makes this decision?
the one person in your school
system who 1s primarily responsible

for making this decision. Urite
the title or position of that
person (principal, director of
instruction, supervisor, team
leader, teacher) in the space
provided.

Decision to use quinmester
plan of operation (as
opposed to some other plen)
for ESY. ‘

What is the nature of your participa-
tion in making this decision. Select
one of the four choices and circle the
number of this choice:

Make the decision
Recommend the preferred decision
Provide information only

1.
2.
3.
4, None

DECfSIONS CONCERNING CURRICULUM

Decision to develop a new
curriculum for Knox County
Schocls.

17. Decision concerning the
formulation of goals and -
objectives for the new

curriculum.

Decision to develop
curriculum modules.

Decision to employ teachers
to write the curriculum
modules.

187
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(30)

(31)

(33)

Who makes this decision? Choose What is the nature of your participa-

the cne person in your school
system who is primarily responsible

tion in making this decision. Select
one of the four choices and circle the

for making this decision. Write number of this choice:
the title or position of that ’

person (principal, director of
instruction, supervjsor, tean

leader, teacher) irthe space

provided.

20.

21.

22.

23.

Hwhy -

Decision concerning the
guidelines to -be used in
developing curriculum
modules.

Decision concerning
specific content of
curriculum modules.

Decision regarding the
extent to which a curricu-
Tum module is used by the
classroom teacher.

Decision to modify and/or
revise content of curriculum
modules.

=<3

ARS

188

Make the decision

Recommend the preferred decision
Provide information only

None ’
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